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PREFACE 


This Baseline assessment Study (BAS) was conducted in the five districts of 
Chhatisgarh Region of Madhya Pradesh (Bilaspur, Raigarh, Rajnandgaon, Sarguja and 
Shahdol) This is the first phase of the Assessment of Learning Achievement to be supported 
through the District Pnmary Education Programme (DPEP). 

The study was completed within the constraints of time and manpower. The study so 
far used survey design which yield descriptive profile and correlates. TTie cause and effect 
relationships are not established. Quasi experimental studies are required to support 
correlational and prediction studies. 

The present report is the outcome of the research study. The report has ten chapters 
First three chapters deals with the methodology of the study. The analysis, interpretation, 
conclusion and suggestions related to schools, teachers and students are presented in chapters 
four to nine. The last chapter deals with the implications. The study has implications for 
planners, curriculum workers, administrators, researchers, teachers, community members 
and finally anybody who has interest in the primary education of the children of the nation. 

I hope that this study will provide empirical basis on critical variables which form part 
of the DPEP for designing desirable interventions. The generalisability of study have 
implications for these dtstncts only, the generalisation for the whole State may pose problems. 

I appreciate the help and support received from different sources for successful conduct 
of the study viz., the Government of Madhya Pradesh particularly the Commissioner of Public 
Instruction, Director, SCERT, Deputy Directors of location, the designated DIET faculty. 
Block Education Officers and Assistant District Inspectors of Schools who provided admirable 
organisational support. I am grateful to Shri S.P. Dubey, Commissioner, Bilaspur for his 
cooperation in conducting this study. 

1 am thankful to a large number of field staff, teachers and students without whose 
active participation the study would not have been possible. Shn B.S. Nagi and his team at 
the Council for Social Development, Delhi carried out data entry and analysis competently, 
the work of various researchers have been consulted freely, I acknowledge with thanks their 
contribution towards the success of the study. 

Last but not the least I express my sincere gratitude to Prof. A.K. Sharma, Director, 
NCERT and Prof. N.K. Jangira, Head, DTESE for providing support and guidance 
and Dr. R.V. Vaidyanatha Ayyar and his team in the MHRD, Government of India, for 
continuously pushing us on the target. 


January, 1995 


K.M. Gupta 
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EXECUTIVE SUMMARY 


Introduction 

1. The Baseline Assessment Study (BAS) was a large-scale multipurpose survey for 
assessing learning achievement of pupils of Class V. The main purpose of the survey was 
to collect bench-mark data of the achievement of students of Class V and II, dropouts, 
teachers, head teachers and schools. The data was to be utilised as input in the District 
Primary Education Programme (DPEP). The DPEP envisaged the enhancement of the 
achievement of the students at primary level and improve the effectiveness of primary 
schools. 

Objectives 

2. The mam objective of the study was to estimate learning achievement of Class V 
students in Language and Mathematics. The bench-mark data relating to schools, teachers 
and students to know the position of enrolment, attendance, dropout rate, teacher training, 
supervision, etc. was also collected to know the respective positions. 

Sample 

3. The survey was conducted in five districts -Bilaspur (BPR), Raigarh (RGH), 
Rajnandgaon (RNG), Sarguja (SGI) and Shahdol (SDL) -of the Chhatisgarh region. Forty 
five schools were randomly selected from the rural areas and urban areas of each of the above 
districts. From the districts of Raigarh and Rajnandgaon, 36 and 42 schools, respectively, 
were randomly selected for sampling. These schools were selected from the rural and urban 
areas in the proportion of the population according to the 1991 Census. For the investigation, 
the sample design consisted of the achievement of 30 pupils from Class V, 20 pupils from 
Class II, five dropouts and five teachers including the head teacher, from a school. In many 
schools the expected sample in all the categories -students in Class V and II, teachers and 
dropouts - was not available. The school records were either not available or were not 
properly maintained. Theaddresses of the dropouts, as recorded in the school registers, were 
not traceable. The sample size from all the five districts consisted of 2432 Class V students, 
2256 Class II students, 484 dropouts and 498 teachers, including head teacher, from 214 
schools. 

Training and Data Collection 

4 Forty-seven persons were recruited to work as Field Investigators (42) and District 
Supervisors (5). The field staff were provided intensive training in the procedure of data 
collection through the interactive mode for 10 days. The data was collected in three months 
from the five districts At the initial stage, the field scrutiny of the data was carried out by 
the Distnct Supervisor daily in the evening. The Professional Assistants recruited at Delhi 
and deputed in the region carried out the scrutiny of the data at the District Headquarters 
The scrutiny and verification of the data were also rigorously subjected to in each and every 
Item ot the schedule prior to data entry 1'hc data was put to thorough verification and editing 



Instruments 

5. The assessment of learning achievement of Class V students was carried out through 

Language Achievement Test (LAT) and Mathematics Achievement Test (MAT). Both these 
tests were standardised by the NCERT. The Student Present Schedule (SP) was administered 
for collecting information about background variables of Class V students. The information 
of background variables of dropouts was collected through Dropout Student Schedule (SD). 
T^cherSchedule was used for interviewing teachers and head teachers to collect information 
about their background and teaching-leaming variables. School Record Schedule (SR) was 
used to extract information relating to schools. Field Notes were filled in by each investigator 
separately to describe the procedure of selection of sampleof students and teachers. The Field 
Notes also consisted of the qualitative observation of the investigating team to supplement 
the data collection from a school. 

Statistical Techniques 

6. Tbe data were put to statistical treatment. The percentage were calculated and given 
in most of the Tables to facilitate interpretation. The mean and standard deviation of 
achievement scores were calculated. The ‘t’ test was used to compare the achievement of 
students of various groups. The level of signifleant is taken as 0.05. 

RESULTS 

Characteristics of Students of Class V 

7. The sample of Class V students consisted of 2432 students. Out of which 1264 were 
boys (51 97%) and 1168 were girls (48.02%). The percentage of boys varied from 47.8 in 
Raigarh to 56.4 in Shahdol. The percentage of girls ranged from 43.6 in Shahdol (lowest) 
to 52.2 in Raigarh (highest). The proportion of girls was less than that of boys in Class II 
|as well. This indicated that less number of girls attend the school than boys. The proportion 
pf the Scheduled Caste and Scheduled Tribe students was less than the population in all the 
fcve districts according to the 1991 Census on an average. The percentage of SC/ST girls 
&as lower than the SC/ST boys in Bilaspur, Rajnandgaon and Shahdol. In Raigarh and 

^guja the percentage of SC/ST girls was higher than SC/ST boys. 

I The proportion of pupils belonging to the families where non-agricultural occupations 
i followed was slightly higher than agricultural families in the districts of Bilaspur, 
^dgaon and Sarguja. In Shahdol, a substantial proportion of students (64.5 %) was from 
lultural families. In Raigarh (55.5%) the agriculture was the main occupation of the 
|dians of students. 

More than one fourth parents of the sampled students were illiterate. A substantial 
entage of mothers (64.78%) was not able to read and write. 

More than 90 pier cent students in Class V had their own textbooks in language, 
lematics and environmental sciences in all the five districts. A large number of students 
ut 90%) expressed their desire to study further. 
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11 The model age for Class V students was 11 years. About one-third students were in 
the age group of 12 years. 

12 About 50 per cent students got the support of the family members in their studies, 
the maximum students received academic help from their elder brothers and sisters. 

13. The reading materials other than textbooks were available to about 20 per cent 
students in all the districts. More girls reported the availability of reading material than boys 
in all the distnets. The availability of the newspaper was reported by less than 10 per cent 
students from all the districts. 

14 Mother tongue and the mediu m of instruction were the same for the large number of 
students The percentage of students reporting different mother tongue and medium of 
instruction were 2.5 in Bilaspur, 1.0 in Raigarh, 1.3 in Sarguja and 0.5 in Shahdol. 

15- It was found that the feedback was not provided to the students afterthetest. Students’ 
involvement in the classroom activities is limited. Homework was given in limited quantity 
but not corrected regularly. A small percentage of students had difficulty in understanding 
the language of teachers. Special efforts and training to the teachers are required'to promote 
the participation of students in the classroom. 

16. In the absence of a teacher, the students worked on their own or a student supervised 
the work of the whole class. In many cases, students played or were allowed to go home 
The percentage of students who reported the above three activities was 62 in Bilaspur, 38 
in Raigarh, 54 in Rajnandgaon, 58 in Sarguja and 48 in Shahdol. 

Achievements of Class V Students 

Language ’ • ' : 

17. The mean achievement of Class V students in language ranged from 28.18 in S hahdol 
to 36.29 in Raigarh out of 84 marks. In terms of percentage, the achievement of students 
in language was below 43 per cent in all the districts. The mean achievement of Class V 
students in language was 33.88 in Bilaspur, 32.41 in Rajnandgaon and 31.82 in Sarguja out 
of 84. It may be concluded that the achievement of students in language in Class V is below 
the requirement. The percentage of students receiving marks below 40 per cent in language 
were 49.8 in Bilaspur, 45.5 in Raigarh, 54.1 in Rajnandgaon, 56.6 in Sarguja and 69.^ iri 
Shahdol 

18. The achievement of Class V students in language was further analysed according to 
gender. The mean achievementof boys was higher (19.32) than girls (16.42) in word reading 
in Bilaspur. The difference was statistically significant. Similarly, the mean achievement of 
boys (17.09) was higher than that of girls (14.72) in reading comprehension in the district 
Bilaspur The difference was statistically significant. In other districts the achievement of 
boys was higher than that of girls. The difference was not statistically significant. Theoverall 
dcliievement of students in word meaning was higher than the reading comprehension in 
language 



19. The difference between the mean achievement of students from rural and urban areas 
was statistically significant in the districts of Bilaspur, Raigarh, Sarguja and Shahdol in word 
meaning and reading comprehension. The students from the urban area achieved higher than 
students from the rural area in word meaning and reading comprehension in all the districts 
except Shahdol. In the district of Shahdol, students from the rural area achieved higher than 
students from the urban area in word meaning and reading comprehension. The mean 
achievement of SC students was higher than that of ST students in language. 

20. There were students in Class V whose achievement was zero in Hindi language in 
the Hindi-speaking area. The percentage of students Not Approaching Mastery Level lies 
between 46 to 49. They have achieved a score between one and 39 per cent. The teaching 
of language required improvement in all the districts. i 

Mathematics 

21. The mean achievement of Class V students in mathematics was very low (mean 11.65) 
in flve districts. Themeanachievementscoresfor the districts were 12.59 in Bilaspur, 12.88 
in Raigarh, 11.73 in Rajnandgaon, 10.03 in Sarguja and 10.59 in Shahdol out of 40 marks. 
The mean achievement scores expressed in terms of percentage ranged from 25 in Sarguja 
to 32 in Raigarh. This shows that on an average the achievement of Class V students in 
mathematics was belpw 32 per cent in all the districts. The percentage of students receiving 
marks below 40 per cent in mathematics was 78.0 in Bilaspur, 78.3 in Raigarh, 86.4 in 
Rajnandgaon, 91.0 in Sarguja and 92.2 in Shahdol. 

22. The mean achievement of boys in mathematics was higher than that of girls in the 
districts of Bilaspur, Rajnandgaon and Shahdol. The difference was statistically significant 
in favour of boys. In Raigarh, the girls achieved higher than the boys. The difference in 
achievement of students in mathematics from rural and urban areas was statistically 
significant in Bilaspur, Rajnandgaon, Sarguja and Shahdol. The students from urban areas 
achieved higher in mathematics than the students from rural areas in Bilaspur, Raigarh, 
Rajnandgaon and .Sarguja, In Shahdol, students from the rural area achieved higher in 
mathematics than the students from the urban area. The difference was statistically 
significant. The achievement of SC students in mathematics was higher than ST students in 
Raigarh, Sarguja, Shahdol. The achievement of ST students in mathematics was higher than 
SC students in Bilaspur and Raigarh. 

23. About four per cent students achieved zero in mathematics. More than three-fourth 
students achieved between one and 39 per cent marks in mathematics. The teaching of 
bnathematics requires improvement in all the schools. 

p4. There existed a positive relationship between achievement in mathematics and 
language in all the districts. 

p5. The schools have heterogeneous grouping of students with a larger gap between 
maximum and minimum scores. The achievement of students in language in 55 per cent 
ischools of Bilaspur is below 40 per cent. Similarly, the achievement of students in 
|nalhematics in 82 per cent schools of Bilaspur is below 40 per cent 
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Achievements of Dropouts 
Literacy 

26 The mean scores in literacy were 1.67 in Bilaspur, 1.92 in Raigarh, 2.10 in 
Rajnandgaon, 0.42 in Sarguja and 0 54 in Shahdol out of 8 marks. The difference in mean 
achievement of students from urban and rural areas was statistically significant in 
Rajnandgaon and Sarguja. The students trom urban areas achieved higher than that of rural 
areas. 

Numeracy 

27. The mean achievement of dropout students in numeracy was 1.38 in Bilaspur, 1 45 
10 Raigarh, 1.72 in Rajnandgaon, 0.64 in Sarguja and 0.87 in Shahdol out of 8 marks. The 
mean scores of achievement of dropouts in literacy and numeracy were exceptionally low 
in all the districts. 

Achievements of Class II Students 
Language 

28. The mean achievement of scores of Class II students in language were 13.01 in 
Bilaspur, 11.99 in Raigarh, 12.33 in Rajnandgaon, 9.71 in Sarguja and 9.97 in Shahdol out 
of 20 marks. The mean achievement of Class II students in Bilaspur is below 66 per cent. 
In Sarguja and Shahdol, the achievement of students of Cla.ss II is below 50 percent. In letter 
reading and word reading, the mean achievement of boys was higher tlian that of girls in 
Bilaspur and Sarguja. The difference was statistically significant. The mean achievement of 
SC/ST students and Other castes students was compared in letter reading and word reading. 
It was observed that the mean achievement of Other castes was higher than the mean 
achievement of SC/ST students. The difference was statistically significant in Bilaspur, 
Sarguja and Shahdol. Overall, the students achieved higher in letter recognition than word 
reading. 

Mathematics 

29. The mean achievement scores of Class II students in mathematics were 7.57 in 
Bilaspur, 7.67 in Raigarh, 7.65 in Rajnandgaon, 5.25 in Sarguja and 4.93 in Shahdol. The 
mean achievement score in number recognition of boys was higher than girls in Bilaspur, 
Rajnandgaon, Sarguja and Shahdol. The difference was statistically significant. The 
achievement of Class II students of rural and urban areas in mathematics was not significantly 
different in all the districts in number recognition Overall, the students achieved higher in 
addition and subtraction than number recognition. 
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Attendance and Participation 
Enrolment 

30. The enrolment of boys was higher than girls in all the classes in Bilaspur, Sarguja 
and Shahdol. The enrolment of girls was slightly higher in Raigarh and Rajnandgaon in all 
the classes. The percentage of enrolment of students from the rural area was lower than the 
population proportion of that area according to the 1991 census in all the districts. The 
percentage enrolment of students from the urban area was higher than the piopulation 
proportion of that are according to the 1991 census. 

31. The enrolment of SC students was higher than the population proportion in the 
districts of Bilaspur, Raigarh, Sarguja and Shahdol according to the 1991 Census. The 
enrolment of ST students in all the districts was lower than the population proportion 
according to the 1991 Census. The percentage of enrolment declined from Class I to V in 
all the distnets for SC and ST students. 

32. The enrolment has decreased sharply from Class I to V in all the districts. The 
enrolment of girls has decreased almost 50 per cent from class I to V in the districts of 
Raigarh, Sarguja and Shahdol. Two out of the three girls of Class I were enrolled in Class 
V in Bilaspur and Raigarh. 

33. In proportion to the population residing in the rural areas of Bilaspur the enrolment 
in schools was less. More students from the urban population were enrolled in primary 
schools from Class I to V in all the districts. 

34. In Class II in all the districts attendance was 50 per cent. The pattern of attendance 
of boys 2 md girls is almost the same in all the districts. 

35. In Class V the percentage of attendance for boys ranged from a low of about 55 in 
Sarguja to a high of about 75 in Raigarh. 

Class Size 

36. The average class size in Class I varied from 20.91 in Sarguja to 37.42 in Bilaspur. 
The average class size declined sharply from Class I to V in all the districts. 

Dropout Rate 

37. More dropout girls (56.20%) were covered in the study than boys (43.80%). It 
implies that more girls than boys were dropouts. The dropout rate for girls was higher than 
the dropout rate of boys in all the districts. The dropout rateof girls was the highest in Raigarh 
(52.49%). The dropout rate was higher in rural areas than the dropout rate in urban areas. 
The dropout rate was the highest in the rural area of Sarguja (53.75%). More than 85 per 
cent dropout students belonged to rural areas. The dropout rate of SC/ST students showed 
a mixed trend. More than 50 per cent dropout students were from SC/ST in all the districts 
except Rajnandgaon. More than one-third students left the school in Class II in all the 
districts. It was also observed that more than 50 per cent fathers and 90 per cent mothers were 
illiterate in the case of dropout students. 
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Class Repetition 

38 The percentage of Class V students failing once was the highest in Raigarh (100%). 
The percentage of Class V students failing once was 75 in Bilaspur, 67 in Rajnandgaon, 88 
in Sargufa and 75 in Shahdol, There were instances where students failed more than once. 
In Shahdol 25 per cent students reported that they have failed thrice. 

Teachers 

Academic Qualification 

39. The survey revealed that in all the districts there were teachers who were only middle 
passed. The percentage of such teachers were 17.8 in Bilaspur, 3 4 in Raigarh, 14.2 in 
Rajnandgaon, 15.9 in Sarguja and 2.3 in Shahdol. 

Preservice Training 

40. A large number of school teachers possessed elementary teacher training certificates. 
The percentage of trained primary teachers at elementary level were 68 in Bilaspur, 55 in 
Raigarh, 64 in Rajnandgaon, 57 in Sarguja and 56 in Shahdol. A substantial percentage of 
teachers were untrained in all thedistncts: 27 in Bilaspur, 44 in Raigarh, 31 in Rajnandgaon, 
36 in Sarguja and 43 in Shahdol 

Inservice Education 

41. The percentage of teacher who attended inservice education programmed during the 
last five years was 46 in Bilaspur, 43 in Raigarh, 24 in Rajnandgaon, 43 in Sarguja and 41 
in Shahdol. The percentage of such female teachers who had no inservice training was higher 
than males. More than 50 per cent teachers had desired inservice training. 

Multigrade Teaching 

42. The percentage of teachers handling more than one class at a time was 40 in Bilaspur, 
71 in Raigarh, 60 in Rajnandgaon, 66 in Sarguja and 76 in Shahdol. 

Textbooks 

43. The teachers reported maximum use of textbooks. The textbook was used for reading 
and explanation of the text by the teacher and for reading aloud and homework by the 
students. The result of the achievement test of students of Class V and Class II indicated [X)or 
achievement of students in reading and comprehension. 

Home Work 

44. Most of the teachers assigned home work to the students in all the districts In 
mathematics home work one to three questions were given while in language one page was 
given for reading regularly by many teachers. 

Supervision 

45 A substantial percentage of teachers (more than 75%) reported no classroom 
supervision by the Block Education Officer and the head teacher 
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Additional Teachers 

46. About 50 percent schools from Bilaspur, Raigarh and Sarguja felt the need for 
additional teachers. 

Teaching Aids 

47. The teaching material supplied under the scheme of Operation Blackboard was 
available in many schools. The teacher reported the availa.bility of science kit (65-90%) and 
mathematics kit (47.81%) in schools. About 50 per cent teachers had teachers’ guides 
whereas the dictionary was available with less than 50 per cent teachers. 

Working Days 

48. About 90 per cent schools reported to be working between 226-250 days in a year 
in all the districts except Sarguja. In Sarguja about 70 per cent schools fell m the category. 
About 14 per cent schools observed 201 to 225 working days in a year. In other districts about 
10 per cent schools worked for 201-225 days. In Bilaspur about two per cent schools worked 
for 176-200 days. 

Facilities in Schools 

49. It was found during survey that school records are not propierly maintained. At many 
places school records were not available. Also the statistics of repetition and dropout were 
not maintained regularly. Surprisingly, the names of students were available in the register 
even when they were absent for a long time. 

50. The potable water was not available in more than 50 per cent schools. Also the toilet 
facilities were not available in about 90 per cent of schools. 

51. The need for additional classrooms was strongly felt in more than 80 per cent schools 
in all the five districts. 

52. About 90 per cent schools had their own buildings. About 10 per cent schools were 
running in rent-free buildings. The highest number of such schools was in Bilaspur (13.3 %). 

53. The facility of nursery schools, balwadis, ICDS was availed by less than four per cent 
students in Bilaspur, Rajnandgaon, Sarguja and Shahdol. In Raigarh about 15 per cent 
students attended the preschool education centre. 

54. More than 75 per cent schools reported having the facility of annual medical check¬ 
up. The immunization facility was not available to many schools. The percentage of such 
schools varied from 15.6 in Shahdol to 64.3 in Rajnandgaon. About 10 per cent schools 
possessed First Aid Kits. 
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Implications 


55. The Baseline Assessment Study indicated low performance of students in language 
and mathematics. The district-specific characteristics need to be taken into consideration 
while drawing up the programme to handle the problem of low achievement. There is an 
urgent need to improve classroom instruction, supervision and inservice training of teachers, 

56. To faciliiateenrolmentand retention of girls, the community is to be mobilised There 
is a need to design awareness development programmes in this regard 

57. Immediate steps are to be taken to promote upper primary education among SC/ST 
groups as these students desired to study further. 

58. The reading material for students should be made available in schools in time. The 
students need to be encouraged to utilise the reading material provided in the schools 

59. The over-dependence of teachers and students on textbooks needs to be studied 
thoroughly The use of teachers* guides should be promoted in this regard. 

60 The teaching-learning process was far from satisfactory. The lower class students 
were not equipped with the skills and competencies required to move to upper classes. 
Deterioration begins at the beginning and it is retlecled in the performance of students in the 
basic skills in Class V. 

61. The teaching and learning of language, mathematics and environmental sciences is 
to be made skill-based. The emphasis should be on the mastery of competencies essential in 
different subjects by the students. Adequate physical facilities should be provided to all these 
schools. In order to check the dropout rate the teaching-learning process needs to be improved 
substantially. 

62. Special efforts have to be made by the teachers, the community and the State 
Government to check repetition. The failure of students more than once is a matter of serious 
concern. 

63. Special steps should be taken by the Slate Government to get all the teachers trained. 

64. The system of inservice education should be strengthened. With the coming up of 
support from the Central Government for qualitative improvement of teacher education, the 
DIETS and lASEs should be made operational in all these districts 

65 Teachers should be provided training in multigrade teaching at a mass scale 
Adequate resources need to be mobilised to meet the demand of teachers for training in the 
subject 



66 Teaching aids should be made available to the teachers. 

67. The head teacher should be provided training in the mai ntenance of School Records. 

68. The system of school supervision is not operational in the districts under study. 
Immediate steps should be taken to make distnct officials responsible for the supervision of 
the schools. The district level offices should also be provided training in instructional 
supervision. 

69. The demand of the schools for additional classrooms should be met. 

70. Vacant positions of teachers, particularly in remote and difficult locations, need to 
be filled up immediately. 

71. Additional teachers should be posted in all the schools, where required, for effective 
transaction of the curriculum. 

72. Immediate steps should be taken to enhance the number of working days of the schools 
to 250. 

73. The facilities for drinking water and toilets are to be created in all the schools without 
exception. 

74. School Health Services should be strengthened. All the students need to be covered 
for medical check-up and immunization. 

75. A mechanism is to be designed to enhance community participation. The possibility 
of monitoring the performance of schools by the community may be explored. 

76 In order to promote UEE, RGPSM should also coordinate the activities of TLC as 
well as other beneficiary schemes like JRY for the community. 
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CHAPTER 1 


INTRODUCTION 

The nation has made tremendous progress in all walks of life. But the goal of Umversalisation 
of Elementary Education has not been achieved so far. We have developed a national system 
of education based on national priorities but the cherished dream, as envisaged in the directive 
principles of the state policy of Indian Constitution (article 45), “the State shall endeavour 
to provide, within a penod of ten years from the commencement of this Constitution, free 
and compulsory education for all children until they complete the age of 14 years" remained 
elusive. The rate of literacy was 52.11 per cent according to 1991 Census. Many children 
borne in free India, after the adoption of Indian Const] tu tion were not able to enrol themsel ves 
in the schools. This has resulted in alarmingly high population of illiterates to 3240 lakh 

In 1948, the United Nations adopted the universal declaration of human rights (article 
26). “Everyone has the right to education. Education shall be free, atleast in the elementary 
and fundamental stage'*. The nation worked for it. The desire of the nation reflected in the 
recommendations of vanous commissions and committees established after independence. 
Efforts are being made to eliminate illiteracy through improved pnmary education and adult 
education programmes. The World Conference on Education for All (Jomtien, Thailand, 5- 
9 March 1990) recognised education as a fundamental right for all people, women and men 
of all ages throughout the world. It was realised that the problems related with economic 
stagnation and disparities, rapid population growth, environmental degradation and violence 
and crime cannot be attacked without meeting the basic learning needs of population. With 
the advancement of science and technology, research and innovations, experiences and 
reforms, it is possible to achieve the goal of basic education for all. The world declaration 
on Education for All in article I states that' Every person - child, youth and adult - shall be 
able to benefit from educational opportumties designed to meet their basic learning needs*. 

The future of nation depends on how it is able to phase the challenge of universalising 
access and promoting, equity in education. The means and scope of basic education has been 
broadened. It includes early childhood, care and initial education The universal primary 
education is a part of basic learning needs. The basic education also includes education 
programmes in health, nutrition, population, family life, technology and environmental 
sciences. The societal issues related with problems being phased by a nation are also covered 
in basic education. The framework for action to meet basic learning needs clearly spells out 
achievement and targets m the field of education. Facilities for Early Childhood Care and 
Education need to be expanded. Efforts have to be made for universal access to primary 
education. It was expected from each country to develop a long-term plan of action to meet 
the learning needs of the population. The national framework may include studies for the 
evaluation of the existing .system. 



The Delhi declaration signed on 16 December 1993 reaffirmed its commitment to the 
goal set in the World Conference on Education for All. The nation promised, to eliminate 
disparity of access to basic education arising from gender, age, income, family, culture, 
ethnic and linguistic differences and geographic remoteness. A commitment was made to 
achieve the goal of Education For All by the year 2000. 

In the present formal set-up, education at primary level is institutionalised and 
structured. Itiemained faraway from thecreative measures despite the fact that paraphernalia 
from Education Inspectors, Block Education Officers, District Education Officers, Director 
and their assistance is in existence. The system is not ajjle to support the primary school 
teacher for the achievement of children. 

The National Policy on Education 1986 stated: "The new thrust in elementary 
education will emphasise universal enrolment, retention, access and success". The Challenge 
of Education (1985) warned that the level of educational attainment among people should 
not be too disparate between sexes, among social groups and across geographical reasons. 
This IS essential so that education can contribute effectively m the process of national 
development 

Elementary education is the most significant stage but economic and financial 
constraints had always influenced it. Essential facilities were not extended to this stage pf 
education even (hough central and state governments shared the responsibility. The judiciobs 
resources to phase the issues related with access, equity and minimum threshold facilities 
for quality elementary education are to be provided. 

The District Primary Education Programme (DPEP) is planned to meet the challenge 
of Universalisation of Elementary Education successfully. The baseline study is a part of 
DPEP. 

BACKGROUND OF DISTRICTS 

Thepopulation of Madhya Pradesh was66198 thousand in 1991 Census. The State witnessed 
relatively higher population growth with decadal variation in population per cent (26.84) in 
comparison to 1981 Census. The literacy rate for Madhya Pradesh was 44.20 per cent. The 
State remained educationally backward. In order to promote educational activities in the 
State, the District Primary ^ucation Programme was envisaged for nineteen districts. The 
present study covered five districts - Bilaspur (BPR), Raigarh (RGH), Rajnandgaon (RNG), 
Sarguja (SGJ) and Shahdol (SDL). 

The proportion of rural-urban population is presented in Table 1.1. The district of 
Bilaspur comprised 83 per 6ent rural population and 17 per cent urban population. The 
composition of rural and urban population in Raigarh was 90.1 per cent and 9.9 per cent, 
respectively. The district has the lowest urban population in comparison to other four 
districts 
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Tabic 1.1: Percentage Di&tribiition of Rural Urban Population 
According to 1991 Census 


District 

Rural 

Urban 

BPR 

83.00 

17.00 

RGH 

90.10 

09.90 

RNG 

85.40 

14.60 

SGJ 

88.00 

12.00 

SDL 

78 80 

21 20 


The proportion of SC and ST population in total population of each districts is 
presented in Table 1.2. Sarguja is predominantly a tribal distnet. It has about 44 per cent 
tribal population according to the 1991 Census. The population of tribals in -Raigarh and 
Shahdol is also proportionately high. Both the districts have more than 45 per cent tribal 
population. In comparison to the average MP tribal population, all the districts under study 
have higher percentage of tribal population. 


Table 1.2: Percentage Distribution of SC and ST Population 
According to 1991 Census 


District 

SC 

ST 

BPR 

18.00 

23.50 

RGH 

11.60 

47.40 

RNG 

10.30 

25.10 

SGJ 

05.50 

53.60 

SDL 

07.70 

46.30 

M.P. 

14.55 

23.27 

INDIA 

16 48 

08.08 


In Surguja and Shahdol the SC population is below 10 per cent. Except Bilaspur, all 
the four districts possess lower percentage of SC population in comparison to average SC 
population in Madhya Pradesh. 
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Table 1.3: Rate of Literacy According to 1991 Census 


District 

Male 

Female 

Rural 

(Female) 

Urban 

(Male) 

Total 

BPR 

62.87 

27.26 

20.92 

83.68 

45.26 

RGH 

56.03 

26.46 

23.48 

82.37 

41.22 

RNG 

61.26 

27.83 

22.24 

83.50 

44.39 

SGJ 

42.13 

17.14 

12.50 

77.81 

30.09 

SDL 

48.44 

20.09 

12.85 

74.68 

- 34.78 

M.P. 

58.42 

28.85 

~ 

— 

44.20 

INDIA 

64.13 

39.29 

— 

— 

52.21 


Source: Census of India 1991, Series 1, Paper!, 1993 
Final Population Totals, New Delhi, 1993 

According to the 1991 Census a person is literate if he or she can read and write with 
unders^inding. The question of literacy was carved for population aged seven years and 
above. In the post-independent period rate of literacy improved substantially from 18.33 in 
1951 to 52.21 per cent in 1991. The rate of female literacy increased from 8.86 per cent in 
1951 to 39,39 in 1991. The rate of literacy for male population increased from 27.16 per 
cent in 1951 to 64.13 in 1991. The overall rate of literacy improved markedly in the state 
of Madhya Pradesh to 44.20 per cent in 1991. 

The female literacy rate in all the five districts is below the female literacy rate of 
Madhya Pradesh. Except Bilaspur and Rajnandgaon, all the other districts have male literacy 
rate lower than the state male literacy rate. The situation is alarming in all the districts. All 
the districts are educationally backward. 

The districts selected for the study are predominantly inhabited by tnbal population, 
educationally backward and a large majority of the people reside in rural areas. 
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CHAPTER 2 


SURVEY ORGANISATION 

This chapter presents planning of survey organisation. It deals with the purpose, objectives, 
sample design, instruments for assessing learning outcomes of various groups, schedules, 
field notes and statistical techniques used for the study 

The design of the Baseline Assessment Study was evolved at the national level after 
considering the research studies available (Shukla, Garg, Jain, Arora and Rajput, 1990; 
Govinda and Varghese, 1994; Sajitha and Ramknshnan, 1993) 

PURPOSE OF THE STUDY 

The main purpose of the study was to assess the learning achievement of students in language 
(word meaning and reading comprehension) and mathematics nearing the end of the primary 
school cycle. In the state of Madhya Pradesh primary cycle of education is completed at Class 
V. Therefore, the achievement of Class V students was studied by taking the competencies 
achieved by them up to Class IV. As the socio-cultural background influences the 
achievement of students, gender and caste differences in achievement were studied. 

The economic differences in rural and urban population might have created difference 
in the achievement of students. Therefore, the study was planned to compare the achievement 
of students from rural and urban areas. 

The achievement of students in lower pnmary classes may be an indicator of 
achievement of students in higher primary classes. Therefore, an oral test was used to know 
about the competencies of students in Class TI which should have been mastered by the 
students at the end of Class I. 

The study was designed in such a way to provide data of interest about variables 
relating to school, teacher and head teacher. 

The dropout students always attracted the attention of researchers. The achievement 
of dropout students in literacy and numeracy was of special interest. The variables relating 
to dropouts were also studied to throw light on the causes of the phenomenon. 

Thus the focus of the study was to generate data-base on achievement, enrolment, 
attendance, repetition rate, school facilities, teacher-pupil ratio, teachers’ characteristics, 
supervision, teaching process, etc. which would be useful to planners and researchers. 
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OBJECTIVES 

The Baseline Assessment Study was planned with the following main objectives relating to 
achievement of students: 

1 To assess learning achievement of students of Class V in language and 
mathematics. 

In order to support this objective the following objectives were also planned: 

(a) to study the learning achievement of students of Class V according to 

(i) Gender 

(ii) Location, and 
(ill) Caste 

(b) to study the levels of learning achievement of students of Class V 
according to 

(i) Gender 

(ii) Location, and 
Caste 

The gender indicated boys and girls (studying in Class V and Class II). The location 
represented the situation of the schools of rural and urban areas. The different caste groups 
studied were SC, ST, OBC and Others. 

2. To assess the achievement of students of Class II in literacy and numeracy skills. 

3. To assess dropout students for simple literacy and numeracy skills. 

The Basehne Assessment Study was planned to collect bench-mark data relating to 
school, teachers and students. Accordingly, the following objectives were also 
planned. 

4. To study primary schools with reference to enrolment, attendance, dropout rate, 
repetition and physical facilities. 

5. To study teachers regarding qualification, training needs, multigrade teaching, 
teaching aids and supervision. 

6. To study students of Class V for the home background factors. 

SAMPLE DESIGN 

The multistage sampling design was used in the Baseline Assessment Study. At the first stage 
about 20 per cent blocks (maximum up to 4) and urban areas (maximum up to 3) were selected 
randomly from DPEP districts according to the 1991 Census. Wherever tribal block was not 
included in the random selection, one tribal block was added to the sample. At the second 
stage, 35-45 primary schools selected randomly from rural and urban population according 
to the 1991 Census was the criterion for number of schools from the two areas. At the third 
stage, 30 students of Class V, 20 students of Class II and 5 teachers were selected randomly. 
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Five districts - Bilaspur (BPR), Raigarh (RGH), Rajnandgaon (RNG), Sarguja (SGJ) 
and Shahdol (SDL) - were selected by the State Government of Madhya Pradesh on the basis 
of rate of literacy as provided by the 1991 Census. The distnct was Either subdivided into 
blocks for sampling purpose. Three to four blocks were selected from each district depending 
upon the number of blocks in a distnct A look at Table 2.1 reveals that in all 17 blocks were 
selected for the study. Similarly, 15 urban areas were identified randomly. From thedistncts 
of Bilaspur, Sarguja, four blocks were sampled. While three blocks each were selected from 
Raigarh. Rajnandgaon and Shahdol. 

From the distncts of Bilaspur, Sargua and Shahdol, 45 schools each were identified 
randomly for inclusion in the sample. In all, 177 schools were included from rural areas of 
the five districts. From urban areas of five districts, 37 schools were selected. The 
distnctwise distribution of total sample according to location is presented in Table 2.1. 


Table 2.1: Districtwise Distribution of Sampling Unit 


Distna 

BPR 

RCH 



SDL 

Total 

Block 

Uiban 

Areas 


Urban 

Areas 

Block 

Urtxm 

Areas 

Block 

Urtnn 

Areas 

Block 

Uiban 

Areas 

Block 

Uiban 

Area.s 

Blocks/Urbon Areas 

25 

36 

17 

12 

12 

8 

.1 

24 

20 

12 

21 

76 

97 

Sampled BlocksAJrban 
Areas 

H 

3 

3 

3 

3 

B 

B 

3 

3 

3 

17 

15 

Total Number of 
Schools in the District 

3036 

1307 

1887 

3091 

1962 

11283 

Sampled Schools 

Rural 

Urban 

Rural 


Rural 

Urban 






Urban 

38 

■ 

33 

1 

36 

6 

38 

1 

35 

10 

177 

37 

% Sampled Schools to 
the Number of Schools 
m the District 

1.48 

2.83 

0222 

01.46 

0229 

0189 
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In all, 2432 students of Class V were included in the study from five districts. From 
Bilaspur 807 students were sampled while from Raigarh 299^ students of Class V were 
sampled. The basic sampling unit was school. From each school 30 students of Class V were 
to be selected through a process of random start if the number of students was more than 30. 
All the students of Class V from a school having enrolment less Uian 30 were included for 
the study. As the number of schools from rural areas were more, so more students from rural 
areas were included in the study. As more boys were attending schools in all the five districts, 
so more boys were included in the study, except from the district of Raigarh. From Raigarh 
more girls (156) were included in the study than boys (143). 

The number of students to be included from a school in the sample from Class II was 
20 if the enrolment in a school was more than 20 through a process of random start. All the 
students up to 20 of a school were included in the study. More students of Class II from rural 
areas than urban areas were included in the study from all the five districts. The number of 
students of Class II from rural area varied from 541 in Bilaspur to 187 in Sarguja. The students 
of Class II from urban area ranged from 52 in Ratgarh to 129 in Bilaspur. More boys of Class 
II were included in the study than girls. This shows that more number of boys was enrolled 
in Class II in the school than girls in all the five districts (see Table2.2). In all, 2256 students 
of Class II were included in the study. 

Table 2.2: Districtwise Distribution of Sample (Genderwise) 


District 

ClassV 

ClassII 

Dropout 

Teachers 

M 

F 

M 

F 

M 

F 

M 

F 

BPR 

420 

387 

360 

310 

29 

69 

112 

17 

RGH 

143 

156 

163 

153 

28 

38 

74 

15 

RNG 

306 

303 

305 

307 

55 

73 

74 

32 

SGJ 

166 

145 

173 

124 

58 

51 

71 

17 

SDL 

229 

177 

207 

154 

42 

41 

65 

21 

Total 

1264 

1168 

1208 

1048. 

212 

272 

396 

102 

Grand 

Total 

2432 

2256 

484 

498 
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Five dropout students from each school were expected to be included in the study. 
If the number was more, than dropout students were to be selected through a process of 
random start. If the number is less than 5 in a school, all dropout students were to be included 
in the sample. The dropout students were identified through school record and with the help 
of teachers and students The record was not properly maintained in many schools. In many 
cases, the dropout students were not available at the addresses given in the school register 
The field investigators in many cases followed the dropout students to place of work. More 
dropouts from rural areas were included in the study as shown in Table 2.3. The number of 
dropout students varied from 56 in Raigarh to 93 in Bilaspurand Sargujaeach. Surprisingly, 
no dropout student was available in urban areas of Shahdol. 


Table 2.3: Districtwise Distribution of Sample (Local ion wise) 


District 

ClassV 

ClassII 

Drop Out 

Teachers 

No. of 
Schools 

Rural 

Urban 

Rural 

Urban 

Rural 

— 

Urban 


Urban 

Rural 

Urban 

BPR 

604 

203 

541 

129 

93 

5 

101 

28 

38 

D 

RGH 

221 

78 

264 

52 

56 

10 

75 

14 

33 

4 

RNG 

449 

160 

496 

116 

116 

12 

80 

26 

36 

6 

SGJ 

187 

124 

187 

no 

93 

16 

61 

27 

38 

m 

SDL 

267 

139 

270 

91 

83 

0 

64 

22 

35 

10 

Total 

1728 

704 

1758 

498 

441 

43 

372 

113 

180 

34 

Grand 

Total 

2432 

2256 

484 

498 

214 


As evident from the sample of Class V and Class II students, more boys than girls 
attended the schools. But m case of dropout students, more girls (272) were included in the 
sample than boys (212) The total number of dropouts sampled from the study was 484 from 
rural areas and 43 from urban areas. 

All the teachers including head teacher of a school up to five were to be included in 
the sample. If the number of teachers was more than five, four teachers (excluding head 
teacher) were to be selected through a process of random start. The number of teachers 
selected from the rural area varied from 61 in Sarguja to 101 in Bilaspur The number ot 
teachers identified from urban areas ranged from 14 in Raigarh to 28 m Bilaspur. More 









































































teachers from rural areas (372) were sampled than teachers from urban areas (113). More 
male teachers (396) were included in thestudy than female teachers (102) because the number 
of male teachers was higher in all the schools than female teachers. In all, 498 teachers were 
sampled. 

The blockwise distnbution of sample is presented in Table 2.4. 


Table 2.4: Distribution of Sample According to Block 


Districts 

Blocks 

Schools 

Class 

V 

Class 

11 

Dropouts 

Teacher 

BPR 

Baloda 

6 

104 

85 

1 1 

14 

Bilaspur 

15 

274 

215 

38 

44 

Champa ^ 

7 

117 

96 

21 

17 

Dabhra 

10 

109 

145 

18 

26 

Urban 

7 

203 

129 

10 

28 

Total 

45 

807 

670 

98 

129 

RGH 

Gharghoda 

9 

55 

78 

18 

18 

Kansabel 

9 

64 

77 

18 

18 

Kharsiya 

15 

102 

109 

20 

39 

Urban 

4 

78 

52 

10 

14 

Total 

37 

299 

316 

66 

89 

RNG 

Bodia 

9 

93 

96 

29 

18 

Dongargaon 

12 

185 

195 

40 

28 

Khcragarh 

15 

171 

205 

47 

34 

Urban 

6 

160 

116 

12 

26 

Total 

42 

609 

612 

128 

106 

SGJ 

Bhaiyathan 

9 

38 

36 

19 

11 

Khargawa 

9 

34 

1 

44 1 

25 

12 

Lundra 

10 

40 

43 

22 

18 

Wadraf 

Nagar 

10 

75 

64 

28 

20 

Urban 

7 

124 

no 

15 

1 

27 

Total 

45 

311 

297 

109 

1 

88 

SDL 

Beohart 

12 

80 

72 

25 

23 

Jaithehri 

13 

108 

109 

39 

25 

Pall II 

10 

79 

89 

19 

16 

U rban 

10 

139 

91 

0 

22 

Total 

45 

406 

36 1 

83 

86 
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Thus, the total sample for the study was 214 schools, 2432 Class V students, 2256 
students of Class II, 484 dropout students and 498 teachers. 

INSTRUMENTS FOR ASSESSMENT OF LEARNING 

The following tools were used for the assessment of learning 

1. NCERT Language Achievement Test (LAT) for Class V. 

2. NCERT Mathematics Achievement Test (MAT) for Class V. 

3. NCERT Achievement Test for Class II. 

4 NCERT Achievement Test for Dropouts. 

Detailed description of each test is as follows. 

I. Language Achievement Test for Class V 

The Language Achievement Test (LAT) was developed by the NCERT for use in the 
countrywide survey on Attainment of Primary School Children. The LAT was designed to 
assess the level oflearnmg of Class IV curriculum in language by students who were presently 
studying in Class V. The test was standardised. 

Table 2.5: Profile of Language Achievement Test (LAT) 


Content Area 

Descnption 

No. of 
Items 

Vocabulary 

Control 

Synonyms 

18 

Antonyms 

22 

Sub total 

40 

Comprehension 
of Idea 

Meaning of 
words/phrases/ 
sentences 

5 

Factual Details 

24 

Inferences 

13 

Central Idea/ 
Title 

2 

1 

Subtotal 

44 

Total 

84 
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The report on Mini mu m Levels of Learning (MLL) (1991) mentioned nine basic skills 

for language to cover the entire curriculum at the primary level. The basic skill areas are 
listening, speaking, reading, writing, comprehension of ideas, functional grammar, self¬ 
learning, language use and vocabulary control. Though it is difficult to demark the effect 
of one skill over another in language learning, a look at Table 2.5 reveals that primarily the 
Language Achievement Test was designed to assess the performance of students in 
vocabulary control and comprehension. Under the vocabulary control, 40 items were 
included on identification of synonyms and antonyms and 44 items on comprehension of 
ideas were designed to test different competencies as envisaged under MLL. Thus, in all, 
84 items were included in the LAT. The test was based on competencies acquired by Class 
IV students. 

2. NCERT Mathematics Achievement Test (MAT) 

The Mathematics Achievement Test (MAT) was developed by the NCERT for use in the 
countrywide survey on attainment of primary school children. The MAT was designed to 
assess the level of learning of Class IV curriculum in mathematics who were presently 
studying in Class V. The test was standardised and was based on competencies of Class IV. 

The profile of the MAT is presented in Table 2.6. The test comprised of 5 content areas of 
mathematics - whole number and numerals, addition, subtraction, multiplication and 
division in whole numbers, fraction, decimal and percentage and geometry. These content 
areas were included in the school curriculum at the primary level. The questions were 
designed on the basis of the competencies envisaged for each area in the Minimum Levels 
of Learning (1991). The test comprised of 40 items. Thedistribution of items for each content 
area is shown in Table 2.6. 

Table 2.6: Profile of Mathematics Achievement Test (MAT) 


\ 

Content Area 

No of 
Items 

Whole Number and Numerals 

8 

Addition ^ Subtract! on, 
Multiplication and Division in 
Whole Numbers 

12 

Simple Problems of Daily Life 
Relating to the Units of Money, 
Length, Mass, Capacity, Area 
and Time 

8 

Fraction, Decimal and 
Percentage 

10 

Geometry 

2 

Total 

40 
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Table 2.8: Class II Numeracy Test Profile 


Area 

Items 

A Recognition of Siruill 

and Large Numben 

Pairs of one digit nuinbcre 

1 

Pairs of two digit numbers 

4 

Pairs of two digit and one digit 
numbers 

1 

B Addition 

Addition of two one digit 
nu mbers 

2 

Addition of one digit numbers 
with zero 

1 

Addition of zero with one digit 
number 

1 

C. Su btraction 

Involving two one digit numbers 

3 

Involving one digi numbers 

I 

Total 

14 


4. Achievement Test for Dropouts 

The Achievement Test for Dropouts was designed to assess simple literacy and numeracy 
skills to study level of retention of these skills. 

The literacy section comprised 8 questions from the area of content, factual 
information and inferences. The numeracy section consisted of 8 questions from addition, 
subtraction and multiplication. The test profile is presented in Table 2.9. 


Table 2.9: Dropout Literacy and Numeracy Test Profile 


Area 

CoiSLciit 

litne 

Literacy 

Isctiwl 

4 

lofcrenoee 

4 

Toimi 

B 

Numeracy 

ADDITION 

1 tnvolvBif MBfk difk 
nionben 

t 

2 Invofvma Mkfte Mid 
double diffli 

2 

3 lnvolvng tarn double 
difSa Buraben 

1 

SUBTRACTION 

1. Invehrit ooe difit 
numberi 

• 

2. Involv^ two disk 

numbeta 

1 

MUUTll»UCAnON 

1 Involvaia two amgle 

digit numbeia 

■ 

2 InvoWnf double digit 
and amgic d^d luunhcni 

I 

ToUit 

s 
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3. NCERT Class II Achievement Test 


For assessing the achievement of Class II, simple literacy and numeracy tests developied by 
^ the NCERT for Primary Education Curriculum Renewal (PECR) project was used. 

The literacy test profile of Class II is given in Table 2.7. A look at the table reveals 
that the test was comprised of two sections - letter reading and word reading. In the letter 
reading section there were 10 items. In the word reading section there were also 10 items. 
The word reading section consisted of words beginning and ending with letters without 
inatra, word beginning with letter with matra and ending letter with matra and their 
permutation and combination. The maximum achievement score in this section would be 10. 

Table 2.7; Class II Literacy Test Profile 


Area 

Items 

Letter 

Reading 

Simple Letter 

9 

Sanyukt (Complex) Letters 

1 

Total 

10 

Word 

Reading 

Words Beginning and Ending with 
Letter without * matra* 

2 

Word Beginning with letter without 
'matra* and ending with letter with 
* matra* 

1 

Word Beginning with letter'ma'-a* 
and ending without 'matra* 

6 

Word beginning with letter *matra* 
and ending with letter with *matra* 

1 

Total 

10 


Class II numeracy test consisted 14 items in all. The first section of the achievement 
test consisted 6 questions on recognition of small and large number in a pair. The second 
section comprised of 4 questions on addition. In this section, questions were on addition of 
zero with one digit number. There were 4 questions on subtraction in the last third section 
involving two and one digit numbers. The test profile is presented in Table 2.8. 






















SCHEDULES FOR CONTEXT AND PROCESS 

1. School Record Schedule (SR) 

Information about sample school was collected through school record schedules. The SR 
comprised 32 items under ten subsections. The schedule covered information relating to 
physical facilities, teaching materials, enrolment, repetition, dropout, teachers and their 
training, multigrade teaching, school expienditure and school management. 

2. Teacher Schedule (TS) 

The schedule was used for collecting information from teachers and head teacher of the 
sample school. The teacher schedule consisted of 10 subsections comprising of 36 items. The 
teachers were interviewed by the field staff to elicit information regarding teacher 
characteristics, qualifications, training and experience, availability of teaching material and 
aids, teaching activities and supiervision. 

The teacher schedule also contained four subsections with 13 items exclusively for 
the head teacher. The field staff interviewed head teacher to collect information about 
responsibilities, teaching system, etc. 

3. Dropout Student Schedule (SD) 

The dropout students schedule was used to collect information from school dropouts (SD). 
The schedule coinpnsed 19 items relating to background variables. The SO covered items 
seeking information for reason of learning the school and the work in which dropout student 
was engaged. 

4. Student Present Schedule (SP) 

The student present schedule was used for interviewing the students of Class V who were 
administered Language Achievement Test (LAT) and Mathematics Achievement Test 
(MAT). The SP comprised 43 items in seven subsections. The information relating to a 
number of background variables of the family, economic status, preschooling, attendance, 
availability of learning materials, classroom transactions, school related activities at home, 
nutrition was collected through the schedule. 

FIELD NOTES 

Field Notes were designed to maintain quality of data and to control the procedure of data 
collection. It was to be completed by two Field Investigators. Thus in respect of a sample 
school, two Field Notes were prepared. 

Field Notes comprised five sections besides the first page. The first page indicated 
identification information about the school, head teacher, supervisor, date of survey and the 
investigator. 
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Part one showed the position of the completion of the data from all the units of the 
sample - Class V students Schedules and Tests, Dropouts Schedule, Class II Test, Teacher 
Schedule, Teacher Schedule from Head Teacher and School Record. 

Part two contained the procedure of random selection of students of Class V and Class 
II, selection of sections from Class II and Class V and details about row and columns used 
from the random number table. It also consisted details of the selection of dropouts - their 
names and addresses. The investigators were expected to write names of all the students of 
Class V, Class II and teachers alphabetically. All the information about the selection 
procedure of the sample and the use of random numbers was checked by the Field Supervisor 
during his visit to the school. The Field Investigators got the Field Notes checked at the camp 
office daily in the evening. 

Part three was related to the school records. All the qualitative information relating 
to the general information, enrolment of students, teachers. Operation Blackboard, physical 
facilities and finances was to be reported in this section. 

Part four of the Field Notes was designed to record the observations of the Field 
Investigators during the process of test administration and interviews of Class V students. 
As it was envisaged that students might not understand the example mid might not have 
attained the ability to read questions, the Investigators were expected to report about it in 
the Field Notes for subsequent verification by the Field Supervisor, District Supervisor or 
Slate Coordinator. 

The position of the literacy and numeracy skills was to be ascertained in case of 
dropxjuts. The Investigators were expected to report about their observations related to the 
dropouts in the Field Notes. Similarly for Class 11 students also the observaUon of the Field 
Investigators about literacy and numeracy skills were recorded in the Field Notes. 

The Field Notes was an op)en*ended questionnaire where information about quality 
of data was recorded. It also contained two sets of random number table. Blank pages were 
also included in the Field Notes to record observations. Finally, all the Investigators were 
asked to record the attendance of all the classes during the three-day visit of the school. 

The information about quality of data has been incorporated at the appropriate place. 
STATISTICAL ANALYSIS 

In order to realise objectives of the study, statistical methods were used to analyse the data 
to facilitate interpretation. The statistical methods were selected on the basis of the 
requirement of the data. The district was taken as a unit for the analysis. Most of the objectives 
of the study required comparison between the groups. Taking assumption of statistical 
methods into consideration piercentages were calculated. 

The tables of thedata were prepared to facilitate presentation. Graphical representation 
of the data was designed to facilitate interpretation. Means and Standard Deviations were 
calculated The ‘t’ test was used to arrive at inferences. The level of significance is taken 
as 0.05 throughout the reptirt. 
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CHAPTER 3 


FIELD WORK 

This chapter presents the procedure followed m the field for the conduct of the Baseline 
Assessment Study in the five districts of Madhya Pradesh, The procedure deals with the 
recruitment, training and deployment of the field staff. The procedure of test administration 
and data management is also discussed here. 

RECRUITMENT OF THE FIELD STAFF 

The field staff - Field Supiervisor and Field Investigators - was recruited through open 
advertisement. The advertisement for the selection of five field supervisors and 42 field 
investigators was designed by the State Council of Educational Research and Training 
(SCERT), Madhya Pradesh,Bhopal. The newspaper of Chattisgarh region, Dainik Nav 
Bharat, earned the advertisement simultaneously in its Bilaspur and Raipur editions. The 
candidates were invited to attend the interview at the Government College of Education, 
Bilaspur. About 104 candidates appeared before the interview board constituted by the 
SCERT, Madhya Pradesh, Bhopal. The State Coordinator for Chattisgarh region was the 
convenor of the selecuon committee. The list of selected candidates was displayed on the 
notice board of the venue on the same day at 5.00 p.m The candidates were asked to report 
for duty on 27 January 1994 for the training purpose. 

Due care was taken to select only those candidates who had flair for the survey work 
and/or qualification in education. The knowledge of cycling was essential for the field staff 
as they were expected to go interior into the district where the sample school was situated. 

The minimum educational qualification for the field supervisor was postgraduate in 
any subject with a degree/diploma in education. The minimum academic qualification for 
the field investigator was graduate with a degree/diploma in education. The candidates with 
the expenence of field work were preferred. The field staff was selected for three months 
only on a temporary basis. 

The field staff was also recruited at the headquarters - Depiartment of Teacher 
Education and Special Education, National Instituteof Education, NCERT, New Delhi. The 
minimum qualification was postgraduate degree in education. The field staff selected at the 
headquarter was designated as District Supervisor or Professional Assistant. 

The basic philosophy behind two-tier selection was to conduct the survey smoothly 
and efficiently. The field staff recruited from the survey district would be familiar from the 
local geography and dialect while the field staff recroited at Delhi would be efficient in 
monitoring and maintaining rigour in the study. 
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TRAINING OF TIIE FIELD STAFF 

The training of the field staff was structured. A training manual was designed for Baseline 
Assessment Study (BAS) under DPEP, The manual has seven modules and seven training 
notes. The modules covered the following areas: 

- Objectives and scope of the study 

- Design and procedure: Tools for data collection 

- Field work 

- Field responsibilities 

- Field tryout 

- Team work and field simulation 

- Administrative procedures and reporting. 

The training notes were designed to clarify the field situations and equip field staff 
with the answers of the general questions. The training notes covered the following topics* 

- The study 

- DPEP - Outline of Baseline Assessment Study 

- Multistage sampling design 

- General principles of filling up schedules 

- Dropout Students Schedule (SD) data 

- School Record (SR) data 

- Administration of tests 

The modules and notes comprised several sections to be completed in the ten days’ 
duration of the training programme. The purpose, objectives, content, methodology, 
expected learning outcomes were broadly given in the manual. The copy of training manual 
along with the schedules were supplied to all the trainees in a kit. 

The training was organised in a participatory mode. Role play in simulated situation 
was used frequently. Assignments woe given extensively. 

The training programme of ten days’ duration under the Baseline Achievement Study 
was held from 27 January to 5 February 1994 at the Government College of Education, 
Bilaspur. Participants in the training included Field Investigators, District Supervisors, 
Professional Assistants of NCERT, members of the DIET Faculty, Block Education Officers 
and Deputy Directors of Education. 

The programmecommenced on 27 January 1994. On the very first day, the objectives 
and the scope of the DPEP were explained to the participants. Each Investigator and 
Supervisor got acquainted with the districts of survey with the block and the code number. 
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The codes of the districts with the blocks were given to all the participants. The schedules 
with their codes according to rural and urban distribution were also given. 

On the second day of the training, the Achievement Test of Class V was demonstrated. 
It was also discussed to make scaling arrangement and establish rapport with the students. 
The questionnaires of both language and mathematics were of close-end type. Some of the 
participants were also asked to demonstrate the procedure. They were assigned the role of 
students and investigator to practice in the simulated situation. 

The Student Present Schedule (SP) was demonstrated on the third day. It deals with 
every aspect of the students’ facilities in school, family and interest studies. An interview 
IS taken from the students about their daily routine from the time they wake up till they go 
to bed. It is then tallied with the tabulation made according to the time they spend for the 
various categories of domestic duties, homework, watching TV, listening to radio and 
playing, etc. It is also noted if the students are staying away for any kind of paid work and 
the number of days of absence with reasons are also noted. 

The fourth day training was given in interviewing the dropouts. The procedure of 
selection of dropout was also explained in detail. In the schedule efforts were made to reason 
out for the dropout and also whether they have any further interest in studies. After the 
interview a short test in language and mathematics is to be administered to them to detect 
their level of achievement. 

In the second half Class II achievement test was demonstrated and the participants 
were also asked to demonstrate the same in the class The Teacher Schedule (TS) was 
discussed on the fifth day of the programme The foremost aspect of the schedule is the cod ing 
assigned to the head teacher and other teachers. The schedule maintains a detailed study of 
the teacher’s/head teacher's age, marital status, number of children, his/her attitude to 
educating his/her children, their training and qualification, family condition and the literacy 
status of his/her family, interest in the profession, facilities and usage of the same and ability 
in administration and the amount of cooperation he/she get from other sources, teachers’ 
category, and the ti me they spend for preparation, meeting with parents, etc. Teachers’ views 
are also noted down in the schedule. An interview of the head teacher was taken separately. 

On the sixth day the most important schedule, i.e. the School Record was discussed. 
Various cross-checkings in question numbers were explained to them and the procedure and 
formula were provided. The schedule observes the Indian Standard time, i.e. 13.00, 14.00 
from 12.00 onwards. The school facilities, furniture, playground, mid-day meal, books, etc. 
have to be noted down along with any other special information in the Field Notes provided 
for every school. 

On the seventh day the random sampling was taught to the participants which was 
to be applied for Class V and Class II teachers and dropouts. A table was provided at the 
back of every Field Note so that no preference of students are made. The interview of head 
teacher. Class I/II teachers. Class IV/V teachers was essential for the study. The students 
and teachers had to be selected randomly after arranging their names alphabetically 
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The procedureofcompleling Field Notes was also discussed in detail. Theteamswere 
sent for field training on the eighth and ninth day. In the evening on each day participants 
scrutinised the schedules completed by them during the day. The District Supervisors and 
Professional Assistants were provided special training to supervise and also to do the scrutiny 
of the schedule. 

All the Investigators, Supervisors, DIET faculty members and the Professional 
Assistants were divided into a group of two for each team and sent to various rural/urban 
schools for data collection. 

The prescribed schedule for the practical work is shown in Table 3.1. During field 
training a team was expected to collect data from 10 Class V students, 10 Class II students, 
3 teachers and 2 dropout students. The team was expected to complete one School Record 
and one Field Note. 

Table 3.1. Sample for Training Situation and Actual Situation 


S.No. 

Description 

Training 

N 

Actual 

N 

1 

Student Presmt Schedule 
Class V (SP) 

10 

30 

2 

Language Achievement 
Test Class V (LAT) 

10 

30 

3 

Mathematics Achievement 
Test Class V (MAT) 

10 

30 

4 

Achievement Test Class 11 

10 

Ofl 

5 

1 

Dropout Studoits Schedule 
(SD) 

2 

5 

6 

School Record (SR) 

1 

1 

7 

Teacher Schedule (TS) 

3 

5 

8 

Field Notes 

1 

2 


On the tenth day alt final teams completed the scrutiny of schedules. The participants 
were asked to clarify all doubts about the study. The teams were formed for each districts. 
The plan for conducting the survey was given to each team. 
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Thus the training programme covered the purpose, design, procedure of baseline 
assessment study (BAS), sample of students and teachers in school, field experiences using 
schedules and interview and deployment plan. The training was conducted in participatory 
mode with individual and group work, discussion, practice in use of techniques through role 
play and in simulated situation, and practice in the field followed by discussion, llie field 
training was organised in the same way as the teams were expected to collect data for the 
study. 

The Block Education Officers and the Deputy Directors were explained the purpose 
of the study and procedure of the study. They were also requested to extend all necessary 
cooperation for this survey. 

DEPLOYMENT SCHEME 

The field team for each district was organised into four teams of two field investigators each 
along with a field supervisor. The field team of each district was supported by a District 
Supervisor or Professional Assistant. The five teams remained with die State C^oordinator 
in the field throughout the period of data collection. 

The field supervisor was expected to supervise the survey work in the school. The 
team of two investigators was assigned the task of data collection from the sample school. 
The Distnct Supervisor was responsible for scrutiny of the data at the district headquarters, 
rectification of errors noticed during the data collection and maintain liaison with the field 
staff and the State Coordinator. 

As per the deployment scheme the survey was expected to start with all the five 
districts from 7 February 1994. But it was discovered that the State Government had not 
supplied the list of primary schools of Rajnandgaon and Shahdol distncts. The State 
Coordinator pursued the matter with the district level officials of education to supply the list 
of pnmary schools of sample blocks from diese districts. 

The deployment scheme was then replanned. The teams of distncts earmarked for 
Bilaspur and Rajnandgaon were deployed in Bilaspur district. The teams of Sarguja and 
Shahdol distncts were sent to start the field work in Sarguj'a district. The teams for Raigarh 
distnct started the work as per the onginal schedule.'Thus eight teams each were assigned 
the task of data collection from the districts of Bilaspur and Sarguja as per the modified plan. 

Each team was expected to visit a sample school for three days continuously and 
collect the data. Thus entire survey work in one block was to be completed in all respects 
before moving to another block. The headquarter of the Distnct Supervisor was the block 
of the District. In order to work vigorously, the Distnct Supervisor also visited the specific 
sample school while the Field Supervisor continuously moved from one school to another 
during each day of data collection 
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The list of schools from Rajnandgaon and Shahdol was procured and a sample was 
drawn. The field team at Sarguja was supplied the list of sample schools of Shahdol and they 
were directed to report directly to Shahdol district to commence the survey work. The field 
team at Bilaspur was supplied the list of sample schools of Rajnandgaon. They were asked 
to mount survey work in that district. 

In spite of all problems, the field work was completed as per the schedule by 30 April 

1994. 

TEST ADMINISTRATION AND COMPLETION OF SCHEDULES 

The administration of achievement test to Class V children was most crucial for the study. 
Special care was taken to ensure that achievement tests were administered properly according 
to the guidelines and standard procedure. At the initial stage all the field staff was properly 
oriented and trained towards the lest administration. Before the administration of the test, 
the invesiigatorensured thecorrectand complete information relating to name, ID code, age, 
sex, caste, etc. The students were provided practice on the items given in the instruction of 
the test. All the answers of thequestions asked by the students weregiven by the investigators. 
The doubts were cleared and in this process a rapport was established with the students. The 
investigators and supervisor were instructed to take care of the following points: 

- The students were selected randomly and the process of selection was not influenced 
by the teachers. 

-The students were made to sit properly as per the direction and the teachers were not 
present during the process of test administration. 

- The students were provided enough time to understand the example. 

- It was ensured that students had followed all instructions relating to the process of 
answering the questions. 

- It was also ensured that no cheating or copying should take place. 

- There was no interruption and distraction. 

- As no time limit was fixed for the completion of the test, it was to be ensured that 
enough lime was given to the students to complete the test. If a student had not begun 
or stopped mid way, he/she was to be encouraged to proceed by reading the question 
and directing him^er to find the answer. 

The Student Present Schedule was to be completed through interview of students of 
Class V by both the investigators. The investigators were expected to make sure that all the 
information desired on each and every item of the schedule was responded by the student 
and the same is recorded correctly in the schedule. 
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The Class II Students Achievement Test was also completed by the investigator 
through interviewing. 

The dropout student was interviewed on the item of the schedule. Due care was taken 
to identify the dropout students 

The teacher and the head teacher were pursued to answer all the questions of the 
teacher schedule. 

The School Record Schedule (SR) was to be completed with the help of school 
registers. It was time consuming. The investigators were specirically, oriented to extract 
information from the various records. The teachers and head teachers were also consulted 
to complete the schedule. 

Due care was taken by the investigators to ensure that no column was left blank in 
any schedule 

DATA MANAGEMENT 

The quality of data was ensured through the following steps specially planned for this 
purpose* 

1. Cross-checks of schedules. 

2. Scrutiny of data at various points of collection. 

3. Field visit by the Field Supervisor, District Supervisor and State Coordinator. 

The information provided by the students, teachers, head teachers was cross- 
validated. The items in the schedules were structured accordingly for this purpose. The Field 
Supervisor was informed to carry out exercise at the first point of collection of the data. The 
District Supervisor also repeated the same exercise in order to validate the data for its 
correctness and completeness. 

The schedules were scrutinised to ascertain quality and completeness at various 
points. At the first stage each team of investigators scrutinis^ the schedules each day at the 
end of the work in the school during the period when data collection was in progress. During 
the process if any investigator forgot to fill the schedule or did not collect the requisite 
information, the same was procured on the next day of the school visit for data collection. 

The Field Supervisor also carried out scrutiny of the schedules when these were 
handed over to him at the end of a cycle of three-day visit to a sample school. The procedure 
of scrutiny was laid down in the field handbook, copies of which were made available to all 
the field staff. 

The scrutiny covered the following points: 

1. Checking the number of schedules and test booklets against the issue sheet/issiie 
register. 
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2. Checking of the procedure of random selection of students and teachers, where 
applicable. 

3 ■ Checking of the status code of schedule. 

4. Checking of the test booklets and students schedule matching. 

5. Cross-checking of all codes entered on response sheets with the written responses 
noted on the left hand side of the sheets of schedule. 

6. Cross-checking of the status code of the students of Class V from the Field Notes. 

7. Checking of validity codes - code range, alpha and numeric codes and 
interdependence of variables. 

8. Checking of totals, accuracy of conversions, checking of reference periods. 

9. Checking of ranking. 

The District Supervisor also earned out scrutiny at his headquarters when the 
schedules were received by him from the Field Supervisor. The cross-validation was also 
ensured by him. Each schedule was provided a column for this purpose to indicate the status 
of scrutiny. This was done to ensure that mistake or inconsistency in any schedule was 
corrected at the field stage of the data collection. 

The final stage of scrutiny was carried out at the head office before sending the 
schedules for data processing. 

Thus each and every entry of the schedule was scrutinised by the field supervisor, 
district supervisor and team at headquarters. The scrutiny teams were provided different code 
numbers and pens of different colours to ensure the correct procedure of scrutiny. The State 
Coordinator supervised the work at various stages of scrutiny. 

The quality of data was also assured through the continuous visits of the field 
supervisor and district supervisor while the field work was in progress. The State Coordinator 
assessed the quality control of the data through visits to schools. The reading levels of Class 
II students and achievement test of Class V students and school records were evaluated on 
the spot in schools. The field work was continuously monitored at every stage by the State 
Coordinator. 

data processing 

The schedules were dispatched to the computer centre for data entry, verification and double 
entry immediately after the scrutiny at the head office. The raw data was transferred to 
floppies to create data files. 

Seven data files prepared for seven schedules and tests. Standard Software (SPSS) 
was used for data entry and processing. Special programme was used for verification, range 
checks and validation Students, teachers and schools were identified by separate codes 
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Separate codes were also used for block, district and school. The data files were thus ready 
for analysis at different levels at the same time aggregating for further analysis if need arises. 

The data files were verified in order to validate the transferor data before going for 
final analysis. Double entry of the data was done as a measure of verification. All the data 
was entered in the computer again. Errors on the second entry was caught by Double Entry 
Programme. The following checks were carried out to validate entries; 

1. Batch checks', the first set of checks received through double entry was in the form 
of Batch Reports. These reports comprised identity codes, matching schedules to 
schools, tests of students, etc. This quickly cross-checked the totals of all the data. 
Deviations were corrected immediately. 

2. Ranf>e checks: Range of each vanable was checked with respect of each schedule. 
The schedules and Field Notes were referred for correction in raw data files. The 
procedure was repeated till all the errors were corrected 

3. Consistency check: Inter Schedule and IntraScheduleconsistencieswereidentified 
for scrutiny. The list was provided to the computer centre to cross-check validity of 
the data to establish the quality A programme was drawn and run to find 
inconsistencies. The mistakes were reconciled by checking the schedules and field 
notes. Corrections were incorporated in the original data file. 






CHAPTER 4 


THE SCHOOLS 

The data from 214 schools was col lected from the districts of Bilaspur, Sarguja and Shahdol 
forty five schools were randomly selected fordata collection. The number of schools selected 
from Raigarh and Rajnandgaon was 37 and 42, respectively. The information collected from 
schools covered physical facilities, teaching material, enrolment, dropouts, multigrade 
teaching and school management. The data was tabulated and analysed. Results with data 
are presented in this chapter, 

BACKGROUND OF SCHOOLS 

The background of the school covered the following; 

1. Location of the School - Rural or Urban 

2. Age of the school m years 

3. Pre-school facility - with preschool or Anganwadi/Balwadi Or LKG/UKG 

4 Highest class - Class V or other higher classes 

5 School management - Panchayat/State Government or Municipality or private. 

In Bilaspur, 84.4 per cent schools were selected from the rural area while 15.6 per 
cent schools were selected from the urban area according to the proportion of population 
The sample comprised 89 2 and 10.8 percent schools from rural and urban area, respectively 
from the distnct Raigarh. From Shahdol, 77.8 and 22.2 per cent schools were selected 
randomly from rural and urban area, respectively. A look at Table 4.1 reveals that about 85 
per cent schools were selected from the rural area of Rajnandgaon and Sarguja. 

From the urban area the lowest number of schools was drawn in the sample from 
Raigarh while the highest number of schools were included from Shahdol according to 
percentage representation. 

About five per cent schools included in the study from Bilaspur, Sarguja and Shahdol 
were more than fifty years old. This shows that these schools were established in the forties. 
About ninety per cent primary schools were established more than ten years ago. This shows 
that a rapid expansion of primary schools has taken place in these districts after independence. 
About five per cent schools are less than ten-year old. This shows that the pace of opening 
primary schools has been very slow during the last ten years.(Table 4.1) 

About ten per cent primary schools were with preschool facility in the districts of 
Bilaspur, Rainandgaon and Sarguja Raigarh had the highest number of schools (43.2 per 
cent) with the preschool facility. 



Shahdol had the lowest percentage of schools with preschooling facility. Balwadis 
or Anganwadis were available in all the districts except Raigarh. The percentage of Balwadts 
or Anganwadis was very less in Biiaspur (6.7), Rajnandgaon (9.5), Sarguja (2.3) and 
Shahdol (2.2). 

The system of kindergarden was available in the schools of Rajnandgaon only. LKG 
or UKG classes were found in 2.4 percent schools. 

From the above discussion it may be concluded that the facility of preschool education 
should be created in all the primary schools of the five districts. 


Table 4.1: Background Features of the Sample Schools (in per cent) 



Description 



Over 50 


10-50 


Under 10 


With Preschool 


With 

Aanganwadi/Balwadi 


With 

LKG/UKG/Other 


Class V 


BPR RGH RNG SGJ 


Location of Schools 


84.40 89.20 85.70 86.40 


15.60 10 80 14,30 13.60 


Age of the School 


04.40 02.70 07 20 04.60 


86.80 91.90 85.60 91.10 


08.80 05.40 07.20 04.30 


PreschoolFacility 


11.10 I 43.20 I 14.30 I 09.10 


06.70 00.00 09.50 02.30 


00.00 00.00 20.40 00.00 


Highest Class 


100.00 100.00 100.00 100.00 


Class V and above 00.00 00.00 00.00 00.00 


School Management 


Panchayat/State Govt 100.00 100.00 100.00 100.00 


Municipality 


Private 


00.00 00.00 00.00 00.00 00.00 


00.00 00 00 00 00 00.00 



100.00 
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All the schools included in the study from the districts of Uilaspur, Raigarh, 
Kajnandgaon and Sarguja had the highest class as Class V. About two per cent schools had 
higher class than Class V iri the district of Shahdol. 

All the schools included in the study were managed by the State Government as 
indicated in Table 4.1 

ENROLMENT 

Classwise data of enrolment from each school was collected to know the position in these 
districts The data was analysed according to gender, location and caste The percentages 
were calculated to facilitate interpretation. 

Enrolment - Genderwise 

The enrolment of students from Class I to V is presented in Tables 4 2 and 4,3. 

The total enrolment of sampled schools during the year 1994 is also shown in Table 
4.3 according to gender. The enrolment in all the 45 schools of Bilaspur was 7035 which 
was the highest. In the sample 45 primary schools were also identified randomly from the 
districts of Sarguja and Shahdol. But comparatively the enrolment was not as high as that 
of the distnet Bilaspur. 

The percentage enrolment in Class I to V according to gender is presented in Table 
4.2. It is evident from the data that more girls were enrolled in all the classes than boys in 
districts Raigarh and Rajnandgaon. In Raigarh the ratio of enrolment between girls and boys 
was 54 to 46 while in Rajnandgaon the ratio between girls and boys was 52 to 48 In Bilaspur 
the ratio was 49 to 52. The ratio of enrolment between girls and boys was 39 to 61 in Sarguja. 
Similarly in Shahdol also the ratio between boys and girls was 44 to 56. In both the districts 
the enrolment was adverse for girls. 

From the above discussion it may be concluded that in Bilaspur, Sarguja and Shahdol 
more boys were enrolled than girls. This shows sex bias of the society in these districts. In 
Raigarh and Rajnandgaon more girls were enrolled than boys in the schools in all the classes 
from I to V. From the Census data of 1991 the ratio of male and female may be seen for further 
clarification of these two districts. 

A clear-cut pattern of dropouts from boys and girls is also visible in these Tables 
The enrolment is decreasing from Class I to V sharply. The enrolment of girls has decreased 
almost fifty per cent from Class I to V in the districts of Raigarh, Sarguja and Shahdol. One 
out of every two girls enrolled in Class 1 reached Class V. Two out of three girls enrolled 
in class 1 reached Class V in Bilaspur and Rajnandgaon The boys have enrolled less in 
number in Class V m comparison to Class 1 



Tables 4,2: Percentage EUirolmcnt (1994) in Schools (Genderwise) 




























































































Table 4.3: Elnrolnicnt (1994) in Schools (Genderwise) 


Disir lcl^* 

Class 

Boys 

Girls 

Total 

BPR 

I 

853 

83 I 

1684 

II 

665 

608 

1273 

HI 

683 

574 

1257 

IV 

729 

746 

1475 

V 

692 

654 

1346 

Total 

■ 

3622 

34 13 

7035 

RGH 

1 

344 

- 

442 

786 

11 

274 

305 

579 

111 

246 

317 

563 

IV 

228 

253 

481 

V 

189 

210 

399 

Total 

1281 

1527 

2808 

RNG 

1 

570 

646 

1216 

n 

56 1 

604 

1 165 

111 

51 1 

533 

1044 

IV 

494 

505 

999 

V 

426 

428 

854 

Total 

2562 

2716 

5278 

SGJ 

I 

581 

339 

920 

II 

405 

286 i 

1 

691 

111 

525 

359 

884 

IV 

449 

265 

714 

[ 

V 

M 

302 

176 

478 

Total 

2262 

1425 

3687 

^ n i 

1 

684 

568 

1252 


401 

! 

313 

714 

III 

403 

304 

707 

O LJ ^ 

IV 

418 

310 

728 


V 

353 

286 

639 

Tt.ial 2259 

1 78 1 

4040 


-JO 



































































































The decrease of enrolment from Class I to V is visible in all the classes in all the 
districts. 

I 

Enrolment - Locationwise 

The enrol meni of students during the year 1994 in the f^ve sampled districts is given in Table 
4.5 according to location. A glance at the Table reveals that more students were enrolled in 
the schools of the rural area than that of the urban area. This is because more schools were 
randomly selected from the rural area than the urban area. The ratio of selection of the schools 
from rural and urban areas was based on the distribution of population in these areas 
according to 1991 Census. 

The percentage distribution of enrolment from Class 1 to V is shown in Table 4 4 
according to location for each district. The percentage ofenrolmeni in rural areas varied from 
67.8 in Class V to 79.7 in Class I in Bilaspur district. The percentage of population 
distribution in rural and urtjan areas was 83 to 17 according to 1991 Census. On comparison 
of percentage of enrolment and population from the rural area, it is revealed that less 
enrolment is in schools (74.5 per cent) than the population (83%) residing in the rural area 
of Bilaspur. Uss populaUon is residing in urban area (17%) while the enrolment in school 
is more. 

In Raigarh the rural-urban ratio in population was 90 to 10 while the rural-urban ratio 
in enrolment at school was 78 to 22. In Rajnandgaon the population distribution in the rural 
-urban areas was 85 to 15. The corresponding enrolment percentage was 67 to 33. The 
percentage ratio between rural and urban areas was 88 to 12 in Sarguja. The enrolment in 
schools in rural and uiban areas was 73 to 27. In Shahdol the population in rural and urban 
areas was 79 to 21 while the enrolment percentage was 71 to 29. 

From the above discussion, it may be concluded that more per cent of students from 
urban population were enrolled in primary schools from Class I to V in all the districts. 

The percentage of enrolment has declined from 79.7 in Class I to 67.8 in Class V in 
rural areas of Bilaspur while the percentage of student enrolment has enhanced from 20.3 
m Class I to 32.2 in Class V in urban areas of Bilaspur. Similar trend is visible m all other 
districts. The enrolment has declined in rural areas while it has enhanced in urban areas from 
Class I to V. 

The probable reason for this phenomenon may be that students have been dropping 
out from rural schools continuously from Class I to Class V which resulted in fall in the 
percentage. In the other case migration of parents from rural to urban area might have 
resulted in the enhancement of enrolment from Class I to V. The other reason may be that 
(he students from other schools in the same locality of the urban area have got themselves 
enrolled in government primary schools. 
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Table 4.4: Percentage EnrolA-iient (1994) in Schools (Loca(ionwise) 


Districts 


Class 


1 


II 


111 


IV 



Rural 

Urban 

79 70 

20 30 

77.20 

22.80 

74.50 

25 50 

72.50 

27.50 

- 67 80 

32 20 

74.50 

25.50 

77 60 

22.40 

78 90 

21 10 

78 30 

21 70 

78.80 

21 20 

75.70 

24.30 

77.90 

22.10 

69 10 

1 

30 90 

67.60 ! 

32 40 

66 90 

33.10 

66 30 

33 70 

63.50 

36 50 

66.90 

33 10 

72.30 

27.70 

73.60 

26.40 

69.20 

30 80 

71 90 

28.10 

64.40 

35 60 1 

- ^ 

72.60 

27.40 

75 50 

24 50 

72 30 

27 70 

71 40 

28.60 

70 70 

• 29 30 

71 10 

28 90 

70 50 

29 50 
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From the above discussion it may be concluded that there is a continuous decline in 
enrol ment from Class I to V in rural areas of all the districts. The enrolment is continuously 
increasing from Class 1 to V in urban areas of all the districts. 

Table 4.5; Enrolment (1994) in Schools (Local ion wise) 


Districts 

Class 

Rural 

U rban 

BPR 

1 

1343 

341 

11 

9 83 

290 

111 

936 

321 

IV 

1069 

406 

V 

906 

430 

Total 

5237 

1788 

RGH 

I 

610 

176 

11 

457 

122 

111 

441 

122 

IV 

379 

102 

V 

302 

97 

Total 

2189 

619 

RNG 

I 

840 

376 

11 

788 

377 

111 

6991 

345 

IV 

662 

337 

V 

542 

312 

Total 

3531 

1747 

SGJ 

I 

666 

254 

11 

S08 

183 

III 

681 

203 

IV 

514 

200 

V 

308 

170 

Total 

2677 

1010 

1 

j 

1 

1 

SDL 

ft 

1 

9S9 

293 

II 

516 

198 

III 

505 

202 

IV 

515 

213 

V 

454 

285 

Total 

2849 

- — 

1 191 


4.1 










































Enrolment - Castewise 


The enrolment of students in schools during the year 1994 is presented m Table 4.7 according 
to caste The enrolment is not according to the population percentage of SC and ST in these 
districts according to the 1991 Census. The percentage of enrolment of students from Class 
I to V IS shown in Table 4 6 

Table 4.6: Percentage Enrolment of Students (1994) in Schools (Castewise) 


Districts 

Class 

SC 

ST 

O B C 

01 b c r i 


I 

27 70 

1 3 30 

30 30 

08 SO 


n 

24 60 

14 20 

_ 

5 1 70 

09 50 

B P R 

111 

24 20 

1 1 

70 

50 50 

13 60 

I V 

22 10 

1 1 

SO 

52 90 

13 50 


V 

20 40 

1 1 20 

5 1 20 

1 7 20 


Total 

23 90 

12.40 

S 1.30 

12 40 


I 

13 80 

40 80 

4 1 70 

03 70 


11 

10 20 

4S .60 

39 40 

04 80 

R C H 

III 

12 10 

33 90 

47 90 

04 10 

IV 

12.90 

39 50 

42 40 

05 20 


V 

10 SO 

34 30 

48 90 

06 00 


Total 

12 10 

39 70 

43 60 

04 60 


I 

09 29 

12 75 ^ 

73 44 

04 S2 


11 

10 90 

12 96 

69 36 

06 78 

R N G 

111 

09 20 

1 1 30 

7 1 60 

07 90 

IV 

OS 70 

1 1 30 

7 1 30 

08 70 


V 

08 80 

12 50 

67 30 

1 1 40 


Total 

09 40 

12 20 

70.80 

07 60 


! 

08 70 

47 30 

36 40 

07 60 


11 

06 90 

48 60 

36 70 

07 80 

SGJ 

Ill 

1 V 

I 1 40 

08 40 

46 80 

40.60 

35 40 

40 10 

06 40 

10 90 


V 

12 10 

37 70 

36 40 

I 3 80 


Total 

1 

09 30 

45 00 

36.90 

1 - 

08 80 

■■■im 

I 

08 90 

53 20 

23 50 

14.40 


11 

1 

08 80 

44 70 

28 00 

18 50 

SDL 

ni 

09 00 

4 1.00 

26 60 

23^0 

1 V 

08 90 

18 30 

30 30 

22 40 


V 

08 80 

3 5 10 

30 KO 

2 5 ^0 


Total 

OK 90 

44 00 

2 7 2 0 

19 9 0 
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It is revealed from Table 4.6 that the percentage enrolment has declined from Class 
I to V for SC and ST in all the districts. The percentage of SC students from Bilaspur varied 
from 28 in Class I to 20 in Class V. The percentage of ST students from the same district 
ranged from 13.3 in Class 1 to 11.2 in Class V. 

The students from Class 1 to V from OBC and Others indicated a different trend. The 
Ijercentage enrolment of OBC varied from 50.5 in Class 1 to 51.2 in Class V in district 
Bilaspur. The percentage enrolment of Others ranged from 8.5 in Class I to 17.2 in Class 
V in district Bilaspur. Similar trend is visible in Raigarh, Rajnandgaon.SargujaandShalidol. 

Tabic 4.7: Enrolment of Students (1994) in Schools (Castewise) 



C* U a a 

s r 

S T 

one 

Uth e ra 

11 1> K 

I 

4 6 6 

224 

8 5 0 

i 4 4 

11 

3 1 3 

1 8 1 

6 5 8 

1 2 t 

III 

306 

1 4 8 

63 9 

1 72 

1 V 

326 

170 

7 8 0 

1 9 9 

V 

2 74 

1 5 1 

6 89 

23 2 

Total 

168 5 

874 

3 6 16 

8 6 8 

k fl H 

1 

1 09 

3 2 1 

328 

28 

11 

59 

264 

22 8 

2 8 

111 

68 

202 

27 0 

23 

I V 

42 

1 9 0 

204 

25 

V 

43 

137 

195 

24 

Total 

34 1 

1114 

122 5 

1 2 8 

R N <j 

1 

1 1 3 

155 

8 93 

S 5 

11 

127 

1 5 1 

8 0 8 

79 

111 

9 5 

1 1 % 

74 8 

8 3 

1 V 

8 7 

1 1 3 

7 1 2 

8 7 

V 

75 

1 07 

57 5 

97 

Total 

497 

644 

3 73 6 

4 0 1 

s a j 

1 

80 

435 

3 3 5 

70 

M 

4 a 

336 

2S4 

5 3 

111 

9 8 

4 t 3 

3 11 

S 6 

1 V 

60 

29 0 

2 8 6 

7 8 

V 

58 

1 80 

1 74 

66 

To 1 ■ 1 

344 

1 

1654 

13 60 

323 

SDL 

1 

111 

666 

294 

I 8 1 

11 

63 

3 1 9 

2 0 0 

1 3 2 

111 

64 

2 90 

1 8 8 

1 6 5 

I V 

65 

279 

22 1 

1 6 3 

V 

56 

22 4 

1 9 7 

I 6 2 

T o t o t 

3 5 9 

17 7 8 

1100 

M (M 


45 

























From the above discussion it may be concluded that the enrolment of student has 
declined from Class I to V in all the districts for SC and ST. The enrolment of students has 
enhanced from Class I to V in all thedistncts for OBC and Others. The phenomenon is unique 
in the sense that these castes (OBC and Others) have maintained the enrolment from Class 
I to V in the school. The increase in number may be attributed to the transferor shifting from 
one school to another. 

ATTENDANCE 

The attendance of students of Class II and Class V on the days of survey is presented 
in Table 4.8. 

Table 4.8: Comparison of Number of Students on Rolls and Present on the Date of 

Survey(DOS) 


Districts 

Class V 

Class II 

’ 

On Roll 

Present 

on 

DOS 

1 

On Roll 

Present 

on 

DOS 

BPR 

Boys 

692 

. 

420 

(60.69) 

665 

360 
(54 14) 

Girls 

654 

387 

(59.17) 

608 

310 

(50 99) 

RGH 

Boys 

. 

189 

143 

(75 66) 

274 

163 

(59.49) 

Girls 

210 

156 

(75.29) 

305 

153 

(50 16) 

RNG 

Boys 

426 

306 

(71.83) 

561 

305 

(54.37) 

Girls 

428 

303 

(70.79) 

604 

307 

(50 83) 

SGJ 

Boys 

302 

166 

(54.97) 

405 

173 

(42 72) 

Girls 

176 

145 

(83 39) 

286 

124 

(43 36) 

SDL 

Boys 

353 

229 

(64.88) 

401 

207 
(51 62) 

Girls 

286 

177 

(61 89) 

313 

154 

(49 20) 


ar^s in parvnrh(*\t \ iw/i late percentaf*^ 



In the Sarguja district 73 per cent schools had ti me table but only 30 per cent followed 
it. 

Surprisingly, inShahdot only 60percentschoolspossessed time tables but only seven 
per cent followed it. The number of periods per day in 14 schools is presented in Table 4.11 
which the number of periods per day in the schools of five districts varied from zero to ten. 
A large number of schools in all the districts followed eight periods per day. 


Table 4.11; Number of Periods per Day (Schools in Percent) 


Number of 
Periods 

BPR 

RGH 

RNG 

SGJ 

SDL 

0 

_ 1 

06.70 

02.70 

00.00 

25.00 

31.10 

6 

20.00 

02.70 

16.70 

15.90 

13 30 

7 i 

13.30 

05.40 

07.10 

22.70 

15.60 

8 

53.30 

81.10 

76.20 

36.40 

40.00 

9 

04.40 

08.10 

00.00 

00.00 

00 00 

10 

02.20 

1 00.00 

00.00 

00.00 

1 

00 00 


The schools reporting zero period are not in possession of the time table. Probably 
these schools were not aware of the time table concept and its utility. Alternately, these 
schools may be single teacher schools in practice. 

In Bilaspur only about two per cent schools observed ten periods per day. The 
probable reasons for such a large number of period may be looked into. Once again it appears 
that the department is not clear about the number of periods to be followed by a school. 

The duration of the period varied from 30 to 60 minutes as revealed in Table 4.12. 
Majority of schools in all the districts followed a period of 40 minutes’ duration. 


Table 4.12: Duration of Periods (Schools in Per cent) 


Duration of 
Penods 

BPR 

RGH 

RNG 

SGJ 

SDL 

0 

— 

06.70 

02.70 

00.00 

25.00 

37.50 

30 minutes 

08.90 

00.00 

02.40 

00.00 

02.20 

35 minutes 

26 70 

13.50 

23 80 

15.90 

08.90 

40 minutes 

42.20 

81.10 

61.90 

50.00 

42.20 

45 minutes 

06.70 

02.70 

07.10 

06.80 

06 70 

50 minutes 

06 70 

00.00 

02.40 

02.30 

00.00 

60 minutes 

02 20 

0000 

02 40 

1 —. 

00 00 

02 20 
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The schools reporting zero periods supported the data of Table 4.11 the schools 
without time table. Only in Shahdol, the percentage of schools increased from 31 1 not 
having time table to 37.5 not practising the penod system. 

From the above discussion, it may be concluded that: 

1. More than 90 per cent schools of Bilaspur, Raigarh and Rajnandgaon possessed 
time table but more than 85 per cent had put it to practice. Less than 75 per cent 
schools of Sarguja and Shahdol having with time table. Thirty pier cent schools 
in Sarguja used time table and seven percent schools in Shahdol practised time 
table 

2. The number of periods in the school varied from 6 to 10 per day 

3 The duration of a period ranged from 30 minutes to 60 minutes. 

4. All the schools needed to have a time table The number of penods a day should 
be restncted to eight only. The duration of the period may be 40 to 45 minutes. 

CLASS SIZE 

The average class size is presented in Table 4.13. The largest class size of 37 was available 
in Class I in the district Bilaspur. The smallest class size of 11 was available in Class V in 
the district Raigarh. 


Table 4.13: Average Class Size 


Class 

BPR 

RGH 

RNG 

SGJ 

SDL 

I 

37.42 

21.24 

28 95 

20.91 

27.82 

11 

28.29 

15.65 

27.74 

15.71 

15.86 

III 

27.93 

15.49 

24.86 

20.09 

15.71 

IV 

32.78 

13.00 

23.78 

16.23 

16 17 

V 

29.91 

10.78 

20.33 

10.86 

14.20 


The average class size declined from 37 in Class I to 30 in Class V in Bilaspur. The 
size of class changed from 21 in Class I to 11 in Class V in Raigarh. The average size of class 
varied from 29 in Class I to 20 in Class V in Rajnandgaon. The average class size changed 
from 21 in Class 1 to 11 in Class V in Sarguja. The average class size sharply declined from 
28 in Class I to 14 in Class V in Shahdol. The data of enrolment can also be verified from 
the aboveTable. The enrolment has decreased from Class I to V. From theabove discussion. 
It may be concluded that the average class size has declined from Class 1 to Class V in all 
the districts 




DROPOUT RA.TE 

The dropout rale was calculated for each district separately by using the following formula. 


Dropout Rate = 100 - Enrolment in Class V x 100 
Enrolment in Class 1 


Dropout Rate - Genderwise 

Table4.14 shows the rateofdropoutofstudents according to gender. Itis evident from Table 
4.14 that dropout rate is 20 per cent in Bilaspur. 


Table 4.14; Dropout Rate (Geiidcrwise) 


District 

Boys 

Girls 

Total 

BPR 

18.88 

21 30 

20.07 

RGH 

45.06 

52.49 

49.23 

RNG 

25.26 

33.74 

29.77 

SGJ 

' 48.02 

48.08 

48.04 

SDL 

48.39 

49.65 

48.96 


The dropout rate was 30 per cent in Rajnandgaon. For Raigarh and Shahdol the 
dropout rate was 49 per cent while it was 48 percent for Sarguja. The dropout rate was higher 
for girls than boys in all the five districts. A greater disparity was observed in the dropout 
rate of boys and girls in the districts of Bilaspur, Raigarh and Rajnandgaon. 

Dropout Rate - Locationwise 

The locationwise dropout rate is presented in Table 4.15. The dropout rate for urban area 
yari^ from 3 in Shahdol to 45 in Raigarh. The dropout rate for rural area varied from 33 
in Bilaspur to 54 in Sarguja. In all the districts, the dropout rate was higher in the rural than 
urban areas. 


Table 4,15: Dropout Rate (Locationwise) 


District 

Rural 

Urban 

BPR 

32.54 

26.10 

RGH 

50.50 

44.89 

RNG 

35.48 

17.02 

SGJ 

53.75 

1 

33.07 

SDL 

52.65 

02.73 


















Dropout Rate - Castewise 

Table 4.16 shows the dropout rate in all the districts according to caste. The dropout rate 
for SC varied from 28 per cent in Sarguja to 61 per cent in Raigarh. The dropout rate for 
ST ranged from 31 per cent in Rajnandgaon to 66 per cent in Shahdol. For SC the dropout 
rate was the highest in Raigarh (61 %). The dropout rate was the highest for ST in Sarguja 
(59%) and Shahdol (66%). For Others, the dropout rate was the highest in Bilaspur (61 %) 
and Rajnandgaon (76%). 


Table 4.16: Dropout Rate (Castewise) 


District 

SC 

ST 

OBC 

Others 

BPR 

41 20 

32.59 

18 94 

61.11 

RGH 

60.55 

57.32 

40.55 

14.28 

RNG 

33.63 

30.97 

35.61 

76 36 

SGj 

27.50 

58.62 

48.50 

05.71 

SDL 

49.54 

66.36 

32.99 

10.50 


From the above discussion, it may be concluded that; 

1. The percentage of dropout students varied from a low of 20 in Bilaspur to a high 
of 49 in Shahdol. 

2. The dropout rate for boys changed from 19 per cent in Bilaspur to 48 per cent 
in Sarguja and Shahdol. TTie dropout rate for girls varied from 21 per cent in 
Bilaspur to 53 per cent in Raigarh. The dropout rate of girls was higher than the 
dropout rate of boys. 

3. The dropout rate for students in rural schools varied from 33 percent in Bilaspur 
to 54 per cent in Sarguja. In the schools from the urban area, the dropout rate 
was the lowest (3 %) in Shahdol to 45 per cent in Raigarh. In all the districts the 
dropout rate was higher in schools of the rural area than schools of the urban area. 

4. A clear-cut pattern is not visible in the dropout rate in all the schools of all the 
districts. In Bilaspur and Rajnandgaon the dropout rate was the highest for Other 
castes. More SC dropouts than ST dropouts were from Bilaspur, Raigarh and 
Rajnandgaon. Among OBC, the dropout rate was the highest in Sarguja. 

WORKING DAYS 

The percentage of schools according to the number of working days is shown in Table 4.17. 
It IS evident from the Table that a large number of primary schools in all the five districts 
worked for 226 to 250 days during the year 1993. The percentage of such schools varied from 
70.3 in Sarguja to 97 3 in Raigarh. About 10 per cent schools worked for 201 to 225 days. 
In Sarguja about two per cent schools worked for 151 to 175 days Similarly in Bilaspur, 
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about two per cent schools-worked from 176 to 200 days. There is a need to look into the 
working of these schools. The probable reasons for small number of working days may be 
the absence of teachers or the weather condition or both. Some of the schools worked for 
more than 250 days in Sarguja (13.7%) and Shahdol (6.6%). This shows that there is a 
possibility of enhancing the number of working days in all the districts. The State 
Government needs to explore this possibility. 

Table 4.17; Percentage of Schools According to the Number of Working Days 


Working Dayh 

BPR 

RGH 

RNG 

SGJ 

SDL 

151 - 175 

00.00 

00.00 

00.00 

02.30 

00 00 

176 - 200 

02.20 

00.00 

00 00 

00.00 

00 00 

201-225 

13 30 

02 70 

09 60 

13.70 

11.00 

226-250 

84 50 

97.30 

90.40 

70.30 

82.40 

Above 250 

00.00 

00.00 

00.00 

13.70 

06.60 


From the above discussion, it may be concluded that a large number of schools 
worked for 226 to 250 days. There is a possibility of enhancing number of working days 
above 250 of schools in all the districts. 

SCHOOL BUILDINGS 

The percentage of schools with own buildings is represented in Table 4.18. It is revealed from 
the Table that about 90 per cent schools possess^ their own buildings. The percentage of 
schools functioning in rent-free buildings varied from 5.4 in Raigarh to 13.3 in Bilaspur. 
The schools with their own buildings have its advantages. Efforts are needed to provide own 
school buildings in all the areas. 


Table 4.18: Percentage of Schools with Own Buildings 


Smtiis 

BPR 

RGH 

RNG 

SGJ 

SDL 

Own Building 

86.70 

94.60 

90.50 

90.90 

88.90 

Rent Free 
Building 

13.30 

05.40 

09.50 

09.10 

n 10 


From the above discussion, it may be concluded that about ten per cent schools do 
notown buildings in Bilaspur, Rajnandgaon, Sarguja and Shahdol. In Raigarh about five per 
cent schools are without their own buildings. 

PROXIMITY .. ^ OTHER SCHOOLS 

Table 4.19 presents the proximity to educational institutions — anganwadt/balwadi, primary 
school, upper primary school, high school/higher secondary school and traditional school 
(Madarsa) 
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Table 4.19: Proximity to Other Schools 


Name of ihc 

Distance from 
the ich(V>l 
(in Kms) 

BPR 

RGH 

RNG 

SGJ 

SDL 

1 Ncarct.1 
Anganwadi/ 
BbIwikIi/ Prc> 
S<,ho<>l 

Negli|sihlc 

86 70 

78 40 

81 OO 

56 80 

97 80 

1-5 

08 80 

18 90 

11 90 

38 60 

03 20 

6 and above 

04 50 

02 70 

07 20 

04 60 

00 00 

11 Nearest 
Primary SchtH)J 

Negligible 

IS 60 

08 10 

11 90 

11 40 

04.40 

1-2 

82 20 

59 40 

64 30 

66 00 

55 60 

3 and ab<ivc 

02 20 

32 50 

23 80 

22 70 

40 00 

111 NeurcM 

U P Scltool 

Negligible 

31 20 

OS 10 

16 70 

15 90 

06 70 

1-2 

28 90 

29 70 

23 80 

27 30 

26 70 

3-4 

22 20 

32 40 

21 40 

11 30 

20 00 

5 and above 

17 70 

WBm 

38 10 

45 50 

46 60 

fV Nearcat 

High School/ 

Hr Sec School 

Negligible 

17.80 

05 40 

07 10 

06 80 

04 40 

1-5 

48 90 

53 70 

35 40 

36 30 

44 40 

6 and above 

33 30 

40 90 

57 50 

56 90 

51 20 

V BkKk 
Headquarter 

1-10 

39 80 

43 20 

24 00 

36 20 

19 80 

11-20 

26 30 

48 70 

31 10 

29 so 

35 40 

21 and above 

33 90 

08 10 

44 90 

34 30 

44 80 


1 Negligible 

93 30 

83 80 

95 20 

86 40 

95 60 

VI NcarCbl 
TratlilionoJ 

School 

(Modrosa etc ) 

1-5 

02.20 

08 10 

02 40 

09 10 

04 40 

6-10 

02 20 

05 40 

02 40 

02 30 

00 00 

10 and above 

i 02 30 

1_ 

02 70 

_ 

00 OO 

02 30 

00 00 


The preschool facility was available at the negligible distance from the sample school 
in Shahdol district. In Sarguja the facility was available to less than sixty per cent schools. 

The nearest primary school was available in more than 55 per cent locations in the 
districts of Raigarh, Rajnandgaon, Sarguja and Shahdol within two kilometres. In Bilaspur 
more than 80 percent primary schools were located within two kilometres from the sampled 
school 

Table 4.19 depicted that the facility of upper primary school is not within the reach 
from the sampled school in more than 50 per cent cases in all the districts except Bilaspur. 
In Bilaspur upper primary school existed within two kilometres from the sampled school in 
58 per cent cases. The Table indicated the availability of high school or higher secondary 
schools also. 




















































































































From the above discussion, it may be concluded that upper primary schools were not 
within the reach on foot for more than 50 percent students population as these were located 
away from the sampled school. 

CLASSROOMS 

Table 4.20 presents the percentage of schtKils according to the number of classrooms. There 
was no classroom in two per cent schools in the districts of Raigarh, Rajnandgaon and 
Shahdol. Nine per cent schools were without classrooms in Sarguja. It may be pointed out 
here that about 2.3 per cent .schools worked for less than 175 days in the district. There was 
a possibility that the weather condition did not allow these schotils without classroom to 
work 


Table 4.20: Percentage of Schools According to Nniiibcr of Classrooms 


No of 
Classrooms 

BPR 

RGH 

RNG 

SGJ 

SDL 

Zero 

00.00 

02.70 

02.40 

09.10 

02.20 

One 

04.40 

02.70 

04.80 

09.10 

13.30 

Two 

33,30 

18 90 

19.00 

27.30 

24.40 

Three 

24.40 

35.10 

40.50 

27.30 

24.40 

Four 

11.10 

21.60 1 

23.80 

20.50 

26.70 

Five 

11.10 

13.50 

04.80 

04.50 

04.40 

More than Five 

15.50 

05.40 

04.80 

02.30 

04.40 


More than SO^per cent schools possessed two and three classrooms in all the distncts. 

The percentage of schools having four rooms varied from 1 l.l in Bilaspur to 26.7 
in Shahdol. The percentage of schools with five rooms ranged from 4.4 in Shahdol to 13.5 
in Raigarh 

The percentage of schools with one room varied from 2.7 in Raigarh to 13.3 in 
Shahdol. It is important to note here that all the five classes (from Class I to V) were to be 
accommodated m one room is not congenial to weather. The teaching-learning process was 
getting affected for want of space in these schools. 

The percentage of schools requiring classrooms are presented in Table 4.21. The 
[>crcentage.ofschcx>ls whodid not need a classroom varied from 9.5 in Kainnndgaon to 28.9 
111 Shahdol. The percentage of scluxils who wanted one room ranged from 6 7 in Bilaspur 
to 15.4 111 Sarguja 




About 45 per cent schools in Raigarh and Shahdol required two to three classrooms. 
In the districts of Bilaspur and Sarguja about 55 per cent'schools needed two to three 
classrooms. In Rajnandgaon 71 per cent schools required two to three classrooms. 


Table 4.2i: Percentage of Schools Requiring Additional Classrooms 


No of 
Classrooms 

BPR 

RGH 

RNG 

SGJ 

SDL 

Zero 

11 10 

27 00 

- 

09.50 

' 18.20 

28 90 

One 

06 70 

10.80 

00.00 

15.90 

11.90 

Two 

33.30 

29.70 

38.10 

36.40 

17 80 

Three 

22 20 

18.90 

33 30 

18 20 

26 70 

Four 

1 i.lO 

08.10 

04 80 

04 50 

08.90 

Five 

13 30 

05 40 

09,50 

06.80 

04.40 

More than Five 

02.20 

' 00.00 

04 80 

00.00 

02.20 


The percentage of schools requiring four to five classrooms varied from 11.3 in 
Sarguja to 24.4 in Bilaspur. 

There were schools in Bilaspur (2.2%), Rajnandgaon (4.8%) and Shahdol (2.2%) 
who needed even more than five classrooms. 

From the above discussion, it may be concluded that schools in each distirct needed 
classrooms. The number of classrooms required by a school varied from I to 5. Each school 
has Its own requirement. 

ESSENTIAL FACILITIES 

The schools were asked about the availability of essential facilities. It is revealed from Table 
4.22 that a large number of schools in Bilaspur (49%), Raigarh (65%) and Shahdol (71%) 
were without drinking water facility 

Table 4.22: Percentage of Schools Having Essential Facilities 


Facilities 

BPR 

RGH 

RNG 

SGJ 

SDL 

Sale Drinking Water 

51 10 

3S 10 

47.60 

47 70 

28 90 

Toilcl Facilities 

02 20 

08 10 

11 90 

02 30 

06 70 

Separate Toilet 

Facililicii for Girls 

02 10 

00 00 

04 so 

02 30 

06 70 

Elccirii. Con licet ion 
tor ihc Svtiools 

15 <i0 

02 70 

11 90 

06 80 

02 20 
































































The toilet facility was available in schools to girls only in Bilaspur (2,2%), Sarguja 
(2 3%) andShahdol (6.7%). In Kajnandgaon toilet facility for girls was available in 4.8 per 
cent .sch<K 7 ls. The toilet facility was not available for girLs in the sclux)ls in the district 
Raigarh. The toilet facility was almost non-existent for boys in Bilaspur, Sarguja and 
Shahclol. 

It IS surprising to note that electric connection was not available in schools. The 
percentage of schools having electric connection varied from 2.2 in Shahdol to 15.6 in 
Bilaspur 

The basic facility of drinking water, toilet and electric connection was not available 
in the schools in all the five districts. 

The percentage of scluxils having furniture for teacher is indicated in Table 4.23 The 
table and chair for teachers were not available in Bilaspur (22%) and Shahdol (31 %). In the 
other two districts of Raigarh and Rajnandgaon the chairs were available to more than 91 
jier cent teachers. 


Table 4.23: Percentage of Schools with Fiirnllure and Equipment 


Facilities 

BPR 

RGH 

RNG 

SGJ 

SDL 

Chair for 
Teacher 

77.80 

91.90 

90.50 

93.20 

68.90 

Tables for 
Teacher 

77.80 

94.60 

90.50 

79.50 

68.90 

Water Pitcher and 
Ladle Glass 

53.30 

59.50 

76.20 

r*— . 

54.50 

46.70 

Dustbin 

44.40 

54.10 

81 00 

54.50 

35 60 

School Bell 

80.00 

83.80 

95.20 

75.00 

53.30 

Pin-Up Board/ 
Notice Board 

24.40 

05.40 

28.60 

11.40 

11.10 


In Sarguja chairs were available to 93.2 per cent teachers while tables were available 
to 79.5 per cent teachers. This shows that about ten per cent teachers from Ratgarh, 
Rajnandgaon and Sarguja needed chairs. The percentage ofteachers who required chairs and 
tables was 22 in Bilaspur, and3l inShahdoI. About 30 per cent teachers from Sarguja needed 
tables. 

f 

In Bilaspur and Sarguja water pitchers were available in 54 per cent schools This 
indicated that 46 per cent schools of these districts required water pitchers. Twenty-four per 
cent scluKilb from Rajnandgaon needed water pitchers. The schools from Raigarh and 
Shnhdol needed water pitchers for 40 and 53 percent schools, respectively 
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The schcxil bell is an essential item. In the absenceofthe bell the timings of the school 
could not be maintained. For many students, the school bell served the purpose of a call. 
Surprisingly, the study revealed that many schools in the five districts were without school 
bell. The school bell was not available in about 20 percent of schools in Bilaspurand Raigarh. 

The availability of facilities for play and gsme in terpis of percentage of schools is 
reported in Table 4.24. The percentage of schools with play material and toys varied from 
48.9 per cent in Shahdol to 88.1 per cent in Rajnandgaon. The percentageof schools having 
game equipment ranged from 37.8 in Shahdol to 83.3 in Rajnandgaon. The percentage of 
schools with availability of musical instruments varied from 37.8 in Raigarh to 78 6 in 
Rajnandgaon. 

Tabic 4.24: Availability of Facilities for Play and Games 


Facilities 

BPR 

RGH 

RNG 

SGJ 

SDL 

Play Material 
Toys 

62.20 

64.90 

88.10 

70.50 

48.90 

Game 

Equipments 

48.90 

51.40 

83.30 

65.90 

37.80 

Musical 

Instruments 

42.20 

37.80 

78.60 

47.70 

44.40 


As reported in the Field Notes, many of these schools were covered under OB 
Scheme. The non-availability of musical instruments in these schools is a matter of surprise. 
Special efforts are required to equip all the schools with game equipment, play material and 
toys and musical instruments. 

Table 4.25 reveals the position of playground. More than 80 pier cent sampled schools 
possessed the facility of playground in Bilaspur, Sarguja and Shahdol. In Rajnandgaon 
schools with the availability of playground were 56 per cent. About 77 per cent schools of 
Raigarh were with the playground facility. 


Table 4.25: Percentage of Schools Having Playgrounds 


Deiscription 

BPR 

RGH 

RNG 

SGJ 

SDL 

Playground 
Facilities (away 
from School 
Premises) 

20 

21.60 

16.70 

27.30 

22 20 

Playground with in 
the SchcKil 
Premises 

66 70 

56 80 

40 .SO 

59 10 

60 00 






















The playground is an essential feature of the school required for all the children to 

play. 

From the above discussion, it may be concluded that; 

1, About 50 per cent schools required facility for safe drinking water in Bilaspur, 
Rajnandgaon and Sarguja. More than 65 per cent schools of Raigarh and Shahdol 
also needed the same facility. 

2. Almost all the schools required separate toilet facility for boys and girls in all the 
districts. 

3 Electricity connections are to be provided in all the schools. 

4. More than 90 per cent schools have tables and chairs for teachers in the districts 
of Raigarh, Rajnandgaon and Sarguja. More than ten percent schools of Bilaspur 
and Shahdol needed tables and chairs for teachers. 

5. The school bell and pin-up board/notice board should be made available to all the 
schools. 

6. Efforts should be made for providing playgrounds to all the schools. 
HEALTH FACILITIES 

The percentage of schools having health facility is shown in Table 4.26. About 90 per cent 
of schools from Bilaspur and Rajnandgaon were covered under the Annual Medical Check¬ 
up of students. The facility of Annual Medical Check-up of students was available to 60 per 
cent schools of Raigarh, 77 per cent schools of Sarguja and 76 per cent of schools of Shahdol. 


Table 4.26: Availability of Health Facilities in Schools (in Per cent) 


Facilities 

BPR 

RGH 

RNG 

SGJ 

SDL 

Annual Medical 
Checkup 

93.30 

59.50 

90.50 

77.30 

75.60 

Immunization 

Facility 

53.30 

40.50 

64.30 

45.50 ! 

15.60 

First Aid Kit 

15.60 

05.40 

19.00 

09.10 

11.10 


Immunization facility was avmlable to 16 per cent schools of Shahdol. The facility 
exists for Bilaspur (53%), Raigarh (41%), Rajnandgaon (64%) and Sarguja (46%). The first 
aid kit was available in 16 per cent schools of Bilaspur and 19 per cent schools of 
Rajnandgaon. This facility was also available in Raigarh (5%), Sarguja (9%) and Shahdol 
( 11 %) 


59 

















From the above discussion, it may be concluded that: 


1. The facility for annual medical check-up should beextended to all the schools The 
facility IS in existence in all thedistncts but the coverage is inadequate in Raigarh, 
Sarguja and Shahdol 

2 The facility of immunization needs to be made available to the students of all the 
schools 

3 The availability of first aid kits should be ensured for all the schools 
TEACHER-PUPIL RATIO 

The teacher-pupil ratio of all the five districts is presented in Table 4.27. The study found 
that there is a wide variation in teacher-pupil ratio according to the strength Ihe apparent 
and effective teacher-pupil ratio is different The apparent teacher-pupil ratio varied from 
28 in Raigarh to 54 in Bilaspur. Many posts of teachers are sanctioned in the schools but the 
incumbents are not posted. The apparent teacher-pupil ratio is lower than the effective 
teacher-pupil ratio as calculated on the basis of the teachers available in the school. The 
effective teacher-pupil ratio vaned from 29 in Raigarh to 56 in Bilaspur. The teacher-pupil 
ratio is higher (more than 40) in Bilaspur and Rajnandgaon 


Table 4.27: Teacher-Pupil Ratio 



BPR 

RGH 

RNG 

SGJ 

SDL 

Apparent 
Teacher Pupil 

Ratio (APR) 

54 12 

28 08 

30 09 

31.51 

34.83 

Ettective 
Teacher Pupil 

Ratio (EPR) 

56 28 

29.25 

43 62 

37 62 

40.40 


POSITION OF TEACHERS 

The data was also collected about the availability of teachers in schools. The average number 
of teachers on roll per school is given in Table 4.28 according to gender. The data clearly 
revealed that in proportion to one female teacher, three to five male teachers were available 
in all the districts. The average number of female teachers is almost the same in all the districts 
except Rajnandgaon. 

The percentage of schools with vacant posts of teachers is shown in Table 4 29. The 
percentage of schools where no piost is vacant varied from 43 in Sarguja to 81 in Raigarh 
This shows that posts of teachers are vacant in 56 percent schoolsof Bilaspur. The percentage 
of schools having more than 3 vacant posts is the highest (31 2) in district Bilaspur. 
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Table 4.28: Average Number of Teachers on Roll 




DPR 

RGH 

RNG 

SGJ 

SDL 

1991-92 

Male 

02 60 

02.50 

02.10 

02 20 

01.80 

Female 

00.50 

- 

00.40 

iXi 80 

00.50 

00.50 

Total 

03.10 

02.90 

02.90 

02.70 

02.30 

1992-93 

Male 

02,40 

02.10 

02.10 

02.00 

01.70 

Female 

00 50 i 

00.40 

00.70 1 

02.40 

00 50 

Total 

02.90 

02..50 

02.80 1 

02.40 

02.20 

1993-94 

Male 

02.-50 

02.00 

01.70 

01.80 

01 70 

Female 

00.40 

00.40 

00.80 

00 40 

00.50 

Total 

02.90 

02.40 

02.50 

02.20 

02.20 


Table 4.29: Percentage of Schools with Vacant Post of Teachers 


Vaccant 

Post 

BPR 

RGH 

RNG 

SGJ 

SDL 

0 

44.40 

81.10 

73.80 

43.20 

60.00 

I 

15.60 

10.80 

23.80 

40.90 

35.60 

2 

04.40 

08.10 

02.40 

02.30 

02.20 

3 

04.40 

00.00 

00.00 

04.50 

02.20 

Above 3 

31.20 

00.00 

00.00 

09.10 

00.00 


In Raigarh, the percentage of schools having one and two vacancies of 
teachers was 10.8 and 8.1, respectively. The position in this district is slightly belter in 
comparison to all the four districts. 

In Rajnandgaon 23.8 per cent of schools required one teacher and 2.4 percent schools 
needed 2 teachers. The percentage of schools of district Sarguja requiring one teacher was 
40.9. About 9 per cent schools required more than 3 teachers in this district. The percentage 
of schools requiring one teacher was 35.6 in Shahdol. The percentage of schools needed 2 
and 3 teachers was 2.2 each in district Shahdol 

It IS evident 1 rom Table 4 29 that a large nuinher of schools were having ope vacancy 
of teacher, the [vreentage varied from 10.8 in Raigarh to 40.9 in .Sarguja. 
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The schools were asked to supply the information about the need of additional 
teachers according to the strength of students. The felt need of the schools was tabulated. 
The percentage of schools who required the services of an additional teachers. 


Table 4.30: Additional Teachers Required by Schools 


Vaccant 

Post 

BPR 

RGH 

RNG 

SGJ 

SDL 

0 

44.40 

86.50 

54.80 

54.50 

64.40 

1 

37.80 

10.80 

35.70 

43 20 

24.40 

2 

13 30 

02.70 

07.10 

02 30 

11 10 

3 

04 50 

00.00 

00.00 

00 00 

00 00 

Above 3 

00 00 

00.00 

02.40 

00.00 

00.00 


The percentage of schools where no teacher is required varied from 44.4 in Bilaspur 
to 86.5 in Raigarh. 

Most of the schools felt the need of one teacher according to the strength of the 
students in the school. The percentage of schools requiring one teacher varied from 10 8 in 
Raigarh to 43.2 in Sargiija. The percentage of schools in Bilaspur requiring one teacher was 
37 8 


The percentage of schools needing two teachers varied from 2.3 in Sarguja to 13.3 
in Bilaspur. In Bilaspur, 4.5 per cent schools required three additional teachers. In 
Rajnandgaon, 2.4 per cent schools needed more than three teachers. From the above Table 
It may be conclude that the schools required teachers but the demand of teacher varied from 
distnct to district. 

From the above discussion it may be concluded that: 

1. The average number of teachers per school varied from 2.2 to 2.9 dunng the 
year 1994-95. More male teachers than female teachers were employed. 

2. More than 50 per cent posts of teachers were vacant in Bilaspur and Sarguja. 
20 to 40 per cent posts of teachers were vacant in Raigarh, Rajnandgaon and 
Shahdol. Immediate efforts are needed to fill up these posts 

3. At many places additional teachers were required. The department needs to 
create the posts of teachers at these places. 

While creating the posts of teachers due weightage should be given to number of 
classes and number of sections The old practice of number of students on roll for creating 
|K)sts of teachers should be discarded 






























COMMUNITY CONTRIBUTION TO SCHOOLS 


The schcx)ls were asked lo indicate the contribution of community in the functioning of 
scho<ils. The community included parent teacher associations, voluntary agencies, si 
supporting organisations, teachers associations, students organisations, etc. Thccontribut 
to the school by these organisations might be in the form of cash or kind for the piirch 
or supply or maintenance the of school equipment. The contribution of the conimunil) 
the schools was tabulated and presented in Table 4.31. The percentage of schools report 
no community contribution in terms of financial assistance varied from 78.4 in Raigarl 
100 per cent in Sarguja. This shows that the community contributed no funds to school: 
Sarguja. About 2.2 per cent schools got community contribution in terms of funds from 
I -500. InDilaspur, 8 8 per cent schools got community support in this category. InRaig 
and Rajnandgaon the community support was extended to 10.8 and 14.4 percent scho( 
respectively. 


Table 4.31: Comiiiunity Contribution to Schools 


Contribution 

BPR 

RGH 

RNG 

SGJ 

SDL 

No 

Contribution 

82.20 

V 

78.40 

78.60 

100.0 

97.80 

Rs. 1-500 

08.80 

10.80 

14.40 

00.00 

02.20 

Rs. 501-1000 

02.20 

05.40 

02.40 

1 

00.00 

00.00 

Rs. 1001-1500 

00.00 

00.00 

00,00 

00.00 

00.00 

Rs. 1501-2000 

02.20 

02.70 

00.00 

00.00 

00.00 

Above RS.20CX) 

04.40 

02.70 

04.80 

00.00 

00.00 


The community support in terms of funds from Rs.500-1000 was extended to2.2 
cent in Bilaspur schools, 5.4 per cent in Raigarh schools and 2.4 per cent in Rajnandg 
schools. 

The percentage of schools who got financial assistance from the community to 
magnitudeofRs. 1501-2000 was 2.2 percent in Bilaspur and 2.7 percent in Raigarh. Tl 
were schools in the district of Bilaspur (4.4%), Raigarh (2.7%) and Rajnandgaon (4.1 
who got the community support of more than Rs.2000. 
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CHAPTER 5 


THE TEACHER 

The present chapter deals with the charactenstics of teachers in the five distncts The analysiti 
and interpretation of data about teachers relating to age, academic and professional education, 
inserv'ice education, teaching aids, niultigrade teaching, use of textbooks, homework, teachers’ 
expectation, supervision, head teachers, etc. is presented here. 

ITie expected sample for teachers from 214 schools was 1070 as five teachers were 
exfiected to be included from each school. The schools included in the study had five classes but 
not five teachers 

In all the five distncts 498 teachers were interviewed for the study which is 46 5 per cent 
of the expected sample. The teachers from rural and urban areas were 372 and 113, respectively. 
The percentage of teachers from different distncts were 25.90 in Bilaspur, 17.87 in Raigarh, 
29,29 in Rajnandgaon, 17.67 in Sarguja and 17 26 in Shahdol. 

DISTRIBUTION OF TEACHERS 

The percentage of distnbution of sampled teachers is presented in Table 5.1 The Table 
reveals that except Rajnandgaon where the percentage was 70, tlic female teachers in the pnmary 
schools of all the five districts ranged from 13 2 per cent in Bilaspur to 30.2 per cent in 
Rainandgaon 


Tabic 5.1: Percentage Distribution of Sample Teaclici'S 


Distnct 

Gender 

Location 

Caste 

Male 

Female 

Rural 

Urban 

SC 

ST 

OBC 

Others 

BPR 

86.80 

13.20 

78.30 

21.70 

14 00 

13.20 

37.20 

35.70 

RGH 

83.10 

16 90 

84.30 

15.70 

06.70 

38 20 

41 60 

13 50 

RNG 

69 80 

30 20 

85.30 

14 70 

14.20 

I 

17 90 

46.20 

21.70 

SGJ 

80.70 

L 

19.30 

69 30 

30.70 

06 80 

50.00 

10 20 

33.00 

SDL 

75.60 

24.40 

74.40 

25.60 

02.40 

31 00 

19.00 

47.60 


(>4 









































A large number of teachers (about 80%) were from rural areas Tlie percentageof teachers 
belonging to SC/ST were below tlie percentageof population proportion as per 1991 Census 
Only in district Sarguja 5t) per cent teachers were ST. In Bilaspur and Rajnandgaon, the 
percentage of ST teachers were 13.2 and 17.9, respectively. 

The percentage ofSC teachers ranged from 2.4 in Shahdol to 14.2 in Rajnandgaon. This 
shows tliat SC teachers were the lowest in tlie sampled population. The percentage of OBC 
teachers varied from 10.2 in Sarguja to 46.2 in Rajnandgaon. TTie percentage of Other teachers 
ranged from 13 5 in Raigarh to 47 6 in Shahdol. 

The following conclusions may be drawn from the above discussion: 

1. The representation of female teachers in the profession is very low (13 to 30%). Male 
teachers (more than 80%) were available in Bilaspur, Raigarh and Sarguja. About 
70 per cent male teachers were there in Rajnandgaon and Shahdol. 

2. The female teachers were about 20 per cent. 

3. A large number of teachers were from rural areas. 

4. The representation of OBC teachers were high (about 40 %) in Bilaspur, Raigarh and 
Rajnandgaon. Fifty per cent teachers were ST in Sarguja. 

AGE OF TEACHERS 

The distribution of teachers according to age and gaider is given in Table 5.2. More than 60 per 
cent teachers were in die range of 35 years and above. Very small percentage (less than 10%)' 
were in the raige below 25 years. The percentage of teachers in the range 25-29 years vaned 
from 5.4 in Bilaspur to 17.4 in Shahdol. 

The percentage of female teachers is low in comparison to the male teachers in all the 
districts except in the range of 25 to 34 years. This shows that more female teachers entered in 
the service of primary schools at the older age. 

The percentage of male teachers in the age-group of 45 and above varied from 28.4 in 
Raigarh to 51.8 in Bilaspur. The percentage of female teachers in this age-group ranged from 
11.8 in Bilaspur to 46.7 in Raigarh. 

There vrerc no male teachers in the age range of below 25 years in Bilaspur and 
Rajnandgaon. Similarly no female teachers were available in the districts of Sarguja and Shahdol 
in the age of below 25 years. This shows that female teachers have not been recruited in these 
distnets during tlie last few years. 
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Tabic 5,2: Percentage DLstribulion of Teachers According to Age (Gcndcr>vLsc) 


District 

Age Group 

Number of Teachers 

(in Years) 

Male 

Femal 

Total 


Below 25 

00 00 

17 60 

02 30 


25-29 

05.40 

05 90 

05 40 

BPR 

30-34 

23 20 

47 10 

26 40 


35-44 

19 60 

17 60 

!<) 40 


45 and above 

51.80 

11 80 

46 50 


Below 25 

02 70 

06 70 

0.1 40 


25-29 

13 50 

00 00 

11 20 

RGH 

30-34 

28.40 

20 00 

27 00 


35-44 

27 00 

26.70 

27 00 


45 and above 

_ _ _ 

28 40 

46 70 

31 50 


Below 25 

00.00 

06.30 

01 90 


25-29 

09.50 

15 60 

11 30 

RNG 

30-34 

27.00 

21.90 

25 50 


35-44 

17 60 

34 40 

22 60 


45 and above 

45 90 

1 - 

21 90 

38 70 


Below 25 

05 60 

00.00 

04 50 


25-29 

14.10 

17.60 

^ - 

14.80 

SGJ 

30-34 

24.40 

35 30 

27.30 


35-44 

23.90 

29 40 

25 00 


45 and above 

31 00 

17 60 

28 40 


Below 25 

06 20 

00.00 

04 70 


25-29 

13.80 

28 60 

17 40 

SDL 

30-34 

20 00 

09 50 

17 40 


35-44 

29 20 

33.30 

30 20 


45 and above 

.10 80 

28 60 

10 20 






























































































ACADEMIC QUALIFICATIONS 

Tabic 5.3 shows percentage distribution of teachers according to the educational level. About 
37 per cent teachers in Qilaspur were malnculates and below. On an average 15 per cent teachers 
passed Class VllI only in all the districts except in Shahdol and Raigarh. In these two districts 
about 3 per cent teachers have passed Class VIII. The percentage of having higher secondary 
certificate varied from 24.8 in Bilaspur to 48.3 in Raigarh. 

Tabic 5.3; Percentage Distribution ofTcachers According to Exliicntioiial Level (Gciidci^visc) 


District 

Quail n cation 

Male 

Female 

Total 


Class VIll 

18 80 

11 80 

17 80 


Matriculation 

19 60 

18 60 

19 40 

BPR 

Hr, Secondary 

25.00 

23 SO 

24 80 


Graduation 

17.00 

17.60 

17.10 


Post'graduation 

19 60 

29 40 

20 90 


Class VIII 

01.40 

13.30 

03.40 


Matriculation 

12.20 

40.00 

16.90 

RGH 

r ■- " 

Hr, Secondary 

51 40 

33 30 

48.30 


Graduation 

16 20 

13 30 

15.70 


Post'graduation 

18 90 

00 00 

15.70 


Class VIII 

16.20 

09.40 

14.20 


Matriculation 

13.50 

12.50 

13.20 

RNG 

Hr. Secondary 

45.90 

40.60 

44.30 


Graduation 

14.90 

21.90 

17.00 


Post-graduation 

09 50 

15.60 

11.30 


Class VIII 

18 30 

05.90 

15.90 


Matriculation 

15.50 

11.80 

14.80 

SGJ 

Hr. Secondary 

33.80 

23.50 

31.80 


Graduation 

16.90 

47.10 

22.70 


Post-graduation 

15.50 

11.80 

14.80 


Class VIII 

03.10 

00.00 

02.30 


Matriculation 

10.80 

23.80 

14.00 

SDL 

Hr Secondary 

35 40 

28.60 

33.70 


Graduation 

21 50 

33 30 

24 40 


PoM-graduatiim 

29.20 

14 30 

25 60 
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In .Shahdol 50 per cent lowicliers were graduates and above In Rajnandgaon about 28 per 
cent teachers were graduates and alwve. In other tltrcc distnets -Bilaspur, Raigarh and Sarguja 
about 30 percent teachers were graduates and post-graduates. A clear picture emerges from the 
Table that more female teachers were graduate than male teachers. This is particularly important 
when the percentage of female teachers is low in companson to tlie male teachers in all the 
districts. 

From the above discussion, it may be concluded that more male teachers were eighth 
passed in comparison to female teachers More female teachers possessed qualification of 
graduation and above in companson to male teachersin all the distnets except Raigarh In Raigarh 
more male teachers were in this category than female teachers. 

PROFESSIONAL QUALIFICATION 

A glance at Table 5.4 indicates that in the entire population there was not even a single teacher 
having qualification of Master's Degree in Education and above. Among male teachers about 70 
per cent were trained at elementary teacher education level in Bilaspur and Rajnandgaon More 
than 50 percent male teachers got elementary teacher education certificate/diploma course in the 
three districts -Raigarh, Sarguja and Shalidol. Eighty per cent female teachers possessed 
elementary teacher education certiilcate/diploma in Raigarh. In all other four districts theaverage 
was 50 percent A veiy small percentage was trained graduates in four districts The percentage 
of trained graduate teachers were distnbutcd almost equally in rural and urban areas. 

The data about teachers without professional training was also collected to know the 
position of trained teachers. More than one-third teachers were untrained in Raigarh, 
Rajnandgaon, Sarguja and Shahdol. In Bilaspur more than 25 per cent teachers were untrained. 

It IS surpnsing to note that a large number of teachers were untrained. Tlie percentage 
varied from 27.1 in Bilaspur to 43 8 in Raigarti as shown in Table 5.5. 

There is a need to look into the policy of recruitment in these districts. Trained teachers 
are available in die region. Then who are these teachers and how these are recruited? It is a matter 
of senous concern. Is the libera] recruitment policy of the State Government responsible for the 
recruitment‘s 



Table 5.4: Percentage Distribution of Teachers According to Professional Training 


District 

Teachers 

-i 

Genderwise 

Locationwise 

_ 

Training 

Male 

Femal 

Total 

Rural 

Urban 


Primary/Elementary Teacher 
Certificate/Diploma 

70.50 

41.20 

55.70 

— 1 
72.30 

46.40 

BPR 

Graduate Trained 
(B.Ed. or Equivalent) 

06.30 

00.00 

05.40 

05.00 

07.10 


M.Ed. & above 

00.00 

00.00 

00.00 

00.00 

00.00 


Primary/Elementary Teacher 
Certificate/Diploma 

50.00 

80.00 

55 10 

48.00 

92.90 

RGH 

Graduate Trained 
(B.Ed. or Equivalent) 

01.40 

00,00 

01.10 

01.30 

00.00 


M.Ed. & above 

00.00 

00.00 

00.00 

00.00 

00 00 


Primary/Elementary Teacher 
Certificate/Diploma 

70.30 

50.00 

64.20 

66.30 

57.70 

RNG 

Graduate Trained 
(B.Ed. or Equivalent) 

04.10 

00.00 

02.80 

02.50 

03.80 


M.Ed. & above 

00.00 

00.00 

00.00 

00.00 

00.00 


Primary/Elementary Teacher 
Certificate/Diploma 

56.30 

58.80 

56.80 

55.70 

59.30 

SGJ 

Graduate Trained 
(B.Ed. or Equivalent) 

02.80 

05.90 

03.40 

03.30 

03.70 


M.Ed. &. above 

00.00 

00.00 

00.00 

00.00 

00.00 

1 


Primary/Elementary Teacher 
Certificate/Diploma 

55.40 

57.10 

55.80 

56.30 

54.50 

SDL 

GraduateTrained 
(B.Ed. or Equivalent) 

07.70 

04.80 

07.00 

06.30 

09.10 


M.Ed. & above 

00.00 

00.00 

00.00 

1 

00.00 

00.00 












































































Tabic 5 , 5 : Perccniage of Untniiiied Teoclicrs 


District 

Percentage 

BFR 

27.10 

RGH 

4.1.80 

RNG 

.11.10 

SGJ 

36.10 

SDL 

33.70 


From the above diy:ussion, it may be concluded dial 

1 A large number of teachers are untrained in all the distncts. The DIETs of iliese 
districts should be emjxiwercd to design training programmes for these teachers. 

2 Teachers with B.Ed. need to be given additional inservice training to 

conduct action research to solve the problems of the schools. Once these teachers were 
identified and trained they should not be disturbed from their position 

INSERVICE EDUCATION 

The percentage of teachers who have not undergone inservice training is presented in Table 5 6. 
More than 40 per cent teachers did not attend inservice teacher education programme from the 
districts of Bilaspur, Raigarh, Sarguja and Shahdol. From Rajnandgaon 23.6 per cent teachers 
did not participate in the inservice education programme. From Raigarh and Sarguja about 46 
per cent teachers from rural areas did not participate in inservice education programme. About 
50 per cent teachers from the urban areas of Bilaspiir and Shahdol did not participate in the 
inservice education programme. 

Table 5-6: Percentage of Teachers Who have Not Undergone Inservice Training 


District 

Percentage of Teachers 

Locationwise 

Genderwise 

Rural 

Urban 

Male 

Female 

Total 

BPR 

44.60 

50.00 

42.00 

70.60 

45.70 

RGH 

46.70 

21.40 

43.20 

40.00 

42.70 

RNG 

23.80 

23.10 

17.60 

37.50 

23.60 

SGJ 

47.50 

33.30 

43.70 

41.20 

43.20 

SDL 

35.90 

.54..50 

35.40 

57.10 

40.70 
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The percentage of female teachers who did not undergo inservice educauon programme 
varied from 37.5 in Rajnandgaon to 70.6 in Bilaspur. This shows that more female teachers did 
not participate in the inservice education programme from Bilaspur, Rajnandgaon and Shahdol 

Non-paiticipation of a teacher in the inservice educauon programme is an alarming 
situation. After the National Policy on Educauon (1986), tlte NCERT in collaboration with the 
State Govemmentof Madhya Pradesh organised a Programme for Massive Orientation of School 
Teachers under the centrally sponsored scheme. The agewise distribution of teachers indicated 
lltat many of these teadiers were in die service (Table 5.2). These teachers did not participate 
in die inservice educauon programme for a number of reasons. The State Government needs to 
take necessary steps for the inservice education of diese teachers. 

Teachers were asked to suggest whether they will like to participate in inservice education 
programme. The percentage of teachers wlio desired for participation in inservice education 
programme varied from52.7 in Bilaspur to 70.5 mSarguja. This shows that teachers were willing 
to participate in the inservice education programme (Table 5.7) 

Table 5.7; Percentage of Teachers Desiring Inservice Training 


District 

Percentage'. . • . 

BPR 

52.70 

RGH 

67.40 

RNG 

56.60 

SGJ 

70.50 

SDL 

68.90 


About 60 per cent teachers of fivedistricts desired to participate in inservice training. This 
desire of teachers should be fulfilled. The State Government needs to create infrastructure of 
inservice education for these teachers. It is important to note here that the District Institutes of 
Educauon and Training have been established in all the fivedistncts under the centrally ^xinsored 
scheme of qualitative improvement of teacher education. The inservice education wing of these 
DIETS need to be strengthened. They may be assigned the task to organise inservice education 
programme for primary school teachers in their respective districts. 

The teachers were asked to suggest the contoit of training programme. The responses 
are given in Table 5.8. The maximum percentage of teachers from all the five districts desired 
training in the National Policy on Education. This shows that teachers are interested in knowing 
the latest policy matters related to eduiration. The second choice of area is multigrade teaching. 
The percentage of teachers willing to undergo inservice training in multigrade teadiing varied 
from 19.1 in Bilaspur to 40 in Rajnandgaon. The area has direct bearings on the day-to-day 
leaching in primary schools. Special efforts are required to fulfil the desire of teachers in the above 
two areas, viz. Education Policy and Multigrade Teaching, 
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Table 5.8: Content of Training 



Total 
































































The percentage of teachers willing to undergo inservice training in presenting and 
communicating the subject-matter varied from 3.3 in Raigarh to 11.3 in Sarguja. The percentage 
of teachers who desired training in teaching skills for lower pnmaiy classes varied from 10 in 
Rajnandgaon to 16.1 in Sarguja. The training in use of teaching aids was also desired by teachers. 
ITie range is 1.6 in Sarguja to 11.7 in Rajnandgaon. The training in subject-matter was also 
preferred by many teachers. The percentage varied from 1.7 in Rajnandgaon to 16.1 in Sarguja. 

The careful appraisal of Table 5.8 reveals that though the need of inservice training of 
teachers is clearly indicated the priorities varied from district to district. The inservice education 
programme to be organised by each DIET needs a careful consideration. 

The perception of teachers about die venue of training is presented in Table 5.9. About 
two third teachers from Raigarh, Sarguja and Shahdol responded about the venue of teacher 
Uaining. About 50 percent teachers from Bilaspur and Rajnandgaon had an option about the venue 
of the teacher training. The opinion was divided on whether the training should be organized in 
the school or traihing institute. 

About one-third teachers remained indifferent for the value of the training. Each venue 
of uaining-school or institute -has its own merits and demerits. A careful decision is required for 
the venue of the training programme 

Table 5,9; Perception on Venue of Training 


'District 

In the 
Classroom 

At the 
Institute 

BPR 

24.80 

28 70 

RGH 

44.10 

23.60 

RNG 

28.30 

27.40 

SGJ 

34.10 

36.40 

SDL 

24.40 

36.00 


From the above discussion, it may be concluded that: 

1. A large number of teachers did not undergo inservice education in all the districts. 
More female than male teachers remained without inservice training. Special efforts 
are required to oisure that all teachera participate in the inservice training. 

2. The content and venue of the training should be planned carefully. 
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AVArLABILITY OF BASIC FACIU'I Y IN THE SCHOOL 

Basic facilities required for teaching included a blackboard, a duster and chalk. Teachers 
were asked to indicate their availability in the schixil The data ot availability of basic 
facilities IS shown in Table 5 10 


Table 5.10: Percentage of Teachers Repoiling Availability of Basic Facilities 


District 

Basic Facility 

Gendcrwise 

Locationwise 

Male 

Female 

Total 

Rural 

Urban 

Total 

BPR 

Blackboard 

97.30 

100 00 

97.70 

98.10 

96.40 

97 70 

Duster 

45.50 

58.80 

47.30 

46.50 

50.00 

47..30 

Chalk 

87.50 

94 10 

88.40 

90.10 

82.10 

88 40 

Table (for Teachers) 

69.60 

82 40 

71.30 

69 30 

78,60 

71.30 

Chair (for teachers) 

87.50 

94.10 

88.40 

86.10 

96.40 

88.40 

Cupboard 

07.10 

11.80 

07.80 

05.00 

17.90 

07 80 

RGH 

Blackboard 

100.00 

100.00 

100.00 

100.00 

100.00 

100.00 

Duster 

55.40 

46.70 

53.90 

53.30 

57.10 

53.90 

Chalk 

85.10 

66.70 

82.00 

85.30 

64 30 

82.00 

Table (for Teachers) 

87 80 

73 30 1 

85.40 

89 30 

64.30 ' 

85.40 

Chair (for teachers) 

91.90 

80.00 

89.90 

92.00 

78.60 

89.90 

Cupboard 

17.60 

40.00 

21.30 

14.70 

57.10 

21.30 

RNG 

Blackboard 

100.00 

100.00 

100.00 

100.00 

100.00 

100.00 

Duster 

66.20 

53.10 

62.30 

63.80 

57.70 

62.30 

Chalk 

97.30 

100.00 

98 10 

97.50 

100 00 

98.10 

Table (for Teachers) 

87.80 

78.10 

84.90 

91.30 

65.40 

84.90 

Chair (for teachers) 

98 60 

96.90 

98.10 

97.50 

100.00 

^2|j| 

Cupboard 

24.30 

21.90 

23.60 

25.00 

19.20 

23.60 


(Contd..) 
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Table 5.10: Percentage of Teachers Reporting Availability of Basic Facilities 


District 

Basic Facility 

Genderwise 

Locationwise 

Male 

Female 

Total 

Rural 

Urban 

Total 

SGJ 

Blackboard 

93.00 

100.00 

94.30 

91.80 

100.00 

94.30 

Duster 

47.90 

58.80 

50.00 

39.30 

74.10 

50.00 

Chalk 

83.10 

94.10 

85.20 

78.70 

100.00 

85.20 

Table (for Teachers) 

77.50 

94.10 

80.70 

77.00 

88.90 

80.70 

Chair (for teachers) 

90.10 

100. ;00 

92.00 

88 50 

100.00 

92.00 

Cupboard 

28 20 

11.80 

, 25.00 

24.60 

25 90 

25.00 

SDL 

Blackboard 

84.60 

71.40 

81.40 

87.50 

63.60 

81.40 

Duster 

46.20 

42.90 

45.30 

43.80 

50.00 

45.30 

Chalk 

76.90 

76.20 

76.70 

76.60 

77.30 

76.70 

T^le (for Teachers) 

73.80 

20.00 

69.80 

786.60 

50.00 

69.80 

Chair (for teachers) 

80.00 

71.40 

77.90 1 

82.80 1 

63.60 

77.90 

Cupboard 

07.70 

04.80 

07.00 

07.80 

04.50 ^ 

07.00 


Many schools in these five districts were covered under Operation Blackboard. Still 
19 per cent teachers from Shahdol reported the non-availability of blackboards. Surprisingly, 
63 per cent teachers from urban areas reported the availability of blackboard. There appears 
to be a difference in the availability of blackboards to the teachers. Female teachers from 
Shahdol (71.4%) reported the availability of blackboards. The availability of achalk should 
be viewed with the availability of a blackboard. In fact, when the blackboard is available and 
the chalk is not available, the blackboard is useless. The percentage of teachers reporting 
availability of chalks varied from 76.7 in Shahdol to 98.1 in Rajnandgaon. The other side 
of the picture may also beseen. Chalks are not available to teachers of Bilaspur <12%), 
Rajgarh (18%), Rajnandgaon (2%), Sarguja (15%) and Shahdol (23%). 

The availability of a duster is equally important for a teacher. Above 50 per cent 
teachers have reported the availability of dusters in theschools. Thereis a need to make duster 
available to the teachers. 

than 10 per cent teachers have reported the availability of cupboards in the 
schools in Bilaspur and Shahdol. In Raigarh, Rajnandgaon and Sarguja more than 20 per cent 
teachers have got cupboards in the schools. 

Teachers were asked to report the availability of various teaching aids in the school 
The data is presented m Table 5.11. 


75 








































































Tabic 5.11: Percenta{;e of Teachers Reporting Availability of Teaching Aids 


Teaching Aids 

Districts 

BPR 

RGH 

RNG 

SGJ 

msm 

Teachers' Guide 

55.80 

44.90 

63.20 

44 30 

maem 

Dictionary 

28.70 

38.20 

80.20 

‘ 47.70 

mmm 

Map 

72.10 

75.30 

88.70 

77.30 


Globe 

60.50 

66.30 

84.00 

65.90 

KSESi 

Charts 

65.90 

59.60 

83.00 

72.70 

50.00 

Flash Cards 

05.40 

1 ___ 

20 20 

18.90 

10.20 

12.80 

Science Kit 

65.90 

71.90 

90.60 

70.50 

69.80 

Mathematics Kit 

53.50 

68.50 

81.10 

65.90 

46.50 

Books other than Textbooks 

33.30 

69.70 

85.80 

65.90 

50.00 

Others 

27.10 

29.20 

52.80 




The percentage of teachers reporting the availability of a teachers’ guide varied from 
44.3 in Sarguja to 63.2 in Rajnandgaon On an average, 50 per cent teachers reported the 
availability of a teachers’ guide. Efforts are needed to provide teachers’ guides to all the 
teachers. 

The dictionary was available to 28.7 per cent teachers of Bilaspur and 80.2 per cent 
teachers of Raj nandgaon The efforts are required to provide dictionaries to all the teachers. 
The teachers have also reported the availability of books other than textbooks. The 
percentage ranged from 33.3 in Bilaspur to 85.8 in Rajnandgaon. The other teaching aids 
reported available to the teachers included a map, a globe, flashcards, and science and 
mathematics kits. The availability of science and mathematics kits did not assure their use. 
Special efforts are required to put these kits to use in the classroom. A wrong notion has been 
given that with the inclusion of environmental science in the school curriculum, the use of 
science should need to be minimum. This is not correct as it checks the habit of 
experimentation within the four walls of the school. 

From the above discussion, it may be concluded that: 

1 Basic facilities like a chalk, a duster and a blackboard should be made available 
in all the schools. 

2. Teaching aids should also be made available in all the schools. 

Teachers have to be motivated to use these teaching aids while teaching in the classroom 
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MULTIGRADE TEACHING 


Teaching practice in multigrade situation is presented in Table 5.12. The percentage of 
teachers reporting simultaneous teaching varied from 66 in Rajnandgaon to 75.6 in Shahdol. 
In Bilaspur district 40 per cent teachers reported multigrade teaching This throws light on 
the availability of teachers according to number of classrooms 

Tabic 5.12; Teaching Practice in Multigrade Situation. 


District 

Percentage of Teachers 

Male 

Female 

Total 

BPR 

42.90 

17.60 

39.50 

RGH 

74.30 

53.30 

- 

70.80 

RNG 

75.70 

43.80 

66.00 

SGJ 

71.80 

41.20 ! 

65.90 

SDL 

83.10 

52.40 

75.60 


More male teachers work in multigrade situation than female teachers. The activities 
in multigrade teaching were converted into teaching tasks and the teachers were asked to 
report on them. Table 5.13 shows the percentage of teaching tasks performed by the teachers. 
A large percentage of teachers from all the five districts assigned copy work to the students. 
The percentage ranged from 56 in Bilaspur to 82 per cent in Raigarh. In the urban areas of 
districts of Raigarh and Sarguja 100 per cent teachers follow this technique. Many teachers 
have reported that they asked children to supervise the work of younger children. The 
percentage varied from 3.3 in Raigarh to 19.5 in Bilaspur. 

Multigrade teaching requires special training. Special facilities like blackboards are 
required for all the classes. 

From the above discussion, it may be concluded that: 

1. More than two-third teachers in Raigarh, Rajnandgaon, Sarguja and Shahdol 
followed multigrade teaching. In Bilaspur about40 percent teachers observed this 
strategy. 

2. Teachers should be provided special training for multigrade teaching in all the 
districts 
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Tabic 5.13: Teaching Tasks Given lo Other Groups While Teacher Teaches One 
Group in Miiltigradc Teaching Setting (in Percent) 
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RANKING OF TEACHING ACTIVITIES 


Tables. 14 shows the lime spent by teachers on different activities. It is evident from the Table 
that teachers gave top priority to planning and preparation for class (rank 1). The third rank 
is given to providing feedback to students. The fourth rank is given to holding extra classes. 
Surprisingly, teachers gave last rank to giving tuition to the children A look at the Table 
reveals that correcting tests/homework left at rank 2. Though this is not as visible as in other 
cases, the districtwise variation in the ranking is visible. 


Table 5.14: Ranking of Teachers Activities in Terms of Time Spent 


Activity 

BPR 

RGH 

RNG 

SGJ 

SDL 

Giving Tuition to the children 

4 

5 

5 

2 

5 

Providing Feedback 

2 

1 

B 

B 

B 

Correcting Tesls/Homework 

5 

3' 

2 

5 

4 

Holding Extra Classes 

3 

4 

B 

B 

2 

Planning and Preparation for Class 

1 

2 

1 

1 

1 


From the above discussion, it may be concluded that: 

1. Teachers devoted maximum lime for planning and preparation for the class This 
means that they should be provided training in this activity. 

2. Teachers’ priority for correction of homework need to be modified. 

Providing feedbaek and doing correction work is very important for the improvement 
of achievement of students. 

USE OF TEXTBOOKS AND TEACHING MATERIAL 

The teachers were asked to identify the use of instructional material. The percentage 
responses of teachers using different teaching material is presented in Table 5.15. 

The percentage of teachers teaching language from the textbooks varied from 88.4 
in Bilaspur to 100 per cent in Raigarh. This shows that almost all the teachers use textbooks 
during their teaching. Teachers use specially prepared material during the teaching of 
language but the percentage is very low in Rajnandgaon (0.9%) and Bilaspur (4.7%). The 
difference in male teachers and female teachers teaching language is invisible as they both 
depended on the textbook during the teaching. The percentage of teachers teaching 
mathematics from the textbook ranged from 79.8 per cent in Bilaspur to 97.8 per cent in 
Raigarh. More female teachers teaching mathematics used mathematics textbooks in the 
districts of Raigarh, Rajnandgaon, Sarguja and Shahdol than male teachers. In Bilaspur more 
male teachers depended on textbooks during teaching of mathematics than female teachers. 
The percentage of teachers using specially prepared material during the teaching of 
mathematics varied from 2.2 in Raigarh to 17.8 in Bilaspur. At this stage the difference of 
using of specially prepared material between teachers leaching language and mathematics is 






























visible. This may be because of the nature of the subject or the initiatives taken by the 
teachers. More teachers use specially prepared material during teaching of mathematics than 
teachers teaching language in all the five districts. 


Tabic 5.IS: Use of Textbooks and Teaching Material (Gcndcrwisc) 


Dtsinct 

Options 

Language 

Maths 

M 

F 

T 

M 

n 

n 


Textbooks 

88.40 

88.20 

88.40 

80.40 

76.50 

79 80 

BPR 

Specially Prepared 
material 

06.30 

11.80 

07.00 

17.40 

23.50 

17 80 


Do not teach these subjects 

05.40 

00.00 

04.70 

02 70 

00 00 

02.30 


Textbooks 

100.00 

100.00 

100.00 

97.30 

100.00 

97 80 

RGH 

Specially Prepared 
material 

00.00 

00.00 

00.00 

02.70 

00.00 

02 20 


Do not leach these subjects 

00.00 

00.00 

00.00 

100.00 

00.00 

00.00 


Textbooks 

98.60 

100.00 

99.10 

83.80 

87.50 

84.90 

RNG 

Specially Prepared 
matenal 

01.40 

00.00 

00.90 

16.20 

12 50 

15 10 

■ 

Do not teach these subjects 

00.00 

00.00 

00.00 

00.00 

00 00 

00.00 


Textbooks 

93.00 

I 88.20 

1 

92.00 

84.50 

88.20 

85.20 

SGI 

Specially Prepared 
material 

04.20 

00.00 

03.40 

15.50 

11.80 

14.80 


Do not teach these subjects 

00.00 

11.80 

02.30 

00 00 

00.00 

00.00 


Textbooks 

93 80 

95.20 

94.20 

83.10 

90.50 

84.90 

SDL 

Specially Prepared 
material 

03.10 

00.00 

02.30 

15.40 

04.80 

12.80 


Do not teach these subjects 

00.00 

00.00 

00.00 

00.00 

00.00 

00 00 


From the above discussion it may be concluded that teachers depended on textbooks 
during teaching of language and mathematics in primary schools. This finding is important 
for the designers and authors of textbooks at the primary level 

The teachers were asked to explain the use of textbook. The percentage of respon.ses 
provided by the teachers is shown in Table .*) 16 
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Table 5.16: Use of Textbooks by Teachers (in per cent) 


District 

Text Used 

Total 

I3PR 

Read and Hxplain trom textbooks 

96-10 

Ask children to read aloud 

93.80 

Ask children to read from the 
textbtK>k on their own 

87.60 


Assign homework trom the 
textbook 

97.70 

L>o not use textbooks at all 

00 80 

RGH 

Read and Explain from textbooks 

98 90 

Ask children to read aloud 

94 40 

Ask children to read from the 
textbook on their own 

96.60 


Assign homework from the 
textbook 


Do not use textbooks at all 

01.10 

RNG 

Read and E^jcplain from textbooks 

99.10 

Ask children to read aloud 

97.20 

Ask children to read from the 
textbook on their own 

93.40 


Assign homework from the 
textbook 

100.00 

Do not use textbooks at all 

00.00 

i 

SGJ 

Read and Explain from textbooks 

95.50 

Ask children to read aloud 

94.30 

Ask children to read from the 
textbook on their own 

89.80 


Assign homework from the 
textbook 

94.30 

Do not use textbooks at all 

01.10 

SOL 

Read and Explain from textbooks 

100.00 

Ask children to read aloud 

100.00 

Ask children to read from the 
textbook on their own 

97.80 


Assign homework from the 
textbook 

98.80 

Do not use texth«>oks at all 

01.20 



























































Tabic 5.17: Teachers Reporting Preparation of Teaching Materials (in percent) 


District 

Preparation of 
Teaching Materials 

Genderwise 

Locationwise 

Male 

Female 

Total 

Rural 

Urban 

BPR 

Self 

74.00 

76 90 

74.30 

73.30 

78.90 

Students 

03.10 

00.00 

02.80 

03.30 

00.00 

Provided by school 

20.80 

23.10 

21.10 

21 10 

21.10 

Any other 

02.10 

00.00 

01.80 

02.20 

00.00 

RGH 

Self 

38.50 

30.80 

37.20 

38.50 

30 80 

Students 

09.20 

00.00 

07.70 

09.20 

00.00 

Provided by school 

52.30 

69.20 

55.10 

52.30 

69.20 

Any other 

00.00 

00.00 

00,00 

00.00 

00.00 

RNG 

Self 

64.40 

61.50 

63.60 

67.90 

47.60 

Students 

01.40 

00.00 

01.00 

01.30 

00.00 

Provided by school 

30.10 

38.50 

32.30 

26.90 

52.40 

Any other 

04.10 

00 00 ! 

1 

03.00 

09.80 

01 20 

SGJ 

Self 

1 

45.30 

14 30 

38.80 

47.80 

19.00 

Students 

03.80 

07.10 

04.50 

02.20 

09.50 

Provided by school 

50.90 

78.60 

56.71 

50.00 

71.40 

Any other 

i 00.00 

00.00 

00.00 

00.00 

00.00 

SDL 

Self 

49.00 

72.70 

53.20 

50.00 

: 66.70 

Students 

00.00 

00.00 

00.00 

00.00 

1 

00.00 

Provided by school 

47.10 

27.30 

43.50 

46.00 

33.30 

Any other 

03.90 

00 00 

03.20 

04.00 

00.00 
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The percentage of teachers using textbooks as ‘Read and Explain theTextbook’ varied 
from 95.5 percent in Sargujaand 100 per cent in Shahdol. The teachers also use the textbook 
for getting it read aloud by the children. The percentage of teachers using the textbook 
through this method varied from 93.8 in Bilaspur to 100 per cent in Shahdol. Teachers al.so 
use the textbooks to assign the homework. The percentage varied from 94.3 in Sarguja to 
100 percent in Rajnandgaon and Raigarh. A very small percentage of teachers from Bilaspur 
(0.8%) and Sarguja (1.1%) did not use textbook while teaching. 

From the above discussion, it may be concluded that teachers used textbooks in 
getting It read aloud by the children, assigning homework and asking children to read the 
textbook on their own. This shows absolute dependence of teachers on textbooks. 

The teachers were asked to supply information about the use and preparation of 
teaching aids. The availability of teaching material in the school is reported in Table 5.17. 
Thepercentageof teachers prepanng theirown teaching matenal varied from 37.2 in Raigarh 
to 74.3 in Bilaspur. It is revealed from the Table that more female teachers prepared their 
own teaching material in all the districts except Raigarhand Sarguja. tn Raigarh more male 
teachers prepared their teaching material than female teachers. The percentage of schools 
providing teaching material varied from 21.1 in Bilaspur to 56.7 in Sarguja. Surprisingly, 
more female teachers have reported that teaching material is supplied by the schools in 
Bilaspur, Raigarh, Rajnandgaon. In Sarguja and Shahdol more male teachers have reported 
the supply of teaching material by the school. Teachers have also reported that teaching 
materials were provided by the students. The percentage varied from nil in Shahdol to 7.7 
in Raigarh. The rural-urban differences in the availability of teaching matenal is sharply 
visible in Rajnandgaon, Shahdol and Sarguja. 

From the above discussion, it may be concluded that: 

1. A large number of teachers (more than 90%) used textbooks while teaching in 
the classroom. They simply read and explained from the textbook 

2. Teachers used the teaching material provided by the schools. 

3. Teachers did prepare teaching aids. It was not clear from where they got the 
material. 

The need of the hour is to provide material to teachers for preparation of teaching 
aids. Alternatively, teachers should be authorised to spend a fixed amount which will be 
reimbursed by the school. 



HOMEWORK 


The pcrcentageof teachers giving homework to tlie students in dift'ercntdistncts isshown in Table 
5.18. The percentage of teachers giving homework to the students regularly varied from 59.1 
m Sarguja to 90.6 in Rajnandgaon. The teachers regularly asked the students to complete 
the homework 

Table 5.18: Percentage Distribution of Teachers Giving Homework 


Homework 

given 

Percentage of Teachers 

BPR 

RGH 

RNG 

SGJ 

SDL 

Regularly 

85.30 

69.70 

90.60 

59.10 

61.60 

Sometimes 

14.70 

30.30 

09.40 

39.80 

34.90 

Not at all 

00.00 

00.00 

00.00 

01.10 

03.50 


The percentage of teachers giving homework sometimes varied from 9.4 in 
Rajnandgaon to 39.8 in Sarguja. A very small percentage of teachers did not give homework 
to the students. It is evident from the Table that a large number of teachers do give homework 
to the children in primary schools. 

The teachers were asked to supply the number of questions given to the students in 
homework. The tabulated data is given in percentage in Table 5.19. A look at the Table 
reveals that the percentage of teachers giving 1 to 3 questions varied from 28.5 in Sarguja 
to 48.3 in Raigarh. The percentage of teachers who gave 4 to 6 questions varied from 44.9 
in Bilaspur to 64 8 in Sarguja. More female teachers gave 1 to 3 questions in mathematics 
than male teachers while more male teachers gave 4 to 6 questions in homework in all the 
districts except Raigarh. In Raigarh 67 pier cent female teachers gave 4 to 6 questions in 
homework in comparison to 47 4 by male teachers. 
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Table S.19: Percentage Distribution of Tcachcre Giving Homework in Mathematics 

(in terms of miinber of sums) 


District 

Number 

Genclerwi&e 

Locationwise 

of Sums 

Male 

Female 

Total 

Rural 

Urban 

Total 


0 

02.70 

00,00 

02 30 

01 10 

07 10 

02 30 


1-3 

45.60 

58.80 

47 30 

45.60 

53.61 

47.30 

BPR 

m 

45.60 

41 20 

44 90 

46.60 

39.20 

42 60 


7-9 

03.60 

00.00 

03.10 

04 00 

00 00 

03 10 


10-15 

02.70 

00 00 

02.40 

03 00 

00 00 

02 40 


0 

00.00 

00.00 

00 00 

00 00 

00.00 

00 00 


1-3 

51.40 

33.30 

48.30 

52 00 

28 50 

48 30 

RGH 

4-6 

47.40 

66,60 

50.60 

46 70 

71.40 

50 60 


7-9 

00.00 

00.00 

00 00 

00.00 

00.00 

00.00 


10-15 

01.40 

00.00 

01 10 

01 30 

00 00 

01 10 


0 

00.00 

00.00 

00.00 

00.00 

00.00 

00 00 


1-3 

36.50 

37.50 

36.80 

40,10 

26 90 

36 SO 

RNG 

4-6 

58 10 

53 20 

56.60 

55 10 

61 60 

56.50 


7-9 

04.10 

06.30 

04,70 

03.80 

07.70 

02.80 


10-15 

01,40 

03.10 

01.90 

01.30 

03.80 

01.90 


0 

05.60 

05.90 

05.70 

04.90 

07.40 

1 

05.70 


1-3 

25.40 

41.20 

28.50 

27.80 

29 60 : 

28.50 

SGJ 

4-6 

67.60 

52.90 

64.80 

65.60 

62.90 1 

64,80 


7-9 

00.00 

00.00 

00.00 

00.00 

00.00 

00.00 


10-15 

01.40 

00.00 

01.10 

01.60 

00.00 

01.10 


0 

04,60 

04.80 

04.70 

1 

04.70 

04.50 

04,70 


1-3 1 

40.50 

57.10 

44 24 1 

40.70 

54.50 

44.20 

SDL 

4-6 

50,70 

28.50 

45 30 

48.50 

36.30 

45 30 


7-9 

00 00 

00 00 

00 00 

00 00 

00 00 

00 00 


10-15 

04 60 

09 50 

05 80 

06 30 

04 50 

06 30 




























































































































































Tabici20: FcrcciitaRe Distribution of Teachers Giving Homework in language 

(in tcniLS of number of pages) 


Gender Wise 


D 1 strict 


No t»l Paj:cs 



F <» II r 


Five .iiul more 


Zero 


One 


Two 



04 

50 

00 

90 

06 

30 

00 

00 

77 

00 

2 1 

60 

0 1 

40 

00 

00 

00 

00 

00 

00 

66 

20 

23 

00 

04 

1 0 

02 

70 

04 

1 0 

05 

60 

56 

30 

333 

80 

02 

80 

00 

00 

0 1 

40 


n — ■" 
Female 

O 

o 

Q 

o 

70 

60 

1 1 80 

1 1 

&0 

05 

90 

00 

00 

00 

00 


L (1 c a 1 1 o n w 1 s e 

Rural 

Urban 

T f> t a 1 

02 00 

1 0 70 

03 90 


75 00 5« 90 


J 0 70 24 80 


06 90 


1 00 03 60 01 60 


6 90 00 00 05 50 


00 00 


01 10 


00 

00 

00 

00 

00 

00 

81 

3 1 

09 

40 

03 

1 0 

03, 

' 1 

.10 

03 

10 

1 1 

80 

58 

80 


85 

70 

1 4 

30 

00 

00 

00 

00 


00 

00 

00 

00 

00 

00 

70 

80 

1 8 

90 

03 

80 

02 

80 


07 40 06 80 


33 


00 02 30 


55 70 

59 3 

32 80 

33 3 


FII11 r 


ml Mon. 


00 

00 

00 

00 

04 

80 

66 

71 

2 8 

60 

00 

00 

00 

00 

0 0 

00 


56 

80 

33 

00 

02 

30 

00 

00 

01 

10 

05 

80 


32 

80 

04 

70 

00 

00 

00 

0 0 


30 

20 

03 

50 

00 

00 

00 

00 




























































































































































































Teachers from the urban area giving 1 to 3 questions in mathematics vaned from 26.9 
in Rajnandgaon to 71.4 in Raigarh. In the rural area tlie percentage of teachers giving 1 to 3 
questions m homework varied from 27.8 in Sarguja to 52 pier cent in Raigiirh. 

From the above discussion, it may be concluded that a large number of teachers gave 
homework in Mathematics. The number of mathematics questions given in homework may be 
1 to 3 and 4 to 6. Teachers according to thegender or location subscribed to either of the patterns. 

Tlie percentage distnbution of teachers giving homework in language is presented in 
Table5 20. ItisrevealedfromtheTablethatalaigenumberofteachersgaveone page for reading 
in homework. Tlie percentage vaned from 58.9 in Bilaspur to 76 4 in Raigarh. More female 
teachers from all the distnets gave one piage homework in language than male teachers in all the 
districts except m Raigarh. In Raigarh more male teachers (77%) gave one page homework than 
female teachers (73%) 

The jjercentage of teachers giving two-page reading as homework varied from 18.9 in 
Rajnandgaon to 33 in Sarguja. 

More teachers from the urban area gaveone piage readi ng as homework tlian teachers from 
the rural area. More teachers from the rural area gave two-jjage reading in homework than 
teachers from the urban area. 

From the above discussion, it may be concluded that: 

1. A large number of teachers assigned homework to students in language and 
mathematics. 

2. A homework time Table needs to be designed for each school so that students arc not 
burdened. 

3. Teachers who were not assigning homework should be motivated to plan for 
homework regularly. 
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COMPETENCIES OF STUDENT’S 


Teachers expected their students to read and write a composition in Class V.lhe expectations of 
tcacliers were tabulated which are presented in table 5.21 


Table 5.21: Teachers' Ex|Mclalioiis of Stiideiits'Coin|)eteiicies 


Class 

Competency 

BPR 

RGH 

RNG 

SGJ 

SDL 

I 

Recognize all 
Alphabets 

Below 40 

03.00 

05.90 

45.00 

38.40 

19.60 

41 - 79 

32.80 

60.90 

50.60 

44.20 

50 00 

80 and above 

64.20 

33.20 

44.90 

17.40 

30.40 

II 

Take dictation 
of words 

Below 40 

00.00 

17.20 

08.80 

56.70 

32 90 

41 - 79 

49.30 

46.30 

59.40 

28.90 

51.60 

80 and above 

50.70 

36.50 

31.80 

14.40 

15.50 

III 

Write simple 
Sentences 

Below 40 

01.40 

09.80 

10.40 

50.20 

41.60 

41 - 79 

49.20 

51.10 

57.20 

28.70 

31.70 

80 and above 

49.40 

40.10 

32 40 

21.10 

26.70 

IV 

Read text and 
answer 

questions on it 

Below 40 

05.60 

10.20 

08.50 

49 00 

30.00 

41 - 79 

50.70 

57.20 

44.00 

36.00 

45.80 

80 and above 

43.70 

32.60 

47.50 

25.00 

24.20 

V 

Write a small 
composition 

Below 40 

10.30 

13.90 

13.40 

41.00 

34.90 

41-79 

36.60 

57.90 

55.50 

28.80 

37.20 

80 and above 

52.10 

28.20 

30 70 

30.20 

27.90 


In Class I Sixty fouateachers of Bilaspur district schools expected that in their class more 
dian 80 per cent students will recognize all the alphabets. In Raigarh, about 30 per cent teachers 
expected their 80 percent students to recognise all the letters. About 17 per cent teachers in Sarguja 
thought that more than 80 per cent students are capable of recognizing all the letters. 

The results of the achievement of students in Class II are presented in the Chapter 7 There 
existed a wide gap between teachers expectations and students performance. 












SUPERVISION 


Supervision is the backbone for improvement in any system. The teachers were asked to report 
about the position of supiervision. TTie percentage of distribubon of teacl\ers reporting no 
classroom supervision is given in Table 5.22. It is revealed from the Table that the percentage 
of teachers reporting no supervision by Block Education Officer (BEO) varied from 68 2 in 
Bilaspur to 95 5 in Sarguja. Dunng the informal meeting with the BEOs it was pointed out that 
the BEOs were expected to visit the sdiools at least once in three months. It is indicated from 
the Table that a large number of classrooms remained unsupervised by the BEOs. 

Table 5,22: Percentage of Tcacliers Reporting No Classroom Supervision 


Districts 

Head 

Teacher 

BEO 

BPR 

52.70 

68.20 

RGH 

75.30 

83.10 

RNG 

52.80 

92.50 

SGJ 

65.90 

95.50 

SDL 

61.60 

70.90 


The percentage of teachers reporting no supervision by the head teacher varied from 52.7 
in Bilaspur to 75.3 in Raigarh. The headmaster worked in the same school, still he was not able 
to supervise the classroom. TTie matter is to be looked into by the State Government. 

From the above discussion, it may be concluded that: 

1. The schools were not supervised by the BEOs. 

2. The head teachers also do not supervise the classroom teaching in a large number of 
schools. 

3. In comparison to the BEO the head teacher supervised the classroom teaching. 

4. The head teachers and the BEOs need to supervise the classroom teaching. 

REASONS FOR BEING IN THE PRESENT SCHOOL 

The percentage of teachers reporting re^ns for being in the present school are given in Table 
5.23. The percentage of t^hers reporting persona] and family reasons for being in the school 
varied from 33.7 in Raigarh to 45.3 in Sh^ol. More female teachers from Bilaspur 
Rajnandgaon and Shahdol reported this reason. This diows that they are working in the present 
school because of the personal and family reasons 
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Tabic 5-23: Percentage of Teachers and their Kesisons for being in the Present School 


Dislncls 

Reasons 

I’erccntagc of Teachers 

Male 



BPR 

Personal and Family 

35 70 

58.80 

38 80 

Compulsory Transfer 

36.60 

11 80 

33 30 

Higher Salary and Benefits 

02.70 

00.00 

02.30 

Greater Job Security 

02.70 

00.00 

02 30 

Greater Job Satisfaction 

11.60 

17.60 

12 40 

Less Work Load and 
Responsibility 

04.50 

00 00 

03 90 

Other Reasons 

04.50 

05.90 

04.70 

RGH 

Personal and Family 

33.80 

33.30 

33 70 

Compulsory Transfer 

55.40 

60.00 

56.20 

Higher Salary and Benefits 

04.10 

00 00 

03 40 

Greater Job Security 

01.40 

06 70 

02.20 

Greater Job Satisfaction 

04.10 

00.00 

03.40 

Less Work Load and 
Responsibility 

00.00 

00 00 

00.00 

Other Reasons 

00.00 

00 00 

00.00 

RNG 

Personal and Family 

27.00 

1 

50.00 

34.00 

Compulsory Transfer 

51.40 

21.90 

42.50 

Higher Salary and Benefits 

1 . _ _ . _ _ 

04.10 

09 40 

05 70 

Greater Job Security 

02.70 

03.10 

02.80 

Grejiter Job Satisfaction 

04.10 

03.10 

03.80 

l^ss Work L<.iad and 
Responsibility 

00 00 

06 30 

01 90 

r)ther RcMsiuis 

06 80 

06 30 

06 60 


(C^inttL on ucaS ptn^c) 














































































Tabic 5.23: Percentage of Teaching According to Reasons for being in the Present 

School 


Districts 


Percentage of Teachers 

Reasons 

Male 

Female 

Total 


Personal and Family 

40.80 

- 

29.40 

38.60 


Compulsory Transfer 

06.60 

29.40 

35.20 


Higher Salary and Benefits 

04.20 

11 80 

05.70 

SGJ 

Greater Job Security 

01.40 

00 00 

01 10 


Greater Job Satisfaction 

12.70 

23 50 

14 80 


Less Work Load & Responsibility 

01.40 

00 00 

01 10 


Other Reasons 

02.80 




Personal and Family 

41.50 

57.10 

45.30 


Compulsory Transfer 

38.50 

28.60 

36.00 


Higher Salary and Benefits 

06.20 

1 

04.80 

05 80 

SDL 

Greater Job Security 

00.00 

00 00 

00.00 


Greater Job Satisfaction 

04.60 

04.80 

04 70 


Less Work Load & Responsibility 

01.50 

00.00 

01.20 


Other Reasons 

07.70 

04.80 

07.00 


The percentage of teachers reporting compulsory transfer was one of the reasons for bein«> 
in thepresent school which varied from 33 in Bilaspur to56in Raigarh. The percentage of female 
teachers reporting compulsory transfer as a reason for being in the present school vaned from 
11.8 in Bilaspur to 60 percent in Raigarh. The percentage of male teachers reporting this reason 
varied from 6.6 in Sarguja to 55 4 in Raigarh. This reason is very important as it indicated the 
policy of transfer and posting. During the discussion with the teachers it was informally reported 
that teachers were afraid of transfer. Some teachers wanted transfer and some teachers did not 
want transfer. The transfer policy needs to be transparent. 

nieoiher reasons for being in thepresent school reported were higher salary and benefits 
greater job secumy, greater job satisfacuon and less work load and responsibility All these 
reasons, taking one at a time, were reported by less than 10 per cent teachers 






















ACADEMIC HELP 


The distribution of teachers according to the extent of help received from the head teacher is 
presented in Table 5.24 according to gender and location A substantial number of teachers (one 
third to half) felt that the item is not applicable to them as they did not expect any help from the 
head teacher. The percentage of teachers perceiving head teacher as ‘very helpful’ was 30 in 
Bilaspur, 25 in Raigarh, 37 in Rajnandgaon, 26 in Sarguja and 26 in Shahdol Female teachers 
identified the head teacher as more helpful than male teachers in all the districts. About 10 per 
cent teachers perceived the head teacher as ‘ not helpful ’ The perception of teachers from the rural 
and urban areas was different. It showed a mixed trend. Teachers from theurban area of Bilaspur, 
Raigarh, Rajnandgaon and Sarguja felt that tlie head teacher is ‘very helpfur than tlie teachers 
from the rural area of these distncts. 

The head teacher is a leader in the school. The indifferent attitude of the teachers about 
tlie head teacher was indicated by the percentage of non-appUcability of the item is a cause of 
concern to all. The head teacher is expected to provide leadership m academic matters This may 
be a contnbuting factor towards the low achievement of students in the school. Special efforts 
are required to change theattitudeof teachers. Similarly, the head teacher should also be provided 
training to win the confidence of the teachers 

The distribution of teachers according to the extent of help received from the Block 
Education Officer is shown in terms of percentage in Table 5.25. Less than one per cent teachers 
felt that the item is not applicable to them. The percentages of teachers perceiving Block Education 
Officer as ‘very helpful’ were 11.6 in Bilaspur, 5 6 in Raigarh, 4.7 in Rajnandgaon, 10.2 in 
Sarguja and 5.8 in Shahdol. 


The Block Education Officer is expected to provide academic guidance to the teachers. 
The indifferent attitude of teachers towards the Block Education Officer is a matter of senous 
concern. Efforts should be made to review the functioning of the Block Educabon Officer in all 
the districts. The percentage of female teachers perceiving Block Education Officer ‘not helpful’ 
was higher than the percentage of male teaches in this category in all the distncts. This indicated 
the gender bias of female teachers towards the Block Education Officer. There is a need to appoint 
women as Block Education Officers in many blocks. 
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Table 5.24: Percentage of Teaclicrs Reporting Help Received from the Head Teacher 


District 

Categories 

Genderwise 

Locationwise 

Male 

Female 

Total 

Rural 

Urban 

BPR 

Not Applicable 

37.50 

00.00 

32.60 

35.60 

21.40 

Very Helpful 

26.80 

52.90 

30.20 

29.70 

32.10 

Somewhat Helpful 

29-50 

23,50 

28.70 

27.70 

32.10 

Not Helpful 

06 30 

23.50 

08.50 

06.90 

14.30 

RGH 

Not Applicable 

45.90 

20 00 

41.60 

44.00 

28.60 

Very Helpful 

21.60 

•40.00 

24.70 

22.70 

35.70 

Somewhat Helpful 

28.40 

26.70 

28.10 

26.70 

35 70 

Not Helpful 

04.10 

13.30 

05.60 

06.70 

00.00 

RNG 

Not Applicable 

48.60 

18.80 

39.60 

45.00 

23.10 

Very Helpful 

32.40 

46.90 

36.80 

36.30 

38.50 

Somewhat Helpful 

14.90 

34.40 

20.80 

16.30 

34.60 

Not Helpful 

04.10 

00.00 

02.80 

02.50 

03.80 

SGJ 

1 

Not Applicable 

52.10 

17.60 

45.50 

54 10 

25.90 

Very Helpful 

25.40 

29.40 

26.10 

23.00 

33.30 

1 

Somewhat Helpful j 

12,70 j 

11.80 

12.50 

14.80 

07.40 

Not Helpful 

09.90 

41.20 

15.90 

08.20 

33.30 

i 

! 

SDL 

Not Applicable 

49.20 

28.60 

44.20 

45.20 

40.90 

Very Helpful 

24.60 

28.60 

25.60 

31 30 

09.10 

Somewhat Helpful 

18.50 

28 60 

20.90 

17.20 

31.80 

Not Helpful 

07.70 

14.30 

09.30 

06.30 

18.20 


43 




















































































Tal)lc 5.25: Percentage of Teachers Reporting Help Received froiii the Block Educa¬ 
tion Officer (Gendei“H'ise) 


Diitrict 

Categories 

Number of Teachers 

Male 

Female 

Total 

nr^R 

Not Applicable 

00.90 

00 00 

00 80 

Very Helpful 

12.50 

05 90 

11.60 

Somewhat Helpful 

41 10 

23.50 

38 80 

Not Helpful 

45 50 

70 60 

48.80 

RGH 

Not Applicable 

00 00 

00 00 

00 00 

Very Helpful 

04 10 

13 30 

05.60 

Somewhat Helpful 

54.10 

33.30 

50.60 

Not Helpful 

41.90 

53 30 

43.80 

RNG 

Not Applicable 

00 0 

00 00 

00.00 

Very Helpful 

05.40 

03.10 

04 70 

Somewhat Helpful 

54.10 

56.30 

54 70 

Not Helpful 

40 50 

40.60 

40.60 

SGL 

Not Applicable 

01.40 

00 00 

01 10 

Very Helpful 

09 90 

11 80 1 

! 

10.20 

Somewhat Helpful 



39 80 

Not Helpful 

1 


82.40 

48.90 

SDL 

} ' ■ 

Not Applicable 

1 

01.50 

00 00 

01.20 

r~ - ■■■ ------— — 

Very Helpful 

04.60 

09.50 

05.80 

Somewhat Helpful 

24.60 

04.80 

- - 

19.80 

Not Helpful 

69 20 

85.70 

73.30 


s;4 





































































The distribution of teachers according to help received from colleagues is presented in 
Table 5.26 About 80 per cent teachers from Bilaspur, Raigarh and Rajnandgaon felt that 
colleagues are helpful. The perception of fcniaJe teachers about their colleagues as helpful was 
higher than the perception of male teachers. This shows that tliere is more affinity among female 
teachers. 

Table 5.26: Percentage of Teachers Reporting Help Received from Primary Teachers 

(Genderwise and Locntioiiwise) 


Dibtrict 

Frequency 

Percentage of Teachers 

Genderwise 

Locationwise 

Male 

Female 

Total 

Rural 

U rba n 

BPR 

Very Helpful 

27 70 

23 50 

27 10 

28 70 

21 40 

Somewhat Helpful 

57 10 

70.60 

58.90 

56 40 

67.90 

Not Helpful 

15 20 

05.90 

14.00 

14.90 

10.70 

RGH 

Very Helpful 

28 40 

40.00 

30,30 

29 30 

35 70 

Somewhat Helpful 

40 50 

40 00 

40.40 

40 00 

42 90 

Not Helpful 

16 20 

13 30 

15 70 

16.00 

14 00 

RNG 

Very Helpful | 

1 

35.10 

28 10 

33 00 

30 00 

31 40 

Somewhat Helpful 

32.40 

40 60 

34-90 

30.00 

50 00 

Not Helpful 

18 90 

25 00 

20,80 

25 00 

07 70 

SGJ 

Very Helpful 

22 50 

23 50 

22.70 

23 00 

22 20 

Somewhat Helpful | 

19 70 

29 40 

21 60 

13 10 

40 70 

Not Helpful 

29 60 

47 00 

33 00 

1 

31 00 

1 37 00 

SDL 

Very Helpful 

24.60 

19.50 

I 23 30 

! 23.40 

i 

22 70 

Somewhat Helpful 

27.50 

28 60 

23.30 

1 18 80 

1 

36 40 

Not Helpful 

35 40 

47 60 

38.40 

: 40 60 

31 80 


The percentage of teachers from die urban area perceived colleagues as more helpful than 
the percentage of teachers from the rural areas who perceived colleagues as helpful. Table 5 27 
shows disinbution of leacliers according to the extent of help received from coUeagiic-s accordi ng 





































































Table 5.27: DLsIribiition orTcaclici^s Kepoiling Help Received from Primary Teachers 

(CaMewlsc) 


Disirict 

Frequency 

Percentage of Te:ichcrs 

SC' 

ST 

OBC 

Others 

BPR 

Very Helpful 

22.20 

17.60 

15 00 

34 80 

Somewhat Helpful 

61.10 

70.60 

60 40 

52.20 

Not Helpful 

16 70 

11.80 

14.60 

13 00 

RGH 

Very Helpful 

50.00 

23.50 

29 70 

41 70 

Somewhat Helpful 

33.30 

38.20 

48 60 

25 00 

Not Helpful 

00.00 

20.60 

13.50 

16 70 

RNG 

Very Helpful 

20.00 

36 80 

40.80 

21.70 

Somewhat Helpful 

53.30 

15.80 

34 70 

39 10 

Not Helpful 

20.00 

31.60 

12.20 

30 40 

SGJ 

Very Helpful 

23.30 

20.50 

22.20 

24 10 

Somewhat Helpful 

16.70 

11.40 

33.30 

34.50 

Not Helpful 

00.00 

36.40 

33 30 

34.50 

SDL 

Very Helpful 

00.00 

26 10 

16.70 

25 00 

Somewhat Helpful 

00 00 

17 40 

41.70 

22 90 

Not Helpful 

66.70 

34.50 

41 70 

37.50 


Less than 20 per cent teachers of all groups from Bilaspur and Raigarh perceived 
colleagues as ‘not helpful *. In Shahdol about 67 per cent SC teachers perceived teachers as ‘not 
helpful’ In Sarguja one-third teachers from ST, OBC and Others perceived teachers as ‘not 
helpful’ This indicated that teachers were not a cohesive group in Rajnandgaon, Sarguja and 
Shahdol The caste difference was not visible on the surface as the field investigating team has 
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not reported it into Field Notes. But the response of this item has highlighted it. Others are 
required to develop affinity among the teachers of the various castes. 

From the above discussion, it may be concluded that. 

1 

1. The head teacher was not helpful to about 40 to 60 per cent teachers. 

2. The perception of male teachers and female teachers was different in the matter 
of academic help. 

3. The Block Education Officer is not helpful to a large number of teachers. 

4. Teachers found their own colleagues helpful in a large number of cases 

5. A clear-cut pattern in the perception of teachers about academic help was not 
visible in gender, location and castewise cases. 

6 All efforts are to be made to support teacher for academic help 

The head teachers and the Block Education Officers need training for extending 
academic help to teachers 

PREFERENCE FOR TYPE OF SCHOOL 

The preference of teachers fora school for theeducation of their children is presented in Table 
5.28. 


A majority of teachers (above 65 %) preferred government schools for their children 
The one reason may be the availability of government schools tn the area. Other reason may 
be that they cannot afford to send their children to private unaided schools; less than 10 per 
cent preferred it. 
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Table 5.28: Teachers* Preference for School Ty|K* for Education of llieir Children 

(Gender and LocalionwLse) 


District 



Kind lit ScluHil 

c; 

enderwise 

Lcicationwisc 

Male 

Female 

Total 

Rural 

Urban 

Tdial 

Gn VC rn merit 

67 30 

37 50 

65 20 

70 00 

48 00 

65 20 

Private 
( Aided) 

20 60 

37 50 

21 70 

18 90 

32 00 

21 70 

Private 
( Unaided) 

05 60 

- 

12 50 

06 10 

06 70 

J 

04 00 

06 10 

N<i ^special 
preteren^e 

06 50 

12 50 

07 00 

04 40 

16 00 

07 00 

Giivernment 

85 10 

69 20 

82 50 

82 10 

84 60 

82 50 

Private 

(Aided) 

10 40 

15 40 

1 1 30 

10.40 

15 40 

11 30 

Private 

(Unaided) 

03 00 

15 40 

05 00 

06 00 

00 00 

05 00 

No special 
preference 

00.00 

00.00 

00.00 

00.00 

00.00 

00 00 

Government 

79 70 

72 00 

77 70 

76 10 

82 60 

77 70 

Private 

(Aided) 

18 80 

24 00 

20 20 

22 50 

13 00 

20 20 

Private 

(Unaided) 

01 40 

04 00 

02 10 

01.40 

04 30 

02JO 

No special 
preference 

00 00 

00.00 

00 00 

00 00 

00 00 

00 00 

Government 

69 80 

66.70 

69.30 

69 20 

69 60 

69 30 

Private 

(Aided) 

19 00 

25 00 

20 00 

19 20 

21 70 

20 00 

Private 
(U Raided) 

04 80 

00 00 

04 00 

03 80 

04 30 

04 00 

No special 
preterence 

01 60 

08 30 

02 70 

01 90 

04 30 

02 70 

1 _! 

Government 

81 00 

66.70 

77.60 

: 76.80 

80.00 

77.60 

Private 

(Aided) 

06 90 

16.70 

09 20 

08 90 

10.00 

1 

09.20 

Private 

(Unaided) 

05 20 

1 I 10 

06 60 

05 40 

10.00 

06 60 

No special 
jirelei eiice 

01 70 

00 00 

c 

c 

01 80 

00 00 

01 30 




























































































































THE HEAD TEACHER 


The data about the head teacher was also collected to know the activities and responsibilities. 
COMPOSITION OF THE SAMPLE 

The composition of die sample according to gender, location and caste is presented in Table 5.29. 
A look at the Table reveals that more than 85 per cent head teachers were male. In Bilaspur, no 
female head teacher was found in the sample schools. 


Table 5.29; Distribution of Head Teacher in Sample Schools 


District 

Genderwise 

Locationwise 

Castewise 

Male 

Female 

Rural 

Urban 

SC 

ST 

OBC 

Others 

BPR 

100.00 

00.00 

84.40 

15.60 

17.80 

15.60 

37.80 

28.90 

RGH 

93.10 

06.90 

89.20 

10.80 

10 80 

29.70 

48.60 

10.80 

RNG 

84.80 

15.20 

85.70 

14.30 

02 40 

23.80 

50.00 

23.80 

SGJ 

i 93 00 

07.00 

78.10 

21.90 

07.00 

46.50 

14.00 

32.60 

SDL 

86 40 

13.60 

79.50 

20.50 

04 50 

31.80 

13.60 

50.00 


More ST head teachers were present in the sample than SC head teachers. No clearcut 
pattern is visible about castewise distribution of head teachers in all the distncts. The percentage 
of OBC .head teachers was the highest in Bilaspur, Raigarh and Rajnandgaon. The ST head 
teachers were maximum in Sarguja Half of the head teachers were Others in Shahdol district. 

ACADEMIC RESPONSIBILITIES OF HEAD TEACHERS 

The percentage of head teachers reporting different teaching related activiues is given in Table 
5.30. nie Table also indicates the perception of head teacher about the teaching related acuvities 
performed by the Block EducaUon Officer. More than 95 per cent teachers reported checking 
ofdianes, class notes of teachers, preparation of monthly tests, observation of classroom teaching 
and checking of homework. The percentage of head teachers reporting holding model classes to 
assist teachers vaned from 72.1 in Sarguja to 94 1 in Raigarh. 







































Table S.30: Percentage of Head Teachers Reporting Different Teaching 

Related Activities 



Activities 

HlmiI Teacher 

B fc O 

M 

ID 

nuai 

R 

U 

n 

U 

1 nt.il 


Chvwkifi^ Diarii.*>/C.lot>i> noii.^ of 
ii.«ch».r every week 

88 90 

00,00 

88 90 

86 80 

100 00 

78 90 

57 10 

7.i 60 

Prqpanng Mttnthly 

100 00 

00.00 

100 00 

100 00 

100 00 

58 80 

M 30 

n 

Esdiuating resuKx ri( mtiniMv (usic 

97 80 

00 00 

97 80 



23 70 

71 40 

31 lU 

BPR 

Ohht.rvalif'ko i»t claiisrt.)»in iciiuhinj^ &\c. 
improvc.nctiih 

91 10 

CO 00 




84 20 

100 0 

86 71? 

Chckkiijg Homewvork i>l 

1 00 00 

OU 00 




05.30 


04 40 

Taking a decision on f^lplil> 

Promotion 

95 60 

00.00 

95 60 

94 70 

100.00 

55 30 

57 10 

55 60 

Holding M(hJc( classes to assist the 
leathers 

82 20 

00.00 

82 20 

84 20 

71.40 

26 30 

00.00 

22 20 

RGH 

Chicking Dianes/Closb notes of 

teacher every ^cck 

.... 

94,10 

100 00 

94 60 

93 90 

100 00 

88 80 

100 00 

83 SO 

Preparing Motitlily tests 

100.00 

100.00 

100 00 

100 00 

100 00 

100 00 

00.00 

02 70 

Evolualtng results of moiilhty tests 

100,00 


100 00 

100.00 

10 00 

100 00 

00.00 

OS 40 

Ohacrvalion of cUssrooni teaching A 
suggesting iinprovenients 

91 20 

66 70 

90 90 

90 90 

75.00 

100 00 

100,00 

100 00 

Cheeking Homework of PupiU 

[lOO 00 

100.00 

_1 

100 00 

100 00 

100.00 

18 20 

50 00 

21 60 

Taking a decision on Pupils 

Promotion 

100 00 



100 00 

100 00 

66 70 

75 00 

67 60 

Holding Model classes to assist the 
teaLhers 

94 10 

100 00 

94 60 

93.90 

100.00 

90 90 

100 00 

91 90 


Checking Diuriea/Class 
notes of teacher every week 

100 00 

100.00 

100,00 

100 00 

100.00 

66 70 




Preparing Monthly tests 

100 00 

100.00 

100 00 

100.00 

100.00 

05 60 

00.00 

04 80 


Evaluating results of monthly tcEti 

100 00 

100,00 

100 00 

100 00 

100 00 

27 80 

00,00 

23 80 

RNG 

Observation of classroom teaching & 
suggesting innprovemenla 

97.20 

83.30 

95.20 

97.20 

83 30 


66.70 

78 60 


Checking Homewi^rk of Pupils 

100 00 


100.00 

100 00 

100 00 

08.30 

00 00 

07 10 


Taking a J«.«.isiori on Pupils 

Pri*in><tioii 



100 00 



n 10 

33 10 

11 10 j 





88 10 

86 10 

too 00 

19 40 

13 30 

21 411 




100 


(('ontti tm 






















































































































































Tabic 5.30; Percentage of Head Teachers Reporting DifTcreiit Teaching 

Related Activities. 


District 


Head Teacher 

B E.O 

Activities 

M 

F 

Total 

R 

U 

R 

U 

Total 


Checking Diiines/Clius notes of 
teacher evei^ week 

80.00 

100.00 

81.40 


Bl 

■1 

Bl 

■1 


Prepanng Monthly lesta 

100.00 

100 00 



■1 

■1 

B 

■1 


Evaluating results of monthly tesla 

100.00 

■ 



100 00 

08.30 

14.30 

09.30 

SGJ 

Observation ot classroom teaching & 
suggesting improvements 

80 00 



77 80 

100.00 

36 10 

85.70 

Bl 


Checking Homework of Pupils 

95.00 

66 70 


94.40 

85 70 


14.30 

07.00 


Taking a decision on Pupils 

Promotion 

95.00 

100.00 

95.30 





27.90 


Holding Model classes to assist the 
teachers 



72 10 




28.60 

20.90 


Checking Dianes/Class notes of 
teacher every week 

71.10 

83.30 

72.70 

74.30 


34.30 

22.20 

31 80 


Prepanng Monthly tests 

100.00 


100.00 

100.00 

■ 

I 

■ 

|n 


Evaluating results of monthly tests 

100 00 

100.00 

100 00 

100.00 

lOO.OC 



IB 

SDL 

Observatiofi of classroom teaching Sl 
suggesting improvements 

92.10 

83 30 

90.90 

88 60 

100 oc 

37.10 

33.30 

36 40 


Checking Homework of Pupils 

100.00 

100.00 


m 

100.0( 

1140 

000 

09 10 


Taking a decision on Pupils 
Promotion 

100 00 

100 00 

100 00 

100,OQ 

100.0( 

17.10 

33.30 

20 50 


Holding Model classes to assist the 
teachers 

81.60 

66.70 

79.50 

77 10 

88 9C 

20 00 

00 00 

15 90 


Surprisingly, while head teachers reported the supervision of classrooms, teachers 
reported no supervision of the classroom. 

It may be concluded that the head teacher is not able to supervise classroom teaching of 
all the teachers in the school The head teacher needs training in the academic supervision in order 
lo observe classrixim teaching of all the teachers 


lUi 







































Table5.31 represents the percentages of methods used by the head teacher for evaJuauon. 
A majority of head teachers (above 56%) reported observation of classes as a method of 
evaluation. The performance of students in test and examination was the second most poptilar 
method of evaluation practised by the head teacher. 


Table 5.31: Methods' Used by Head Teacher for Evaluation 


District 

Methods of Evaluation 

Option 1 
(T) 

Option 11 
(T) 

BPR 

Observation of Classes 

74.40 

07.70 

Performance of Students in Tests and 
Examinations 

12.80 

20.50 

Checking Classnotes Prepared by Teachers 

07.70 

48.70 

Reviewing Homework of Students 

05.10 

20 50 

Any Other 

00.00 

02 60 

RGH 

Observation of Classes 

54.30 

19.40 

Performance of Students in Tests and 
Examinations 

28.60 

30.60 

Checking Classnotes Prepared by Teachers 

08.60 

19.40 

Reviewing Homework of Students 

08.60 

30.60 

Any Other 

00.00 

00.00 

RNG 

Observation of Classes 

71 80 

10.30 

Performance of Students in Tests and 
Examinations 

12.80 

17.90 

Checking Classnotes Prepared by Teachers 

10.30 

35.90 

Reviewing Homework of Students 

05.10 

35.90 

Any Other 

00.00 

00.00 

SGJ 

Observation of Classes 

56.70 

15.60 

Performance of Students in Tests and 
Examinations 

13.30 

28.10 

Checking Classnotes Prepared by Teachers 

10.00 

28 10 

Reviewing Homework of Students 

20.00 

21.90 

Any Other 

00.00 

06.30 

SDL 

Observation of Classes 

55.60 

05.60 

Performance of Students in Tests and 
Examinations 

25.00 

22.20 

Checking Classnotes Prepared by Teachers 

05.60 

22.20 

Reviewing Homework of Students 

08.30 

47 20 

Any Other 

05.60 

02.80 
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Ranking of important factors for school performance as perceived by the head teacher 
IS shown in Table 5.32. The clear-cut trend is not visible. The district speciflc ranking may be 
taken into consideration for developing the District Primary Education Programme. In Bilaspur 
and Shahdol the attitude and the commitment of teacher is the most important factor for school 
performance. In Raigarh and Kajnandgaon tlie assistance of Block Education Officer and 
Inspector is the most important factor for school performance. In Sarguja the attitude in 
cooperation of parents is an important factor for school performance. 

Table 5.32: Ranking of 1ni|)ortant Factors for School Performance 


District 



Factors 


The Attitude and Commitment of Teacher 


The Attitude and Cooperation of Parents 


The Motivation of Students 


The ability and motivation of Head teacher 


The Assistance of the BEO/AD1S 


The Atdtude and Commitment of Teacher 


The Attitude and Cooperation of Parents 


The Motivation cif Students 


The ability and motivation of Head teacher 


The Assistance of the BEO/ADIS 


The Attitude and Commitment of Teacher 


The Attitude and Cooperation of Parents 


The Motivation of Students 


The ability and motivation of Head teacher 


The Assistance of the BEO/ADIS 


The Atutude and Commitment of Teacher 


The Attitude and Cooperation of Parents 


The Motivation of Students 


The ability and motivaaon of Head teacher 


The Assistance of the BEO/ADIS 


The Attitude and Commitment of Teacher 


The Attitude and Cooperation of Parents 


The Motivauon of Students 


The ability and motivation of Head teacher 


The Assistance of tne BEO/ADIS 












































The percentage of head teachers reporting main responsibilities is shown in Table 5.33 
The head teacher has jxjrcei ved their mam responsibilities as to draw up thelime table for classes, 
assigning teachers to different classes, evaluating teachers’ performance, establishing standards 
for students promotion, esuiblishing homework policies, and adapting syllabus to local 
conditions. A small percentage of head teachers have perceived appointment and transfer of 
teachers from the school as a part of their responsibilities^ More than 93 per cent head teachers 
felt iheir responsibilities to draw the time table for classes. Asindicated from tlie table, iheaverage 
number of teachers is less than the number of classes in the school and so the teachers are teaching 
in many classes. Someof the crucial decisions like which class will remain free and which teacher 
will teach in multigrade situation have to be taken by the head teacher. 

Table 5.33: Percentage of Head Teachers Reporting Main Responsibilities for Different 

School Activities 


District 

School Activities 

Total 

BPR 

Drawing up time table for classes ^ 

95 60 

Assigning teachers to dilferent classes 

93.30 

Deciding on expenditure in instructional aids 

64 40 

Appointing teachers to the school 

02 20 

Dismjssing/transfemng teachers from the ' 
school 

02 20 

Evaluating teachers' performance 

91.10 

Establishing standards for students' promotion! 

91.10 

Establishing Homework Policies 

100.00 

Adapting syllabus to local conditions 

71 10 

Getting extra hinds for the school 

15 60 

RGH ! 

1 

1 

1 

1 

1 

1 

Drawing up tune table for classes 

94.60 

Assigning teachers to dilferent classes 

94.60 

Deciding on expenditure in instructional aids 

73.00 

Appointing teachers to the school 

00 00 

Dismissing/transfemng teachers from the 
school 

00 00 

Evaluating teachers' performance 

91 90 

Establishing standards for students' promotion 

97 30 

Establishing Homework Policies 

100.00 

Adapting syllabus to local conditions 

62 20 

Getting extra funds for the school 

27.00 

RNG 

Drawing up time table for classes 

100.00 

Assigning teachers to different classes 

95.20 

Deciding on expenditure in instructional aids 

59.50 

Appointing teachers to the school 

02 40 

Dismissing/transfernng teachers from the 
school 

02 40 

Evaluating teachers' performance 

90.50 

Establishing standards for students' promotion 

100.00 

Establishing floincwork Politics 

i 100 00 

Adapting svllahus lo lou.il Londilions 

61 90 

Clotting extra hinds for the school 

19 00 
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Table 5.33 ; Percentage of Head Teachers Reporting Main Responsibility for 

DilTcreiit School Activities 


District 

School Activities 

Total 

SGJ 

Drawing up time table for classes 

93.00 

Assigning teachers to different classes 

74.40 

Deciding on expenditure on instructional aids 

53.50 

Appointing teachers to the school 

00.00 

Dismissing/transferring teachers from the 
school 

02.30 

Evaluating teachers' performance 

58.10 

Establishing standards for students promotion 

93.00 

- 

Establishing Homework Policies 

97.70 

Adapting syllabus to local conditions 

72.10 

Getting extra funds for the school 

30.20 

SDL 

Drawing up time table for classes 

95.50 

Assigning teachers to different classes 

79.50 

Deciding on expenditure on instructional aids 

38.60 

Appointing teachers to the school ^ 

02.30 

Dismissing/transfemng teachers from the 
school 

00.00 

Evaluating teachers' performance 

79.50 

Establishing standards for students promotion 

93.20 

Establishing Homework Policies 

86.40 

Adapting syllabus to local conditions 

65.90 

Getting extra funds for the school 

25.00 


Establishing homework policy and standard for students' promotion was perceived by 
more tlian 85 per cent head teachers. In Rajnandgaon, 100 per cent head teachers have perceived 
this as a part of their duues. This has implications for getting the head teachers trained through 
inservice mode in these areas. 

SANCTIONING AUTHORITY 

A very small percentage of the head teachers observed that they had an authority to spend money 
on behalf of the school. The data relating to authority to sanction expenditure is presented in Table 
.5 34. The percentage of head teachers varied from a low of 2.4 in Bilaspur and Rajnandgaon to 
<1 high of 18 6 in Sarguja 
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Tabic 5.34: Aiilhority (o Sanction Expenditure 


Description 

BPR 

RGH 

RNG 

SGJ 

.SDL 

Head Teacher to spend on 
behalf of school 

02.40 

13 50 

02 40 

18 60 

06.80 


The basic question is why only a few head teachers had this observation The rules 
regarding these aspects should be made clear to all head teachers. 

Head teachers should be given power to sanction expenditure for the school 

DAYS FOR NON SCHOOL ACTIVITY 

Tlie services of the head teachers were utilised for a large number of non-teaching acbvities by 
the officials. The head teachers reported that 4 to 11 days were utilised for other activiues The 
distribution of days spent in a month on different activities are presented in Table 5 35. 


Table 5.35; Head Teachers' Time Spent on Non-school Activity 


Activity 

BPR 

RGH 

RNG 

SGJ 

SDL 

General 

Administration 

04.26 

02.35 

03.28 

06.84 

02.07 

Block Level Meeting 

00.73 

00.37 

01.00 

00.93 

00.45 

Public Function 

00.18 

00.05 

00.09 

00.02 

00.00 

Other Activities 

00.40 

01.13 

01.33 

00.95 

01.23 

Average Total days 
spent 

07.50 

03.86 

06.21 

10.80 

04 25 


If possible, the head teachers need not be involved in matters not related with education 
by the officials of the State Department. 







































CHAPTER 6 


THE DROPOUTS 

The data presented in this chapter is of the school dropouts. It includes data relating to age, 
detention, reason for discontinuance of studies, educational aspirations, earning for living, 
nutritional and health status, educational level of parents, etc. The achievement of dropouts 
in literacy and numerary is also analysed, interpreted and reported here. 

Four Hundredeighly-fourdropoutstudentswereinterviewedby the field team. More 
giri dropouts (272) were covered than boy dropouts (212) The percentages of boys and girls 
were 43.80 and 56 20, respectively This shows that more girls than boys are dropouts A 
difficulty was felt in locating the dropout students. The school records tor the addresses ot 
the dropouts were not properly maintained. The address given in the school register was 
changed as the family moved from one place to another. 

DISTRIBUTION OF DROPOUTS 

The dropout is a child who leaves school without completing the studies up to Class V With 
the implementation of the policy of non-detention, a child is not detained in any class up to 
Class IV in the primary school. The names of such children who did not attend school 
regularly were kept in the register. After a prescribed period these names were struck oft 
from the school attendance register. The school records - enrolment register, class attendance 
register - were thoroughly screened by the field team to locate the addresses of dropout 
students 

Dropouts - Genderwise 

The percentage of distribution of dropout students is given in Table 6.1, according 
to gender. The percentage of dropout boys varied from 29.6 in Bilaspur to S3.2 in Sarguja. 
The percentage of dropout girls varied from 46.8 in Sarguja to 70.4 in Bilaspur. In the three 
districts - Bilaspur, Raigarh and Rajnandgaon the percentage of dropout girls was more than 
57 

Table 6.1: Percentage Distribution of Dropouts (Genderwise) 


District 

Boys 

Girls 

BPR 

29.60 

70.40 

RGH 

42.40 

57.60 

RNG 

43 00 

57 00 

.SGJ 

53 20 

46 80 

SDI 

-50.60 

49 40 
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Table 6,2 presents the percentage distribution of dropout students according to 
location. The percentage of dropout students from rural areas varied from 84 8 in Raigarh 
to 94,9 in Bilaspur, Similarly, the percentage of dropout students from urban area varied 
from 85.1 in Bilaspur to 15.2 in Raigarh. No dropout case was traceable from the urban area 
of Shahdol. A look at the Table reveals that more students from the rural area drop out than 
students from the urban area. 

Table 6.2: Percentage Distribution of Dropouts (Locationwise) 


District 

Rural 

Urban 

BPR 

94 90 

, 05.10 

RGH 

84.80 

15.20 

RNG 

90 60 

09.40 

SGJ 

85 30 

14.70 

SDL 

100.00 

00.00 


Dropout - Castewise 

The percentage distribution of dropout students according to caste is presented in 
Table 6.3. More ST dropout students were from Raigarh (48.5%), Sarguja (48.6%) and 
Shahdol (59%). More OBC dropout students were from Bilaspur (49%) and Rajnandgaon 
(77%) A very small percentage of students (on an average less than 10) of Other castes 
became dropouts. From Bilaspur, 32 per centSc' were in the category of dropouts. 

Table 6.3: Percentage Distribution of Dropouts (Castewise) 


District 

SC 

ST 

OBC 

Others 

BPR 

32.70 

16.30 

49.00 

02.00 

RGH 

12 10 

48.50 

39.40 

00.00 

RNG 

06.30 

14.80 

77.30 

01.60 

SGJ 

12.80 

48.60 

26.60 

11.90 

SDL 

08.40 

59.00 

27.70 

04.80 
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From ihe above discussion, it may be concluded that. 


1 More girls were schixil dropouts than boys. 

2 More students from rural areas were dropouts than students from urban areas 

3 In comparison to SC, more ST students were dropouts 

The lowest percentage of dropouts of Other castes were from Bilaspur and 
Rajnandgaon. 


AGE 

The percentage distribution of dropouts according to age is presented m Table 6 4. The data 
of dropouts were classified into three categones according to age - less than 10 years, 10 to 
12 years, over 12 years. A look at the Table reveals that about ten per cent students had lett 
the school when they were under 10 years of age in all the districts. 

Table 6.4: Percentage Distribution of Dropouts According to Age 


Age 

BPR 

RGH 

RNG 

SGJ 

SDL 

Under 10 
years 

12..30 

13.60 

06.30 

13.80 

09.60 

10 -12 years 

51 00 

51.50 

57.10 

69.70 ; 

67.50 

Over 12 
years 

36.70 

34.90 

36.60 

16.50 

22.90 


More than 50 per cent students left the school from the age-group of ten to twelve 
years. The highest percentage of dropout students in this age range was from Sarguja (69.7), 

About one-third dropout students were in the age-group of more than 12 years from 
the distncts of Bilaspur, Raigarhand Rajnandgaon. The percentage of dropout students from 
Sarguja and Shahdol was 16.5 and 22.9 respectively for this age range. The sample of 
dro|X)uts indicated that these children were of over-age for Class V. It is possible that they 
might have stopped coming to school earlier but their names were retained in the register. 

DETENTION 

The data about detention of dropouts in a class is shown in Table 6.5. Half of the total sample 
of dropouts from Bilaspur, Kainandgaon, Sarguja and Shahdol were never detained in any 
class 

















Table 6.5: Position of Detention of Dropouts 


Desenption 

BPR 

RGH 

RNG 

SGJ 

SDL 

Never 

detained 

50.00 

42.42 

50.78 

52.29 

51.81 

Detained 

Once 

46.93 

51.51 

42.18 

41.28 

43.37 

Detained 

Twice 

03.07 

06.06 

06.25 

04.58 

04 82 

Detained 

Thrice 

00.00 

00 00 

i 

00.78 

01.85 

00.00 


In Raigarh 50 percent dropouts were detained once in the school. In all other distncts, 
more than 40 per cent students failed once. 

About five per cent dropouts were detained twice. In Rajnandgaon and Sarguja there 
were cases of detention even thrice. 

In order to know the position further the data was analysed according to class and 
gender. Table 6.6 shows the percentage of classwise repetitions according to gender. 

The highest percentage of students left the school in Class III from the distncts of 
Bilaspur, Rajnandgaon, Sarguja and Shahdol. In Raigarh, 62 pier cent students left school 
in Class IV. 

Table 6.7 reveals that more boys than girls repeated a class twice and finally left the 
school. More girls than boys repeated a class once. The pwlicy of non-detention is not 
followed stnctly. Table 6.7 indicates the real implementation of the policy. 
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Table 6.6: Percentage of Dropouts Repetitions According to Class (Gendervtisc) 


District 


Class 


RGH 


RNG 


1 

Boys 

Girls 

Total 

03.40 

08 70 

07 10 

10.30 

05 80 

07.10 

27.60 

20..30 

22 40 

20.70 

07.20 

11 20 

03.40 

00 00 

01.00 

14.30 

15.80 

15.20 

14.30 

26 30 

21.20 

21.40 

21.10 

21.20 

57.10 

65.80 

62.10 

03.60 

00.00 

01.50 

07.30 

02.70 

04 70 

07.30 

08.20 

07.80 

20.00 

19.20 

19.50 

14.50 

09.60 

11.70 

03.60 

02.70 

03.10 

01.70 

03.90 

02.80 

05.20 

05.90 

05.50 

10.30 

27.50 

18.50 

19.00 

13.70 

16.50 

03.40 

02.00 

02.80 

02.40 

04.90 

03 60 

11.90 

12.20 

12.00 i 

14.30 

14.60 

14 50 1 

19.00 

07 30 

13 30 

00 00 

09 80 

04 80 





















































































Table 6.7; Percentage Distribution of Dropouts According to Class Repetition 


District 


Boys 

Twice Thrice 


00.00 00.00 


00.00 00 00 


03.40 00.00 


00,00 00 00 


03.40 00.00 


00 00 00.00 


03.60 00.00 


03.60 00.00 


00.00 00.00 


00.00 00 00 


00 00 00 00 


80.00 01.80 




02 60 



Thrice 

Once 

Twice 

Thrice 

00 00 

07 10 

00.00 

00.00 


07.10 

00 00 

00.00 

00.00 

20 40 

02 00 

00.00^ 

00 00 

11 20 

00 00 

00.00 

00.00 

01 00 

01.00 

00 00 


07.50 

00.00 

00 00 

00 00 

12 10 

03 00 

00 00 

00.00 

19 70 

01 50 

00 00 

00 00 

10.60 

01.50 

00 00 

00 00 

00.00 

00 00 

00 00 



02.70 0140 00 00 04 70 00 80 00 00 


08 20 01 40 00 00 




16,40 83 60 00 00 17 . 2 oJ 82 00 00 80 


01.60 00 00 



00.00 

05.90 

00 00 

21.60 

00.00 

09 80 

00 00 

02 00 

00 00 

04.90 

00,00 

12 20 

00 00 

14 60 1 

00 00 

07 10 ! 

00 00 

02 40 


00.00 02.80 00.90 00.00 


00.00 


21.60 02.00 03.90 14.70 01.80 01 80 


09 80 03.90 00.00 14.70 01.80 00 00 


00 00 00 00 


00 00 



BiiiHiiiiiiiiiil 


88 00 00 00 


14 60 00 00 00 00 13 30 0120 00 00 


12 00 00 00 00 00 



























































































































































Table 6.8 shows the percentage of dropout students by class last enrolled. The data 
of dropout IS distributed around 30 per cent in all the clas.scs and all the districts 

Tabic 6.8: Percentage Dropouts by Class L:ist Lnrollcd 


Class 

BPR 

RGH 

RNG 

SGJ 

SDL 

Class III 

28.50 

43.50 

37.50 

33.90 

30.10 

Class IV 

43.90 

33.90 

32.00 

35.80 

34.90 

Class V 

27.60 

22.60 

30.50 

30.30 

34.90 


From the above discussion, it may be concluded that: 

1. Students opted to leave the school after failing in a class. 

2 In many cases repetition of a class might have forced students to leave the 

school. 

3. The policy about dropout is not implemented fully. 

4. Class III is a crucial stage when most of the students drop out. 

REASONS FOR DISCONTINUANCE OF STUDIES 

The dropout students were asked to give reason for the absence from the school. The 
respionses were tabulated and presented in Table 6.9. 

More than 50 per cent respondents attributed their leaving the school to two reasons 
- parental wishes and assistance in household work. The third major reason for keeping away 
from the scfiool was to earn a livelihood. 

Boys attributed one more reason for their present status. In Raigarh and Shahdol, 
about 10 per cent dropouts reported that studies were difficult. In Bilaspur, Rajnandgaon and 
Sarguja more than 15 per cent dropouts assigned this reason. 
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Table 6.9: Reasons of Disconliiiitance of Studies by Dropouts (Gcnderwise) 


Distnct 

Reasons 

Boys 

Girls 

Total 


1. Parents do not want 

13.80 

21.70 

19.40 


2- Have to assist in household 

34.50 

37.70 

36.70 


3. Will have to earn a living 

20.70 

00.00 

06 10 


4. Training in household enterprise 

03.40 

01.40 

02.00 


5. Studies loo difficuIl/Not interested 

24.10 

13.00 

16.30 

BPR 

6 Cannot afford textbooks/notebooks 

00.00 

04.30 

03 10 


7. Illness/Not keeping well 

00.00 

07.20 

05.10 


8. Will get married 

00.00 

01.40 

01.00 


9. Failure/Did not learn anything 

00.00 

01.40 

01.00 


10. Schools too far 

00.00 

01.40 

01.00 


11. Other 

03.40 

10.10 

08.20 


1. Parents do not want 

14.30 

10.50 

12.10 


2. Have to assist in household 

35.70 

36.80 

36.40 


3. Will have to earn a living 

17,90 

05.30 

10.60 


4. Training in household enterprise 

00.00 

02.60 

01,50 


5. Studies too difficult/Not interested 

10.70 

23.70 

18.;20 

RGH 

6. Cannot afford textbooks/notebooks 

03.60 

00.00 

01.50 


7. Illness/Not keeping well 

03.60 

10.50 

07.60 


8. Will get married 

00.00 

00.00 

00.00 


9. Failure/Did not learn anything 

00.00 

00.00 

00.00 


10. Schools loo far 

00.10 

02.60 

01.50 


11. Other 

14.30 

07.90 

10.60 


I 14 


(Contd on the next page) 








































































'fable 6.9: Reasons of Discontinuance of Studies by Dropouts (Gciiderwise) 


District 

Reasons 

Boys 

Girls 

Total 


1 Parents do not want 

12.70 

20 50 

17 20 


2 Have to assist in household 

32.70 

31.50 

32.00 


3 Will have to earn a living 

10.90 

06.80 

08.60 


4 Training in household enterprise 

00.00 

02.70 

01.60 


5 Studies too difficult/Not interested 

18.20 

21.90 

20 30 

RNG 

6. Cannot afford textbooks/notebooks 

07.30 

02.70 

04.70 


7 Illness/Not keeping well 

07.30 

05.50 

06.30 


8. Will get married 

00.00 

00.00 

00.00 


9. Failure/Dtd not learn anything 

00.00 

00.00 

00.00 


10. Schools too far 

00.00 

00.00 

00 00 


11. Other 

10.90 

08.20 

09.40 


1 Parents do not want 

15.50 

27.50 

21.10 


2 Have to assist in household 

34.50 i 

! 

39.20 

36.70 


3. Will have to earn a living 

05.20 

03.90 

04.60 


4. Training in household enterprise 

00.00 

00.00 

00.00 


5. Studies too difficult/Not interested 

15.50 

09.80 

12.80 

SGi 

6. Cannot afford textbooks/notebooks 

03-40 1 

00.00 

01.80 


7. Illness/Not keeping well 

13.80 

03.90 

09.20 


8 Will get mamed 

03.40 

00.00 

01.80 


9. Failure/Dld not learn anything 

00.00 

05.90 

02.80 


10. Schools too far 

00.00 

03.90 

02.80 


11. Other 

08 60 

05.90 

07 30 


(Conid on the next pugei 












































































Table 6.9: Reasons of Discontinuance of Studies by Dropouts (Gcndcrwise) 


District 

Reasons 

Boys 

Girls 



1. Parents do not want 

07.10 

12.20 

09.60 


2. Have to assist in household 

42 90 

31.70 

37.30 


3. Will have to earn a living 

14.30 

07.30 

10.80 


4, Training in household enterprise 

00 00 

02.40 

01.20 


5. Studies loo difficult/Not interested 

09 50 

14.60 

12.00 

SDL 

6. Cartnot afford textbooks/notebooks 

02.40 

00,00 

01.20 


7. liiness/Not keeping well 

11.90 

09.80 

10.80 


8. Will get married 

00.00 

00.00 

00.00 


9. Failure/Did not learn anything 

02.40 

02.40 

02.40 


10. Schools too far 

00.00 - 

02.40 

01.20 


11. Other 

09.50 

17 10 

13.30 


The responses of reasons of dropping out from schools were also analysed according 
to location of the schools. The data is presented in Table 6.10. 


116 











































Tabic 6.10: Reasons of Disconliniiancc of Studies by Dropouts (Localionwise) 


District 

Reasons 

Rural 

Urban 

-^ , 

1 Parents do not want 

20.40 

00 00 


2. Have to assist in household 

37.60 

20 00 


3. Will have to earn a living 

05 40 

20 00 


4. Training in household enterprise 

02.20 

00 00 


5. Studies too difficult/Not interested 

16.10 

20.00 

BPR 

6. Cannot afford texibooks/notebooks 

02.20 

20 00 


7. Illness/Not keeping well 

04.30 

20.00 


8. Will get married 

01.10 

00.00 


9. Failure/Did not learn anything 

01.10 

00.00 


10. Schools too far 

01.10 

00.00 


11. Other 

08.60 

00.00 


1. Parents do not want 

14.30 

00.00 


2. Have to assist in household 

39.30 

20.00 


3. Will have to earn a living 

10.70 

10.00 


4. Training in household enterprise 

01.80 

00.00 


S. Studies too difficult/Not interested 

17.90 

20.00 

RGH 

6. Cannot afford textbooks/notebooks 

00.00 

10.00 


7. Illness/Not keeping well 

05.40 

20.00 


8. Will get married 

00.00 

00.00 


9. Failure/Did not learn anything 

00.00 

00.00 


10. Schools too far 

01.80 

00.00 


11. Other 

08.90 

20.00 


(Contd on the next page) 
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Tabic 6.10: Reasons of Discontinuance of Studies by Dropouts (Locationwisc) 


Distnct 

Reasons 

Ruial 

Urban 


1. Parents do not want 

15.50 

33.30 


2. Have to assist in household 

32.80 

25.00 


3. Will have to earn a living 


08.30 


4. Training in household enterprise 

01.70 

00.00 


5. Studies too difficult/Not interested 

20.70 

16 70 

RNG 

6. Cannot afford textbooks/notebooks 

05.20 

00.00 


7. Illness/Not keeping well 

06.00 

08.30 


8. Will get married 

00.00 

00.00 


9. Failure/Did not learn anything 

00.00 

00 00 


10. Schools too far 

00.00 

00.00 


11. Other 

09.50 

08 30 


1. Parents do not want 

23.70 

06.30 


2. Have to assist in household 

38.70 

25.00 


3. Will have to earn a living 

04.30 

06.30 


4. Training in household enterprise 

00.00 

00.00 


5. Studies too difficuIt/Not interested 

08.60 

37.50 

SGJ 

6. Cannot afford textbooks/notebooks 

02.20 

00.00 


7. Illness/Not keeping well 

09.70 

06.30 


8. Will get married 

01.10 

06.30 


9. Failure/Did not learn anything 

01.10 

12.50 


10. Schools too far 

02.20 

00.00 


11. Other 

08.60 

00 00 


(Contd. un the next puf’c) 

























































Table 6.10: Reasons of Discontiminnce of Studies by Dropouts (Locationwisc) 


-1 

Distrrci 

Reasons 

Rural 

Urban 

SDL 

1 Parents do not want 

09.60 

00.00 

2 Have to assist m household 

37.30 

00 00 

3. Will have to earn a living 

10.80 

00.00 

4. Training in household enterprise 

01.20 

00.00 

5 Studies too difficult/Not interested 

12 00 

00 00 

6 Cannot afford textbooks/notebooks 

01.20 

00.00 

7 Illness/Not keeping well 

10.80 

00.00 

8. Will get married 

00.00 

00.00 

9. Failure/Did not learn anything 

02.40 

00.00 

10. Schools too far 

01.20 

00.00 

11. Other 

13.30 

00.00 



































The major reason of disconlinuance of the study by the respondents from rural areas 
was assisting the parents in household work. Parents of respondents from rural areas did not 
want their ward to study in the school. That is why they left the school. But it is possible 
that the progress of these students in the school was not satisfactory. So the parents decided 
to ask these respondents not to go to school. 

A very small percentage of dropouts from Bilaspur and Sarguja reported the reason 
of getting married. This indicated that child marriage prevailed in these families. 

From the above discussion, it may be concluded that: 

1, The phenomenon of dropout is a complex one. The contributing factors are 
many. These are related to socio-economic status, social situation and 
ability of children 

2 The major reasons of dropouts are; (a) parents do not want that the child 
should study further, (b) the child has to assist in the household work, (c) the 
child is expected to earn for livelihood. 

EDUCATIONAL ASPIRATIONS 

The respondents left the school but many of them cherished a dream to study further The 
data about educational aspirations of dropouts is presented in Table 6.11. 

More than one-third dropiouts did not want to study further. The percentage of dropout 
girls who did not want to study further is higher than the dropout boys. 

About one third dropouts from the four districts - Raigarh, Rajnandgaon, Sarguja and 
Shahdol wanted to complete pnmary/middle level education. In Bilaspur 15 per cent 
dropouts were interested in studying in primary/middle schools. More dropout girls than 
dropout boys were interested in completing elementary education from the distncts of 
Bilaspur, Raigarh and Rajnandgaon. 

Surpnsingly, dropouts from Bilaspur (20 %) were interested in completing graduation/ 
poslgraduation. In all other districts less than 10 per cent dropouts fell in this category 

From the above discussion, it may be concluded that: 

1. About two-thirds of dropouts aspired to study further 

2 Efforts should be made to provide/create opportumnes for these dropouts to 

facilitate fiirihor study 
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Tabic 6.11: Exliicatioiial Aspirations .of Dropouts (l^^at ion wise) 


District 

L^vel 

Boys 

Girls 

Total 


1. Don't want to study 

34.50 

52-20 

46.90 


2 Primary/Middle 

06-80 

18.90 

15.30 

BPR 

3. Secondary 

06.90 

13.00 

11.20 


4- Senior Secondary 

13.80 

02.90 

06.10 


5 Graduation 

37 90 

13 00 

20 40 


1 Don't want to study 

28.60 

52.60 

42.40 


2 Primary/Middle 

28.50 

39.50 

-34.80 

RGH 

3 Secondary 

17.90 

00.00 

07.60 


4 Senior Secondary 

07.10 

05.30 

06.10 


5. Graduation 

17.90 

20.00 

09.10 


1. Don' t want to study 

40.00 

45.20 

42.90 


2. Primary/Middle 

27.20 

42.50 

35.90 

RNG 

3. Secondary 

14 50 

06.80 

10.20 


4 Senior Secondary 

09 10 

05 50 

07,00 


5 Graduation 

09 10 

00.00 

03.90 


' 1 

1. Don't want to study 

25.90 

37.20 

31.20 


2, Primary/Middle 

44.80 

37.20 

41.30 

SGJ 

3. Secondary 

1^.80 

11-80 

12.80 


4 Senior Secondary 

08.60 

07.80 

08.30 


5. Graduation 

06 80 

05.90 

06.40 


1 Don't want to study 

38.10 

29 20 

33.70 


2 Pnnnary/Middle 

28.60 

39.00 

33.80 

SDL 

3, Secondary 

19.00 

14 60 

16.90 


4 Senior Secondary 

07 10 

12 20 

09 60 


5 Graduation 

07 20 

04 90 

06.00 





































































































EARNING FOR LIVING 


The jjercenlagc of dropouts doing paid work is reported in Table 6.12 Less than nine per 
cent dropouts from the districts left school for earning About 23 |«r cent dropouts were 
engaged in paid work in Rajnandgaon. The percentage of boys engaged in paid work varied 
from 4 8 in Shahdol to 34 5 in Rajnandgaon. The percentage of girls ranged from a low ot 
2 9 in Bilaspur to a high of 13.7 in Rajnandgaon. In the district of Rajnandgaon, the largest 
number of dropouts worked for earning. 

Table 6.12: Percentage of Dropouts Doing Paid Work 


District 

Percentage of Dropouts 

Boys 

Girls 

Total 

BPR 

24.10 

02.90 

09.20 

RGH 

25 00 

13 20 

18.20 

RNG 

34.50 

13.70 

22.70 

SGJ 

06.90 

07.80 

07.30 

SDL 

04.80 

07.30 

06.00 


The percentage of dropouts engaged in different occupations is given in Table 6.13 
The agriculture sector employed maximum dropouts. In Bilaspur, more boys than girls are 
engaged in agncultural work. In all other districts, more girls than boys were engaged in 
agricultural work 









Table 6-13: Percentage of Dropouts Engaged in Difrcrciit Occupations 


District 

Occupation 

Boys 

Girls 

Total 


I. Factory work 

(X).00 

00.00 

00.00 


2. Household Industry/artisan work 

10.(X) 

00.00 

04.80 

BPR 

3. Agricultural work 

30.00 

18.20 

23.80 


4. Services (Domestic/shop/hotels etc.) 

10.00 

00 00 

04 80 


5. Others 

50.00 

81.80 

66.70 


1 Factory work 

09.00 

00.00 

04.20 


2. Household Industry/artisan work 

00.00 

07 70 

04.20 

RGH 

3. Agricultural work 

36.40 

38.50 

37.50 


4. Services (Domestic/shop/hotels etc.) 

18.20 

23.10 

20.80 


5. Others 

36.40 

30.80 

33.30 


1. Factory work 

00.00 

00.00 

00.00 


2. Household Industry/artisan work j 

03.20 

04.50 

03.80 

RNG 

3 Agricultural work | 

48.40 

63 60 

54.70 


4. Services (Domestic/shop/holels etc.) 

16.10 

13.60 1 

15.10 


5. Others 

32.30 

18.20 

26.40 


1. Factory work 

00.00 

00.00 

00.0 


2. Household Industry/artisan work 

07.10 

00.00 

04.50 

SGJ 

3. Agricultural work 

57.10 

50.00 

54.50 


4. Services (Domestic/shop/hotels etc.) 

21.40 

12.50 

18.20 


5. Others 

14.30 

37.50 

22.70 


1. Factory work 

00.00 

00.00 

00.00 


2. Household Industry/artisan work 

00,00 

11.10 

04.00 

SDL 

3. Agricultural work 

37.50 

55.60 

44.00 


4 Services (Domestic/shop/hotels etc.) 

06.30 

11 10 

08 00 


5 Others 

56 30 

22.20 

44.00 
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NUTRITIONAL STATUS 

The dropouts were asked to report on the frequency of meals taken. Table 6.14 shows the 
distribution of dropouts in three categories. 

Table 6.14: Nutritional Status of Dropouts (in per cent) 


District 

Time 

Percentage of Dropiouts who had meals 

Always 

Sometimes 

Never 

BPR 

Morning 

90.80 

05.10 

04.10 

Afternoon 

- 94.90 

04 10 

01.00 

Evening 

95.90 

04.10 

00.00 

RGH 

Morning 

78.80 

18.20 

03.00 

Afternoon 

93.90 

06.10 

00.00 

Evening 

97.00 

03.00 

00.00 

RNG 

Morning 

89.10 

08.60 

02.30 

Afternoon 

84.10 

12 50 

03.10 

Evening 

95.30 

03.10 

00.00 

SGJ 

Morning 

78 90 

18.30 

01 80 

j Afternoon 

74.30 

17.40 

07.30 

Evening 

74.50 

18.30 

07.30 

SDL 

Morning 

94.30 

06.00 

09.60 

Afternoon 

85.50 

13.30 

01.20 

Evening 

95.20 

04.80 

00.00 


In Bilaspur more than 90 per cent dropouts always had their meals in morning, 
afternoon and evening. In Raigarh more than 90 per cent dropouts rejxirted for afternoon 
and evening meals regularly. 

In Shahdol about 10 per cent dropouts had never morning meal. Similarly from 
Bilaspur, Raigarh and Rajnandgaon about three per cent dropouts never had morning meal 
This reflects upon the economic status of the families of these dropouts. 
















































HEALTH STATUS 

The health status of dropouts is reported in Tables 6 15 and 6.16 


Table 6.15: Health Status of Dropouts -IiiipairmcuK in per cent) 


Impairment 

BPR 

RGH 

RNG 

SGJ 

ESB 

Vision 

00.(X) 

01.50 

00.00 

03.70 

01.20 

Hearing 

01.00 

00.00 

00,80 

03.70 

04.80 

Speech 

02.00 

03.00 

01.60 

01.80 

01.20 

Limbs 

03.10 

00.00 

00.80 

02.80 

00.00 


The impairment for vision, hearing, speech and limbs varied from one to three per 
cent for each category. 

In Sarguja, 3.7 per cent dropouts were having vision and hearing impairment each 
In Shahdol 4.8 per cent (highest) dropouts suffered from heanng impairment. 

Table 6.16: Health Status of Dropouts - lllness( in per cent) 


Illness 

BPR 

RGH 

RNG 

SGJ 

SDL 

Fever 

03.10 

06.10 

01.60 

01.80 

03.60 

Asthma/ 

Respiration 

02.00 

07.60 

01.60 

01.80 

01.20 

Diarrhoea/ 

Gastroente¬ 

ritis 

00.00 

00.00 

00.00 

02.80 

02.40 

Skin 

disorder 

01.00 

06.10 

03.10 

01.80 

12.00 


Fever is the most common illness in all the districts. The percentage of dropouts who 
suffered from fever varied from a low of 1.6 in Rajnandgaon to a high of 6.1 in Raigarh. 
The illness related with respiration/asthma was frequent among dropouts of Raigarh. About 
eight per cent dropouts suffered from it. 

EDUCATIONAL LEVEL OF PARENTS 

Table 6.17 presents the educational level of parents of dropouts. Mothers of most of the 
dropouts were illiterate. The percentage of illiterate mothers vaned from a low of 82 6 in 
Bilaspur to a high of 91.7 in Sarguja. The fathers of dropouts were also illiterate in many 
cases The percentage of illiterate fathers ranged from a low of 39.8 in Bilaspur to a high 
of 54.6 in Raigarh. It was possible that academic support was not available to dropouts m 
families where both the parenis were illiterate 





















































Tabic 6,17: Educational Status of Parent of Dropoiits( in percent) 


Ediiobaial 

Ixvd 

DPR 


RNG 

SGI 

SDL 

Fallw 

ModTO" 

FaiJier 








lllitcra<c 

39.80 

82.60 

54.60 


49.20 

91.40 

54.10 

91.70 

4220 

88.(1) 

Lileiate 

(M.10 

00.00 

10.60 

01 iO 

03.90 

00.80 

09.20 

02.80 

08.60 

0120 

Pnmaiy 



2420 

01_50 

28.10 

04.70 

22.90 

0280 

2770 

HgQI 

Seoonduy 



0000 

00.00 

1090 

0080 

10.10 

00.90 


EEI 

Hr 

Secaxfcuy 

--- 

0200 

00.00 

00.00 

00.00 

00.80 

0000 

00.90 

0000 


B 

CoUcgii 

00.00 

00.00 

00.00 

0000 

0000 



00.00 

0000 

(JO (I) 


A very small percentage of parents were literate with no formal qualification They 
could just read and write. 

More than 20 per cent fathers of dropouts possessed primary level education The 
mothers of dropouts having primary education was less than four per cent 

From the above discussion, it may be concluded that most of the parents of dropouts 
were illiterate. 

OCCUPATIONAL LEVEL OF PARENTS 

The occupational levels of fathers and mothers are shown in Tables 6,18 and 6.19 
Table 6.18: Occupational Status of Parents of Dropouts( in per cent) 


Occupation 

BPR 

RGH 

RNG 

SGJ 

SDL 

Father 

Mother 



Father 

Mother 

— 

Father 

Mother 

Father 

Mother 

encultura 

Work 

62 30 

29 50 




53.10 

71.50 

13.70 

61.50 

09 60 

Non- ' 
criculturaj 
Work 

37.70 

70.50 

34,80 

1 

81 90 

29.70 


28.50 

86.30 














































































Tabic 6.19: Occupationnl Status of Mothers of Dropouts 


Occupation 

BPR 

RGH 

RNG 

SGJ 

SDL 

Household 

work 

55 10 

60 60 

40.60 

75.20 

66 30 

Agricultural 

work 

07.40 

04..50 

14.80 

13 70 

09.60 

Non-Agricu 
Itural work 

37.50 

34.90 

44.60 

11.10 

24.10 


It IS evident from Table 6 18 that more than 60 per cent fathers were engaged in 
agricultural work. About one third fathers of dropouts worked in non-agricultural area Most 
of the mothers of dropouts were engaged in household work. About one-third mothers of 
dropouts were engaged in agricultural work. The dropouts were not very clear about the 
occupation of their mothers. 

HEAD OF THE FAMILY 

The data related with the head of the family of dropouts is given in Table 6.20. It is clearly 
revealed that father was the head of the family in almost all the case. The percentage of father 
as head of the family vaned from a low of 87.8 in Bilaspur to a high of 96.3 in Sarguja. The 
mother was the head of the family in less than eight per cent cases. 

Table 6.20: Head of the Family of Dropouts 


Head 

BPR 

RGH 

RNG 

SGJ 

SDL 

Father 

87.80 

90.90 

89.10 

96.30 

91.60 

Mother 

04.10 

07.60 

04.70 

00.90 

03.60 


ACHIEVEMENT IN LITERACY 

The mean achievement of dropout students is presented in Table 6 21. The mean achievement 
in literacy varied from 0.4 in Sarguja to 2.10 in Rajnandgaon The literacy test contained 
eight questions. Each question was of one mark. The data presented in the Table revealed 
that most of the dropouts were not able to achieve even two marks. This shows that on an 
average they were not able to respond two questions correctly 
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Table 6.21: Mean Achievement of Dropouts in Literacy (Gcndcrvi'ise) 


Districts 

Boys 

Girls 

Total 

Signifi¬ 

cance 

Mean 

S.D 

Mean 

S.D 

Mean 

S.D 

BPR 

01.82 

01.19 

01.61 

01 07 

01.67 

01.11 

No 

RGH 

01.89 

01.19 

01.95 

01.29 

01.92 

01.24 

No 

RNG 

02.09 

01.28 

02.11 

01 32 

02.10 

01.29 

No 

SGJ 

00.37 

00 81 ' 

00 87 

01.06 

00.42 

00.93 

No 

SDL 

00.78 

01.49 

00.29 

00.87 

00.54 

01.24 

No 


Achievement in literacy - Gendenvise 

Genderwise achievement of dropout students in literacy is also given in Table. On 
comparing boys and girls in all the five districts, it was found that the difference is not 
statistically significant thpugh small variations in achievement were there. In Bilaspur and 
Shahdol boys achieved slightly higher than girls while in Raigarh, Rajnandgaon and Sarguja 
dropout girls achieved higher than dropout boys in literacy. 

Achievement in iMeracy - Locationwise 

Locationwise means of achievement of dropout students in literacy is shown in Table 
6.22. The achievement of dropout students from urban areas was higher in Raigarh, 
Rajnandgaon and Sarguja. In Bilaspur achievement of dropout students from rural areas was 
higher than dropout students from urban areas. Surprisingly, no dropout was available in the 
urban area of Shahdol. On companng the achievement of dropout students from rural and 
urban areas it was observed that the difference is statistically significant in the districts of 
Rajnandgaon and Sarguja. The achievement of urban dropout students was higher than 
dropout students from the rural area. 

Table 6.22: Mean Achievement of Dropouts in Literacy (Locationwise) 


Diiitncu 

RunI 

llrtufi 

Siemfl 

Mean 

S l> 

Mean 

S l> 

cance 

HI»R 

01 71 

01 11 

01 (X) 

01 00 

No 


01 

01 23 

02 40 

01 26 

No 

■dH 

02 02 

oi 27 

02 

01 11 

Yc^ 

S( iJ 

IHI 

1*1 7« 1 

01 11 

01 2^ 


Mil 

lal S4 

111 24 

III 111 

III III 

• 


* \ ii iitittm < ii\i % vii #1 It fiittiii 


12H 






































































Achievement in Literacy - Castewise 


Caslewiseniean of achievement of dropout students in literacy is given in Table 6 23 
A look at the Table reveals that though the scheduled caste students a re available in the schools 
of Shahdol no dropout students from scheduled castes was available in Shahdol distnct. The 
mean achievement of Others varied from 0.46 in Sarguja to 3 in Rajnandgaon This shows 
that the mean achievement of all the students were less than 3 out of a score of 8 

Table 6.23: Mean Acliievcmeiit of Dropouts in Literacy (Castewise) 


Districts 

SC 

ST 

OBC 

Others 

Mean 

S.D 

Mean 

S.D 

Mean 

S.D 

Mean 

S D 

BPR 

01.56 

01.04 

02.00 

01.32 

01.66 

01 07 

01.00 

01 41 

RGH 

02.00 

01.30 

01.68 

01.17 

02.19 


00.00 

00.00 

RNG 

01.87 

01.64 

02.31 

01.29 

01.27 



01.41 

SGJ 

00.57 

00.75 


00.88 

01.08 


00.46 

00.96 

SDL 

00.00 

! 

00.00 

00.41 

01.08 

01.53 

01.53 

01.00 

02.00 


The mean achievement of dropout students was compared to find out differences in 
achievement. The results are presented in Table 6.24. 

Table 6.24: Comparison of Dropouts in Achievement in Literacy (Castewise) 


Districts 

SC 

& 

ST 

SC 

& 

OBC 

SC 

8l 

Oth¬ 

ers 

ST 

& 

OBC 

ST 

& 

Others 

OBC 

& 

Others 

BPR 

No 

No 

Yes 

No 

No 

No 

RGH 

No 

No 

Yes 

No 

Yes 

Yes 

RNG 

No 

No 

No 

No 

No 

No 

SGJ 

No 

No 

No 

No 

No 

No 

SDL 

No 

No 

No 

No 

No 

Yes 
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The mean achievements of dropouts in literacy from the caste groups of SC, ST and 
OBC, taking two groups at a time, were not statistically significant. 

The mean achievement of Others was higher and statistically significant in comparison 
to SC dropouts in the districts of Bilaspur and Raigarh. Similarly, the difference in 
achievement was significant between ST, OBC and Others in Raigarh. 

From the above discussion, it may be concluded that the mean achievement of 
dropiouts in literacy was exceptionally poor. In terms of percentage it was 26. 

LEVELS OF ACHIEVEMENT IN LITERACY 

The levels of achievement in literacy for dropouts were determined There were five levels 
of achievements: 

1. Zero level: The achievement of a dropout is zero in the test 

2 No/ Achieving MLL (No MLL): A level of achievement in which a student 
scores more than zero but less than 40 f>er cent is termed as ‘Not Achieving 
MLL’ 

3 Achieving MLL A level of achievement in which a student scores 40 or more 
but less than 60 per cent is termed as ‘Achieving MLL’ 

4 Approaching Mastery: A level of achievement in which a student scores 60 
or more but less than eighty per cent is termed as ‘Approaching Mastery’ 

5. Achieving Mastery Level: A level of achievement m which a student scores 
80 per cent and above is termed as ‘Achieving Mastery’ 

MLL stands for Minimum Level of Learning. It was expected from a student to 
achieve mastery level in the competencies designed for a class. The mastery level is definetl 
as achieving proficiency in 80 per cent or more competencies. If a competency is assigned 
one mark then 80 competencies will have 80 marks out of a 100. In popular terms mastery 
level IS achieved by a student if he scores 80 per cent or above. 

Levels of Achievement - Gendenvise 

The percentage of dropouts on different levels of achievement in literacy according 
flo gender are given in Table 6.25. More than 78 per cent dropouts from Shahdol and Sarguja 
^ere at zero level. About 40 per cent dropout students from Bilaspur, Raigarh and 
P^ajnandgaon were at zero level and not achieving MLL level. In Sarguja and Shahdol a very 
■ small percentage of dropout students (below 10%) were at approaching mastery level and 
"j,above In Rajnandgaon about 36 per cent dropout students were in this category In other 
g|yo districts - Bilaspur and Raigarh - more than 20 pier cent dropiout students were at 
^mpiroaching mastery level and achieving mastery level. 



Table 6,25; Percentage of Dropouts on Different Levels of Achievement in Literacy (Cenderwise) 


























































































Levels of Achievement - Locationwise 

A glance at Table 6.26 shows that more students from urban areas were at 
approaching mastery level and above in Sarguja, Rajnandgaon and Raigarh. A large 
percentage of students from rural areas of Sarguja and Shahdol were at zero level. 


Table 6.26: Percentage of Dropouts on Different Levels of Achievement in Literacy 

(Locationwise) 


Levels 

BPR 

RGH 

RNG 

SGJ 

SDL 

Rural 

Urban 

Rural 

Urban 

Rural 

Urban 

Rural 

Urban 

Rural 

U rban 

Zero 

11.80 

40.00 

07.10 

00.00 

11.20 

00.00 

86.00 

31.30 

80 70 

00 00 

No MLL 

35.50 

20 00 

44.60 

30.00 

27.60 

25.00 

06.50 

31.30 

04.80 

00 00 

Achieving MLL 

31.20 



30.00 

27.60 

08.30 

04.30 

18.80 



Approaching 

Mastery 

12.90 

00 00 

07.10 

10.00 

15 50 

16.70 

01.10 

12.50 

03.60 

00.00 

Achieving Mastery 

08.60 

00.00 

17.90 

30 00 

18 10 

50.00 

02.20 

06 30 

08.40 

00.00 


The percentage of dropouts achieving more than 40 per cent scores vaned from 7 in 
Sarguja (rural area) to 70 in Raigarh (urban area) 

Levels of Achievement - Castewise 

The castewise percentage of dropout students achieving different levels m literacy is 
presented in Table 6.27 In Shahdol 1(X) per cent SC dropout students were at zero level In 
Sarguja and Shahdol more than 83 per cent dropout students of ST were at zero level. On an 
average dropout students from SC and ST performed the lowest in comparison to OBC and 
Others. In Bilaspur, 50 percent students of dropout of Others were atachieving MLL level. About 
31 per cent students from SC, ST and OBC were in this category. In Raigarh more than 21 per 
cent students from SC, ST and OBC were at achieving MLL level. In Rajnandgaon 50 per cent 
of dropout students of Others were at achieving MLL level. About 10 per cent students from SC, 
ST and OBC were at approaching mastery level in Bilaspur Twenty five pier cent of SC dropxiut 
students from Raigarh were at approaching mastery level. In Sarguja and Shahdol less than 10 
pier cent students were at approaching mastery level 
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Table 6.27: Percentage of Dropouts on Different Levels of Achievement in Litcrac} (Castenise) 





Approaching 

Mastery 














































































































In Rajnandgaon SO per cent of dropout students of Others were at achieving mastery 
level. A look at the Table reveals that the performance of SC and ST droprout students was 
the worst in achievement. 

From the above discussion, it may be concluded that: 

1 A large number of dropouts (40 to 84 %) were below not achieving minimum 
levels of learning in literacy. 

2 More girls than boys were in the category of below not achieving minimum 
levels of learning in literacy. 

3 Except Bilaspur in all other districts more dropiouts from rural areas were in 
the category of below not achieving minimum levels of learning in literacy 
than dropouts from the urban areas 

4. More SC dropouts were in the category of below not achieving minimum 
levels of learning in literacy than ST, OBC or Other castes. 

5. A small per cent of dropiouts achieved mastery level. 

6. The retention of literacy skills was below the satisfactory level. 
ACHIEVEMENT IN NUMERACY 

The test of numeracy comprised of 8 items. Four items were of addition, 2 items were related 
to subtraction and 2 items were involving multiplication. The mean achievement of dropouts 
in numeracy was less than the mean achievement of dropouts in literacy. The mean 
achievement varied from a low of 0.64 in Sarguja to a high of 1 72 in Rajnandgaon. The 
mean achievement of dropxiuts from Rajnandgaon is 22 p>er cent. 

Achievement in Numeracy - Genderwise 

A look at Table 6.28 shows that the mean of students is below 2 out of a total score 
of 8 Overall, boys pjerformed better than girls in numeracy in all thedistnets except Raigarh. 
In Raigarh girls performed better than boys in numeracy. The difference is statistically 
significant 

Table 6.28: Mean Achievement of Dropouts in Numeracy (Genderwise) 


Districts 

Boys 

Girls 

Tola 1 

Signifi' 
ca ncc 

Mean 

SD 

Mean 

SD 

Mean 

SD 

BPR 

01 45 

00 74 

01 3S 

00 88 

01 38 

00 84 

N o 

RG H 

01 n 

00 87 

017 1 

01 27 

01 45 

0 1 15 

Ych 

R N G 

0 1 81 

01 2 1 

0) 64 

01 1 1 

01 72 

01 is 

N .1 

S (i J 

00 1 \ 

Ul 04 

00 56 

00 90 

00 6 4 

00 97 

N .1 

SDI 

0 1 00 

0 1 19 

00 73 

0 1 I 2 

00 H7 

0 1 IS 

Nil 













































Achievement in Numeracy - Locatwnwise 


The mean achievement of dropout students in numeracy according to location is 
presented tn Table 6.29. The achievement of dropout students from urban areas of Raigarh, 
Rajnandgaon and Sarguja is higher than the mean achievement of dropout students from rural 
areas The difference is statistically significant in favour of dropout students of urban areas 
in Sarguja. In Bilaspur the mean achievement of students from the rural area is higher than 
mean achievement of dropout students from the urban area. The mean achievement of 
dropout students from rural area varied from 0.45 in Sarguja to 1.75 in Rajnandgaon. The 
mean achievement of students from the urban area ranged from 1.20 in Bilaspur to 1.75 in 
Sarguja 

Table 6.29: Mean Achievement of Dropouts in Numeracy (Locationivise) 


Distncts 

Rural 

Urban 

Signifi¬ 

cance 

Mean 

SD 

Mean 

SD 

BPR 

01 38 

00.84 

01.20 

00.83 

No 

RGH 

01.41 

01.18 

01.70 

00 95 

No 

RNG 

01.75 

01.19 

01.50 

00.67 

No 

SGJ 

00.45 

00.77 

01.75 

01.29 

Yes 

SDL 

00.87 

01,16 

** 


NA 


Achievement in Numeracy - Castewise 

The castewise mean achievement of dropout students in numeracy is shown in Table 
6.30. The mean achievement of SC varied from 0.43 in Shahdol to 1.75 in Rajnandgaon. 
The mean achievement of ST dropout students varied from 0.51 in Sarguja to 1.57 in 
Rajnandgaon. The achievement of dropout OBC students varied from 0.75 in Sarguja to 1.81 
in Raigarh. A look at the Table reveals that on an average SC students achieved less in 
numeracy. 




Table 6.30: Mean Achicvctucnl of Dropouts in Niiiucracy (Castcwisc) 


Dislncls 

SC 

ST 

OBC 

Others 

Mean 

SD 

Mean 

SD 

Mean 

SD 

Mean 

SD 

BPR 

01 25 

00.67 

01.44 

00.81 

01.44 

00.96 

01.50 

00.71 

RGH 

01.12 

01.24 

01.25 

01.11 

01.81 

01.13 

00.00 

00.00 

RNG 

01.75 

01.28 

01.57 

00.96 

01.74 

01.17 

02.50 

02.12 

SGJ 

00.92 

01.43 

00.51 

00.84 

00.75 

01.02 

00.61 

00.77 

SDL 

00 43 

00.78 

00 75 

01.07 ! 

01 17 

01 27 

01.25 

01.89 


'T 


The achievement of dropouts in numeracy was compared among SC, ST, OBC and 
Others The results are presented in Table 6 31. Though the mean achievement of dropouts 
were different for different caste groups, the difference was not statistically significant 

Table 6.31: Comparison of Dropouts in Achievement in Numeracy (Castewise) 


Districts 

SC 

& 

ST 

SC 

& 

OBC 

SC 

& 

Oth¬ 

ers 

ST 

& 

OBC 

ST 

& 

Others 


BPR 

No 

No 

No 

No 

No 

No 

RGH 

No 

No 

No 

No 

No 

No 

RNG 1 

No 

No 

No 

No 

No 

No 

SGJ 

No 

No 

No 

No 

No 

No 

SDL 

No 

No 

No 

No 

No 

No 


From the above discussion, it may be concluded that: 

1. The mean achievement of dropouts in literacy was exceptionally low. It was 
below 22 per cent in all the districts. 

2. Except Rajgarh, in all other districts the achievement of dropout boys in 
numeracy was higher than the achievement of dropout girls 

3 The achievement of dropouts in numeracy from rural and urban areas showed 
a mixed trend. In Bilaspurand Rajnandgaon the achievement of dropouts from 
rural areas was higher than the achievement of dropouts from urban areas 

4 The achievement of dropouts in numeracy from different caste groups showed 
a mixed trend 
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LEVEi^ OF achievement in numeracy 


Different levels of achievement in numeracy were also calculated. The minimum levels of 
learning were determined to know the percentage of students below not achieving MLL and 
achieving mastery level 

The percentage of dropout students on different levels in numeracy is presented in 
Table 6.32. More than 50 percent dropout students from Shahdol and Sargujaachieved zero. 
About 45 per cent students from Bilaspur, Raigarh and Rajnandgaon were at not achieving 
MLL. A very small percentage of dropout students from all the five districts were at 
approaching mastery level. 


Table 6.32: Percentage of Dropouts on Different Levels of Achievement in 

Numeracy (Genderwise) 


Levels 

BPR 

RGH 

RNG j 

! 

Boys 

Girls 

Total 

Boys 

Girls 

Total 

Boys 

Girls 

Total 

Zero 

10 30 

13 00 

12 20 

17.90 

13 20 

15.20 

09 10 

08.20 

08 60 

No MLL 








49.30 

44.50 

Achieving MLL 

48 30 

27 50 

— 

37 70 





23.30 

25 8U 

Approaching 

Mastery 

03.40 

05 80 

05 10 

03.60 


06 10 


08 20 

07.80 

Achieving Mastery 

00.00 

02 90 

02.00 

03.60 

15.80 

10.60 

16 40 

11.00 

13.30 

Levels 

SGJ 

SDL 


Boys 

Girls 

Total 

Boys 

Girls 

Total 

Zero 

60 30 

62 70 

61 50 

45 20 

58.50 

51.80 

No MLL 

17.20 

23.50 

20 20 

26.20 

24.40 

25 30 

Achieving MLL 

17 20 

09 80 

13 80 

19.00 

07 30 

13.30 

Approaching 

Mastery 

01 70 

02 00 

01.80 

02 40 

04 90 

03 60 

Achiesing Mastery 

0^ 40 

02 00 

02 80 

07 10 

04 90 

06 00 























































Levels of Achievement in Numeracy - Gendenvise 

More girls than boys were at approaching mastery level in Bilaspur, Raigarh anti 
Rajnandgaon. In Rajnandgaon less than 10 per cent dropout boys and girls scored zero in 
the numeracy lest. Less than 20 per cent dropout boys and girls achieved a score of zero in 
Bilaspur and Raigarh More than 50 percent dropouts from Sarguja and Shahdol scored zero. 
This shows that they were not able to retain simple numeracy skills. The jjercenlage of 
dropout boys vaned from a low of 55 in Rajnandgaon to a high of 82 in Shahdol in the category 
of below not achieving MLL. In the same category, the percentage of dropout girls varied 
from a low of 55 in Raigarh to a high of 85 in Sarguja Except Raigarh, in all other districts 
more dropout boys achieved MLL in numeracy than dropout girls. Tliey achieved a score 
between 40 to 59 per cent , 

Levels of Achievement in Numeracy - Locattonwise 

The percentage of dropouts achieving different levels in numeracy according to 
location IS given in Table 6.33. More than 50 per cent dropout students from rural areas of 
Shahdol and Sarguja were at zero level. More than 40 per cent students from rural and urban 
areas of Bilaspur, Raigarh and Rajnandgaon were at not achieving MLL. More dropout 
students from rural areas of Bilaspur, Raigarh and Rajnandgaon were atapproaching mastery 
level and achieving mastery level m comparison to dropout students from urban areas of 
respective districts 

Table 6.33: Percentage of Dropouts Achieving Different Levels of Achievement in 

Numeracy (Locationwisc) 


Levels 

BPR 

_ 

ROi 

RNG 

SGI 

SDL 

Rural 

Uibnn 

Riual 

Uitan 

Rural 

Uiban 

Rural 

Uitan 

Rural 

Uiban 

Zero 

11.80 

20.00 

17.90 

00.00 

0930 

00.00 

68.80 

18 80 

51.80 

B 

NoMLL 

4730 


51.80 

50.00 

4310 

— 

58.30 

19.40 

25.00 

25.30 

B 

Achieving MLL 

33.30 

40.00 

12.50 

40.00 

25.00 

33.30 

10.80 

31.00 

13 30 

B 

Approaching 
Mastay 1 



07.10 

1 

j 

00.00 

07.80 

00.80 

00.00 

1280 

1 

03.60 

■ 




10.70 ! 

10,00 i 

14.70 

0000 

01 10 



B 


* (V«i Vrhan cfi\| \ rifUirUui 


































From the above discussion, it may concluded that. 


1 A large number of dropouts were below not achieving MLL They scored less 
than 40 per cent in the numeracy test 

2 Less than 10 per cent dropout boys and girls achieved mastery level. 

3 More dropouts from the rural area were below in the category of achieving 
MLL than dropouts from the urban area 
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CHAPTER 7 


ACHIEVEMENT OF CLASS II STUDENTS 

The present chapter deals mainly with the achievement of Class II students in language and 
mathematics. However, the data relating to age, preschool experience and grade repetition 
is also analysed and presented here. 

In all the 214 schools covered in the study, the students of Class II were individually 
tested for literacy and numeracy A total of 2256 students of Class II were tested through 
this process. The study was designed to include^ students from each school. Thus a total 
sample of Class II students would have been 0 in an ideal situation. The percentage of 
students included in the study in comparison to the expected sample is 70.28. The percentage 
distribution of sample is 29 69 in Bilaspur, 14 in Raigarh, 27.13 in Rajnandgaon, 13.16 in 
Sarguja and 16 in Shahdol. 

AGE 

The percentage distnbution of Class II students by age is presented in Table 7.1. Generally, 
in Class I, a five-year old child is admitted. In due course of time, a child of 6 years of age 
would reach Cla.ss II. It is revealed from the Table that the students in Class 11 are from 6 
to 12 years of age. The maximum number of children in Class 11 are of the age between 6- 
8 years The highest percentage of students of Class II are in the age range of 7 years in all 
the districts. 

Table 7.1: Percentage Distribution of Class II Students by Age 


Age in Years 

BPR 

RGH 

RNG 

SGJ 

SDL 

6 

03.10 

04.40 

01.30 

17.50 

02.20 

7 

46.70 

48.40 

48.90 

31.60 

41.30 

8 

38.10 

37.30 

37.60 

29.00 

39.90 

9 

09.10 

07.30 

08.00 

15.50 

09.40 

10 

02.10 

01.90 

02.90 

06.10 

05.03 

11 

00.40 

00.30 

01.00 

00.30 

01.10 

12 

00.40 

00.30 

00.30 

00.00 

00.90 


The percentage of students of Class II in theageof7 to 8 years is about 85 in Bilaspur, 
Raigarh and Rajnandgaon. In Sarguja and Shahdol the percentages were 61 and 81, 
res|K“ctivelY, for the age-group of 7 to 8 years 
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About 12 per cent students are in the age range of 9 to 12 years in Bilaspur, Raigarh 
and Rajnandgaon while in Sarguja and Shahdol the percentages of students in the age range 
of 9 to 12 years are 22 and 16, respectively. Agewise, Class II is not a homogeneous group. 
The matter is serious as the development of children at the initial stage is very fast It the 
rules of the Department about admission are adhered to then a child of 5 years should be in 
the school. The need of the hour is to do survey of all school-going children and maintain 
a record. The parents of these children should be pursued to get their wards enrolled in the 
school 


From the above discussion, it may be concluded that Class II is not a homogeneous 
group by age in all the districts. 

PRESCHOOL EXPERIENCE 

The percentage of children having preschool experience is reported in Table 7 2 In Bilaspur 
and Shahdol, a very small percentage (less than five) of Class II students had preschool 
experience. About 10 per cent students in Class II in Sarguja went for preschooling. In 
Raigarh 26 per cent students in Class II possessed preschool experience 

Table 7.2: Percentage of Class II Students Having Preschool Experience 


District 

Percentage 

BPR 

01.50 

RGH 

25 90 

RNG 

06.70 

SGJ 

- . 1 

11.10 

SDL 

1 

03.90 


In the School Record (SR) two questions were related to the availability of preschool 
facility -the pnmary schools with preschool facility and preschool facility within a short 
distance. A reference may be made to the school section. It is revealed that preschool facility 
was in existence in many distncts. But this facility is being availed by a few students. The 
Anganwadis/Balwadisare expected to act as feeder institutions to primary schools in the area 

From the above discussion, it may be concluded that: 

1. About one-fourth students in Class II in Raigarh had preschool expenence. 
In Bilaspur, Rajnandgaon and Shahdol less than 10 per cent students went 
through preschooling. 

2 The preschool institutions in the districts should be feeder inslituiions to 
primary schcxils 
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CLASS REPETITION 

The data related to the repetition of Class 11 students is presented in Table 7 3 

Table 7.3: Repetition of Class II Students 


Dim net 

Pcrccntitgtf 

BPR 

06 60 

R CH 

07 60 

R N a 

06 50 

SGJ 

04 70 

SDL 

06 10 


Though the non-detention policy is in existence a small percentage of students were 
detained in Class II. The State Government should look into the matter of detention of 
students. How is this policy being implemented? If children are detained in Class II then why 
this policy existed? Why the rules/orders of the State Government are not stnctly adhered 
to? 

The children pass through traumatic experience of failure or detention In all the 
distncts less than 8 per cent students had the experience of detention in Class II. 

From the above discussion, it may be concluded that in spite of the existence 
of non-detention policy, a small percentage of students were still detained in Class II. 

ACHIEVEMENT IN LANGUAGE 

The mean achievement of Class II students in language is presented in Table 7.4. The mean 
achievement in language ranged from 9.71 in Sarguja to 13.01 in Bilaspur. The range of 
standard deviation is 5.76 in Rajnandgaon to 7.21 in Shahdol. The higher standard deviation 
indicated more variance in the achievement of students. 

Table 7.4: Mean Achievement of Class II Students in Language 


District 

N 

Mean 

SD 

BPR 

670 

13,01 

(65,05) 

05 86 

RGH 

316 

11 99 
(59.95) 

06.28 

RNG 

612 

12.33 
(61 65) 

05.76 

SGJ 

297 

09.71 
(49 85) 

07 21 

SDL 

361 

09.97 
(49 85) 

06 13 

Total 

2256 

11,76 
(58 80) 

06 21 


• i />;i/n \ ttt fkiit iir/ii'ttt im/ifitff in tt % 


























Achievement in L/tnguage - Genderwise 

The mean achievement of Class II students in language in letter reading and word reading 
sections is given in Tabic 7.5. The mean achievement of students in all the five districts in 
letter reading is higher than mean achievement of students in word reading. 

Table 7.5: Mean Achievement of Class 11 Students in Language (Genderwise) 


Area 

Districts 

Boys 

Girls 

Total 

Signifi¬ 

cance 

Mean 

SD 

Mean 

SD 

Mean 

SD 

Letter 

Reading 

BPR 

07.79 

02.20 

07.70 

02 73 

07 46 

02 48 

Yes 

RGH 

06 53 

03 08 

07 03 

02 57 

06 77 

02.85 

No 

RNG 

07.29 

02 44 

07 09 

02 35 

07.19 

02 39 

No 

SGJ 

06 25 

03.59 

05 29 

03.52 

05 85 

03.58 

Yes 

SDL 

06.79 

02 97 

06 86 

03 09 

06 82 

03 02 

No 

Word 

Reading 

BPR 

06.17 

03 73 

04.84 

03 94 

05 55 

03 88 

Yes 

RGH 

05.23 

04.00 

05.18 

03 87 

05 21 

03 93 

No 

RNG 

05.55 

04 02 

04.71 

03.71 

05.13 

03 89 

Yes 

SGJ 

04 73 

04.23 

02 64 

03 77 

03 86 

04 16 

Yes 

SDL 

03 39 

04.22 

02 82 

03.77 

03.15 

04 04 

No 


The mean achievement of Class II students in language varied from 5.85 in Sarguja 
to 7 46 in Bilaspur. The standard deviation is the highest (3.58) in Sarguja with the lowest 
mean achievement. This shows that students of Class II in Sarguja ranged more in their 
achievement in letter reading. The mean achievement of boys vaned from 6.25 in Sarguja 
to 7.79 in Bilaspur. The mean achievement of girls ranged from 5.29 in Sarguja to 7 09 in 
Rajnandgaon 

The achievement of boy s and girls on letter reading was compared to see if there exists 
a significant difference. It was found that there exists a significant difference among boys 
and girls of Bilaspur district on the mean achievement in letter reading. The achievement of 
boys was higher than that of girls. The achievement of boys were also higher than the 
achievement of girls in the district of Sarguja. The difference was statistically significant. 
In Raigarh the achievement of girls (mean 7.03) was slightly higher than the achievement 
of boys (mean 6 53) 

In the word reading section, the achievement of Class II students ranged from 3 15 
in Shahdol to 5 55 m Bilaspur The standard deviation was the highest (4.16) in the district 
of Sarguja. where the mean achievement was 3 86. This shows that maximum variance m 
achievement was in the district Sarguja 


141 










































































The mean achievement of boys ranged from 3.39 in Shahdol to 6.17 in Bilaspur. The 
girls scored mean achievement from 2.64 in Sarguja to 5.18 in Raigarh. Compared to the 
overall performance of boys and girls, boys scored higher than girls. The difference was 
statistically significant in the districts of Bilaspur, Rajnandgaon and Sarguja. In all these 
districts boys scored higher than girls. 

Achievement in Language - Locationwise 

The locationwise mean achievement of Class II students in language is given in Table 7.6. 
In letter reading the mean achievement of rural students is higher than the mean achievement 
of students from the urban area in the districts of Bilaspur, Raigarh and Rajnandgaon. The 
mean achievement in letter reading of students from the rural area vaned from 5.46in Sarguja 
to 7 49 in Bilaspur. The mean achievement of urban students ranged from 6.28 in Raigarh 
to 7.3 in Shahdol. 

Table 7.6: Mean Achievement of Class II Students in Language (Locationwise) 


Area 

Districts 

Rural 

Urban 

Signifi¬ 

cance 

Mean 

SD 

Mean 

SD 

Letter 

Reading 

' BPR 

07.49 

02.36 

07.27 

02.91 

No 

RGH 

06.87 

02.85 

06.28 

02.83 

No 

RNG 

07.22 

02.39 

07.09 

02.44 

No 

SGJ 

05.46 

03.81 

06.51 

03.08 

Yes 

SDL 

06.66 

03.06 

07.30 

02.86 

No 

Word 

Reading 

BPR 

05.52 

03.87 

05.69 

03.93 

No 

RGH 

05.39 

03.97 

04.29 

03.62 

No 

RNG 

05.09 

03.91 

05.31 

03.80 

No 

SGJ 

03.67 

04.12 

04.17 

04.23 

No 

SDL 

03.23 

04.11 

02.90 

03.83 

No 


The achievement of Class II students in letter reading was compared statistically. It 
was observed that students from the urban area in Sarguja achieved higher than their 
counterparts from the rural area. The difference is statistically significant. 

In word reading section the mean achievement of students from urban areas is slightly 
higher than the mean achievement of students from rural areas in the distncts of Bilaspur, 
Rajnandgaon and Sarguja. The mean achievementof students from the rural area ranged from 
^ 23 in Shahdol to 5 52 in Bilaspur. While the mean achievementof students in word reading 
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from the urban area varied from 2.90 in Shahdol to 5.69 in Bilaspur. The achievement of 
students from the rural and urban areas in word reading was compared statistically. It was 
found that there exists no difference in the achievement of students from rural and urban areas 
in all the five districts. \ 

Achievement in Language - Castewise 

The mean achievement of Class II students in language is shown in Table 7.7, according to 
caste In the letter reading section it is evident from the Table that the mean achievement of 
Others is slightly higher than the mean achievement of SC and ST students. Similarly, mean 
achievement of Others in word reading is higher than SC and ST students 

Table 7.7; Mean Achievement of Claris II Students in Language (Castewise) 


Area 

Districts 

SC/ST 

Others 

Signifi' 

cance 

Mean 

SD 

Mean 

SD 

Letter 

Reading 

BPR 

07.12 

02.65 

07.69 

02.32 

Yes 

RGH 

06.71 

02.86 

06.84 

02.86 

No 

RNG 

07.09 

02.27 

07.23 

02.44 

No 

SGJ 

05.03 

03.82 

06.42 

03 28 

Yes 

SDL 

06.47 

03.12 

07.23 

02 85 

Yes 

Word 

Reading 

BPR 

04.77 

03.94 

06.11 

03.75 

Yes 

RGH 

04.89 

03.98 

05.53 

03.87 

No 

RNG 

04.49 

03.95 

05.35 

03.84 

Yes 

SGJ 

03.05 

03.92 

04.45 

04.24 

Yes 

SDL 

02.59 

03.71 

03.80 

04.32 

Yes 


The mean achievement of Others in letter reading varied from 6.42 in Sarguja to 7.69 
in Bilaspur. Here also the lowest achievement is coupled with the highest (3.28) standard 
deviation. This shows that more variation in achievement was there in Others in the district 
Sarguja. The mean achievement of SC and ST students ranged from 5.03 in Sarguja to 7.12 
in Bilaspur in letter reading. The students of two groups-Others and SC and ST - were 
compared to see the difference in achievement in letter reading. It was observed that the 
students of Class II of Others in letter reading achieved higher than the students of SC and 
ST in the districts of Bilaspur, Sarguja and Shahdol The difference was statistically 
signiticant. Though there existed a difference in achievement of Class II students in letter 

reading of two castes in Raigarh and Rajnandgaon the difference was not statisticallv 
significant 




The mean achievement of Class II students of Others in word reading was higher than 
the mean achievement of students of SC and ST in all the five districts The mean achievement 
in word reading varied from 3.80 in Shahdol to 6 11 m Bilaspur. Similarly, the mean 
achievement of SC and ST students of Class II in word reading ranged from 2.59 in Shahdol 
to 4.89 in Raigarh The achievement of two groups in word reading was also compared. It 
was found that the ach ievement of Others was higher than SC and ST students. The difference 
IS statistically significant in the districts of Bilaspur, Rajnandgaon, Sarguja and Shahdol. 

LEVELS OF ACHIEVMENT IN LANGUAGE 

The levels of achievement in Language for Class II students were determined to know the 
piosition. 

Levels of Achievement - Gendenvise 

The percentage of Class II students achieving different levels in language (genderwise) is 
shown in Table 7.8. The overall trend as represented in the Table indicated that more students 
were at achieving mastery level in letter reading than word reading section in language. The 
percentage of students at zero level ranged from 4.25 in Bilaspur to 16.2 in Sarguja. More 
girls were at zero level than the boys in the five districts. The percentage of boys at zero level 
ranged from 2.5 in Bilaspur to 15.0 in Sarguja. The percentage of Class II students at not 
achieving MLL varied from 8.1 in Bilaspur to 18.5 in Sarguja. More girls were at this level 
than boys in the districts of Bilaspur and Sarguja. More boys were at not achieving MLL than 
girls in the districts of Raigarh, Rajnandgaon and Shahdol. The percentage of Class II 
students achieving MLL varied from 8 3 in Shahdol to 13.3 in Raigarh. 

The percentage of students at approaching mastery level ranged from 21.4 in Sarguja 
to 31.7 in Rajnandgaon. This range is less. It clearly shows that about 21 to 30 per cent 
students of Class II achieved scores between 61 to 79 per cent. The percentage of students 
at mastery level ranged from 34.7 in Sarguja to 50 in Bilaspur. This indicated that on an 
average 42 per cent secured 80 per cent and above in letter reading. In thedistricts of Raigarh 
and Shahdol, more girls were at this level than the boys. More boys than girls were at 
achieving mastery level in Bilaspur, Rajnandgaon and Sarguja. 

In the word reading section, the percentage of students at zero level varied from 19.7 
in Bilaspur to 48.2 in Shahdol. This shows that about 35 per cent students from five districts 
achieved zero in the word reading section. The percentage of boys at zero level ranged from 
13.9 in Bilaspur to 50.2 in Shahdol. The percentage of girls ranged from 20.3 in Raigarh 
to 54.0 in Sarguja. 

The percentage of students not achieving MLL varied from 17.5 in Sarguja to 20.8 
in Shahdol. The percentage of boys ranged from 15.5 in Shahdol to 19 in Raigarh. The 
percentage of girls ranged from 20 in Bilaspur to 30 in Raigarh. Below 10 per cent students 
were at achieving MLL level The percentage of students approaching mastery level varied 
from 7 2 in Shahdol to 16 8 in Rajnandgaon. It may be recorded here that about 15 percent 
students achieved scores between 61 and 79 in word reading 


Nil 



Tabic 7.8: Percentage of Class 11 Students on Different Levels of Achicvcnieiit in Language (Cencierwise) 







































































































































The percentage of student at achieving mastery level ranged from 21.3 in Shahdol 
to 35.5 in Bilaspur. More boys than girls were at this level. The percentage of boys at 
achieving mastery level varied from 24.6 in Shahdol to 42.5 in Bilaspur. The percentage of 
girls ranged from 16 9 in Shahdol to 32 0 in Raigarh 

Levels of Achievement - Locaiionwise 

The percentage of Class II students at different levels of achievement in language according 
to location is presented in Table 7 9. The percentage of students from rural and urban areas 
achieved higher in letter reading than word reading. 


Table 7.9: Percentage of Class II Students on Different Levels of Achievement in 

Language (Locaiionwise) 


Area 

Levds 

BPR 

RCH 

RNG 

sa 

SDL 

Rural 

Uiban 

Rural 

Uiban 

Ri&al 

Uiban 

Rural 

Uiban 

Rural 

Uiban 


Zero 

03.50 

0700 

08.00 

05.80 

(W.60 

03.40 

20.90 

08.20 


08.80 


NoMLL 

08.10 

07.80 

10.60 

19.20 

08.70 

1Z90 

19.30 

17.30 

13.00 

06.60 

Letter 

Reading 

Achieving 

MLL 

10.00 

09.30 

1210 

19.20 

13.70 

11.20 

06.40 

14.50 

06.10 

06.80 


Approahing 

Mastery 

27.50 

2950 

27.30 

25.00 

32.30 

29.30 

20.90 

21.80 

31.90 

- 

2640 


Achieving 

Masteiy 

50.80 

46.50 

41.70 

30.80 

40.7) 

43.10 

3160 

38.20 

37.00 

49 JO 


Zoro 

19.60 

20.20 

22.70 

25.00 

22.40 

21.60 

43.90 

38.20 

49.30 

45.10 


NoMLL 

19.60 

1 - 

18.60 

21.60 

38.50 

22.20 

20.70 

17.10 

18.20 

19.30 

25.30 

Wad 

Reading 

Actuevipg 

MLL 

1 

09.80 

07.80 

01.20 

05.80 

10.10 

08.60 

04.80 

1 - 

05.40 

01.10 

0660 


Approahing 

Mastery 

16.30 

14.70 

16.70 

09.60 

15.50 

22.40 

11.20 

10.00 




Achieving 

Masteiy 

34.80 

.38 80 

.34 80 

21.20 

29.80 

26 70 

13.00 

28.20 

2220 

18 70 













































































































The percentage of students from the rural area at zero level ranged from 3.5 in 
Bilaspurto20.9in Sarguja. The percentage of students at this level from the urban area varied 
from 3.4 m Raigarh to 8.8 in Shahdol. The percentage of students from the rural area at not 
achieving MLL ranged from 8.1 in Bilaspur to 19.3 in Sarguja. The percentage of students 
from the urban area at this level varied from 7.8 in Bilaspur to 19.2 in Raigarh. 

The percentage of students a^t achieving MLL from the rural area varied from 6.4 in 
Sarguja to 13.7 in Rajnandgaon. The percentageof students at achieving MLL from the urban 
area ranged from 8 8 in Shahdol to 19.2 in Raigarh. This indicated that more students from 
the urban area achieved marks between 40 to 60 per cent than students from the rural area 
About three fourth students from the rural area of Bilaspur, Rajnandgaon and Shahdol 
achieved marks above 61 per cent. In Sarguja. About 55 per cent students achieved marks 
above 61 per cent. Similarly, in Raigarh about 60 per cent students achieved marks above 
61 per cent in letter reading. 

In word reading, the percentage of students from the rural area at zero level varied 
from 19.6 in Bilaspur to 49.3 in Shahdol. More students from the rural area were at zero 
level in districts of Rajnandgaon, Sarguja, Shahdol in comparison to students from the urban 
area. In Bilaspur and Raigarh more students from the urban area were at zero level than 
students from the rural area. The percentage of students from the urban area at zero level 
ranged from 20.2 in Bilaspur to 45.1 in Shahdol. In word reading, the percentage of students 
at not achieving MLL from the rural area varied from 17.1 in Sarguja to 21.6 in Raigarh 
The percentage of students from the urban area varied from 18.2 in Sarguja to 38.5 in 
Raigarh. A large number of students achieved below 40 per cent. The percentage of students 
achieving below 40 per cent were 70 in Shahdol, 58 in Sarguja, 53 in Raigarh, 47 in 
Rajnandgaon and 38 in Bilaspur in word reading. 

The percentage of students achieving more than 61 per cent marks was 52 in Bilaspur, 
48 in Raigarh, 46 in Rajnandgaon, 36 in Sarguja and 29 in Shahdol. The achievement of Class 
II students is not satisfactory. As is evident from the data given in Table 7.8, more than 50 
per cent students achieved below 40 per cent except Bilaspur in word reading. 

Levels of Achievement - Castewise 

The percentage of students of Class II achieving different levels in language is presented in 
Table 7.10, according to caste. Overall, students performed higher in letter reading than 
word reading. 



Table 7.10: Percentage of Class II Students on Oiffcrcnt Levels of Achievement in 

Language (Castcwisc) 


Ana 

Levels 


RCH 

RNG 

SGI 

ax 







SCIST 

Others 

SCOT 

Oilieis 

Letter 

Reading 

Zao 

06.40 






23.80 


10.20 

09 10 

NbMLL 

0890 

07.40 

1200 

12.00 


-0890 

21.40 

16.40 

16.30 

05.50 

Achieving 

ML 

08.90 

10.50 

1330 

13.30 

19.60 

11.10 



07.10 

09.70 

Appioahing 

Masleiy 

33.60 

23.80 

3Z30 

22.20 

26.80 

33.30 



33.20 

27.30 

Achieving 

Masleiy 

42.10 

65.60 

X80 

44.90 



30.20 

38.00 

33.20 

48.50 

Word 

Reading 

Zao 

25.00 

1 

15.90 

2660 

19.60 

28.80 

20.00 



51.50 

4420 

NoMUL 

23.20 

16.70 

2180 

25.90 

2350 

21.40 




1820 

Achieving 

ML 

09,60 

09.20 

05.70 

(B2) 

i 

0850 

10.20 

W.80 

05.30 


02.40 

Approehing 

Mastery 

13.60 

17.70 

1 

14.60 


15.70 

17.20 





Achieving 

Ntolery 

28.60 

40.30 


34.80 

2350 

31.20 



15.30 

28.50 
















































































The percentage of SC and ST students at zero level in letter reading vaned from 2.6 
in Rajnandgaon to 23.8 in Sarguja. On an average the percentage of students of SC and ST 
at zero level was higher than students of Other castes at this level. The percentage of SC and 
ST students at not achieving MLL varied from 8.9 in Bilaspur to 21.4 in Sarguja. The 
percentage of students of SC and ST at not achieving MLL was higher than the percentage 
of Other castes at this level The percentage of SC and ST students achieving marks more 
than 61 percent in letter reading ranged from 48 in Sarguja to 76 in Bilaspur. The percentage 
of Other students achieving more than 61 per cent marks in letter reading ranged from 62 
in Sarguja to 79 in Bilaspur. The achievement of SC and ST students in letter reading at Class 
II level was not satisfactory. 

The percentage of SC and ST students at zero level in word reading varied from 25 
in Bilaspur to 51.5 in Shahdol. The percentage of Other students at zero level in word reading 
ranged from 15.9 in Bilaspur to 44.2 in Shahdol. The Table reveals that the jjercentage of 
students of SC and ST achieving marks in word reading below 40 per cent was high in 
Bilaspur (48), Raigarh (48), Rajnandgaon (51), Sarguja (68) and Shahdol (74). The 
percentage of students of Other castes achieving marks above 61 per cent in word reading 
was 58 in Bilaspur, 52 in Raigarh, 48 in Rajnandgaon, 42 in Sarguja and 23 in Shahdol. This 
shows that the achievement of students in letter reading and word reading was not 
satisfactory. 

The achievement of Class II students in language was further analysed to identify the 
items on which students did not fare well. A large number of students was not able to read 
alphabets pronounced with mixed voice. The students felt difficulty in reading with mixed 
voice. The students felt difficultly in reading words beginning with matra (48 to 58%) and 
words beginning with matra and ending with matra (37 to 48%). 

From the above discussion, it may be concluded that: 

1. The mean achievement of Class 11 students was about 50 to 60 per cent. 

2. As expected the mean achievement in letter reading was higher than word 
reading. 

3. Boys achieved higher than girls in letter reading. Thedifference in achievement 
was significant in the districts of Bilaspur and Sarguja. 

4. Boys achieved higher than girls in word reading. The difference in achievement 
was significant in districts of Bilaspur, Rajnandgaon and Sarguja. 

5. Students of rural areas in the districts of Bilaspur, Raigarh and Rajnandgaon 
achieved higher in letter reading than students of urban areas of these districts. 

6 Students of urban areas in the districts of Bilaspur, Rajnandgaon and Sarguja 
achieved higher in word reading than students from rural areas in these 
districts 



7. The achievement of Other students was higher than the achievement of SC/ 
ST students. 

8. The mean achievement of students from Class II in language is not satisfactory 
according to the entenon prescribed under MLL 

ACHIEVEMENT IN MATHEMATICS 

Class tl mathematics test consisted 14 items in all. The first section of the achievement test 
in mathematics for Class II consisted of six questions on recognition of small and large 
numbers. The second section comprised of four questions on addition. In this section, 
questions were on addition of zero to one digit number. There were four questions on 
subtraction in the third section involving two and one digit number. The test of numeracy 
was of total marks of 14. 

The mean achievement of Class II students in mathematics is presented in Table 7.11 
The mean achievement of Class II students ranged from 4.93 in Shahdol to 7.67 in Raigarh. 
The mean achievement of Class II students in Sarguja and Shahdol is below SO per cent. 

Table 7.11: Mean Achievement of Class II Students in Mathematics 


Districts 

N 

Mean 

SD 

BPR 

670 

07.57 

(54.07) 

03 97 

RGH 

316 

07.67 

(54.78) 

04.21 

RNG 

612 

07.65 

(54.64) 

04.07 

SGJ 

297 

05.25 

(37.50) 

04.44 

SDL 

361 

04.93 

(35.21) 

04.78 

Total 

2256 

06.87 

(49.07) 

04.27 


The standard deviation varied from 3.97 in Bilaspur to 4.78 in Shahdol. The higher 
standard deviation indicated more variance in the achievement of Class II students in 
mathemabes. 

The mean achievement of Class II students in Bilaspur, Raigarh and Rajnandgaon is 
about 54 per cent. The achievement in this level indicated that students of Class II had not 
mastered skills expected from the students of Class 1. It implies that the teaching of 
mathematics in Class 11 needs improvement. 



























Achievement in Mathematics - Genderwise 

The mean achievement of Class II students in mathematics is presented in Table 7 12, 
according to gender. For the purpose of analysis, the achievement of students of Class II in 
mathematics test was bifurcated in: (i) number recognition, and (ii) addition and subtraction 

Tabic 7.12: Mean Achievement of Class II Students in Matliciiiatics (Genderwise) 


Area 

Districts 

Boys 

Girls 

Total 

Signifi¬ 

cance 

Mean 

SD 

Mean 

SD 

Mean 

SD 

Number 

Recogni¬ 

tion 

BPR 

03.85 

01.59 

03.51 

01.57 

03.69 

01.59 

Yes 

RGH 

03.65 

01.77 

03 67 

_ 

01.65 

03.66 

01.72 

No 

RNG 

03.73 

01.67 



03.63 

01.64 

No 

SGJ 

03.30 

02.22 

02.46 

02.12 

02.95 

02.22 

Yes 

SDL 

02.77 

02.13 

02.29 

01.97 

02.57 

02.07 

Yes 

Addition 

and 

Subtration 

BPR 

04,21 

02.86 

03.49 

02.86 

03.87 

02.88 

Yes 

RGH 

03.82 

03.11 

04.18 

02.71 

04.00 

02.93 

No 

RNG 

04.32 

02.93 

03.72 

,02 73 

04.02 

02.85 

Yes 

SGJ 

02.85 

02.92 

01,51 

02.23 

02.29 

02.73 

Yes 

SDL 

02.55 

02.95 

02.10 

02.61 

02.36 

02.82 

No 


The mean achievement of Class II students in number recognition in mathematics 
varied from 2.57 in Shahdol to 3.69 in Bilaspur. This indicates that the achievement of 
students in percentage in the number recognition is low (4396) in Shahdol. The highest 
achievement in percentage in number recognibon was in Bilaspur (62 %). On comparing the 
achievement of boys and girls in number recognition, boys’ was found higher than girls’ in 
all the districts. The boys achieved marks, on an average, between 2.77 (46%) in Shahdol 
to 3 85 (64%) in Bilaspur. The girls achieved marks, on an average, between 2.29 (38%) 
in Shahdol to 3.67 (61 %) in Raigarh. The difference in achievement in number recognition 
between boys and girls was statistically significant in Bilaspur, Sarguja and Shahdol. Boys 
achieved higher than girls in number recognition. 

The mean achievement of Class II students in addition and subtraction ranged from 
2.29 in Sarguja to 4 02 in Rajnandgaon. In terms of percentage the mean achievement in 
addition and subtraction is 29 in Sarguja, 30 m Shahdol, 48 in Bilaspur, 50 in Raigarh and 
Rajnandgaon. This shows that the achievement of Class II students in mathematics is poor 
(below 50%). The achievement of boys and girls in addition and subtraction was compared 































































The achievement of boys vaned from 2.55 in Shahdol to 4 32 in Rajnandgaon. The 
achievement of girls ranged from 1.51 in Sarguja to 4.18 in Raigarh. The achievement of 
boys was higher than girls in all the districts except Raigarh. In Raigarh the achievement of 
girls (4.18) was higher than the achievement of boys (3.82). The difference of achievement 
was tested for significance. It was observed that boys achieved significantly higher than girls 
in addition and subtraction in districts of Bilaspur, Rajnandgaon and Sarguja. 

Achievement in Mathematics ~ Locationwise 

The achievement of Class II students in mathematics was analysed according to location 
which is presented in Table 7 13 

Table 7.13: Mean Achievement of Class II Students in Mathematics (Locationwise) 


Area 

Districts 

Rural 

Urban 

Signifi¬ 

cance 

Mean 

SD 

Mean 

SD 

Number 

Recogni¬ 

tion 

BPR 

03.68 

01.55 

03.76 

01.76 

No 

RGH 

03.69 

01.72 

03.56 

01.72 

No 

RNG 

03.65 

01,66 

03.57 

01.59 

No 

SGJ 

02.82 

02.18 

03.18 

02.26 

No 

SDL 

02.59 

02.11 

02.51 

01.96 

No 

Addition 

and 

Subtration 

BPR 

03.87 

2.85 

03.86 

03.02 

No 

RGH 

04.04 

02.96 

03.77 

02.74 

No 

RNG 

04.01 

02.83 

04.06 

02.94 

No 

SGJ 

01.90 

02.46 

02.95 

03.03 

No 

SDL 

02.29 

02.78 

02.57 

02.92 

No 


The mean achievement of Class II students from rural areas in number recognition 
varied from 2.59 (43 %) in Shahdol to 3.69 (62 %) in Raigarh. The mean achievement of Class 
II students in number recognition from the urban area ranged from 2.51 (42%) in Shahdol 
to 3.76 (47%) in Bilaspur. Hie students from the rural area achieved higher than the students 
from the urb2ui area in number recognition from the districts of Raigarh, Rajnandgaon and 
Shahdol. The students from the urban area achieved higher than the students from the rural 
area from the districts of Bilaspur and Sarguja. The difference in achievement of students 
from rural and urban areas in number recognition was not significant. 
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The mean achievement of students in addition and subtraction from the rural area 
ranged from i.90 (24%) in Sarguja to 4.04 (51 %) in Raigarh. The mean achievement of 
students from the urban area in addition and subtraction varied from 2.57 (32%) in Shahdol 
to 4.06 (51 %) in Rajnandgaon. The performance of students in addition and subtraction from 
the rural area was compared. It was observed that the students from the urban area of Sarguja 
achieved higher (2 95) than the students from the rural area (1.90). The difference was 
statistically significant. In other districts, the mixed trend was visible in achievement of 
students in addition and subtraction. Overall, students from rural and urban areas achieved 
higher in number recognition than addition and subtraction. 

Achievement in Mathematics - Castewise 

The mean achievement of Class II students in mathematics according to castes is shown in 
Table 7.14 The mean achievement of SC/ST students in number recognition varied from 
2.35 (39%) in Shahdol to 3.52 (59%) in Bilaspur. The mean achievement of students from 
Other castes ranged from 2.82 (47%) in Shahdol to 3.98 (66%) in Raigarh. The performance 
of students of SC/ST and Others was compared in number recognition. It was observed that 
the students of Other castes achieved significantly higher than the students of SC/ST in 
number recognition from the districts of Bilaspur, Raigarh, Sarguja and Shahdol 

Table 7.14; Mean Achievement of Class II Students in Mathematics (Castewise) 


Area 

Districts 

SC/ST 

Others 

Signifi¬ 

cance 

Mean 

SD 

— 

Mean 

SD 

Number 

Recogni¬ 

tion 

BPR 

03.52 

01.55 


01.61 

Yes 

RGH 

03.35 

01.66 

03.98 

01.72 

Yes 

RNG 

03.41 

01.67 

03.71 

01.63 

No 

SGJ 

02.41 

02.13 

03.35 

02.19 

Yes 

SDL 

02.35 

01.97 

02.82 

02.16 

Yes 

Addition 

and 

Subtration 

BPR 

03.73 

02.99 

03.98 

02.79 

No 

RGH 

03.63 

02.89 

04.37 

02.92 

Yes 

RNG 

03.71 

02.86 

04.12 

02.84 

No 

SGJ 

01.80 

02.42 

02 65 

02 89 

Yes 

1 SDL 

1 _ 

02.05 

02.57 

02.73 

03 00 

Yes 
















































The mean achievement of SC/ST students in addition and subtraction varied from 
1,80 (23%) in Sarguja to 3 73 (47%) in Bilaspur. The mean achievement of students of other 
castes in addition and subtraction ranged from Z.b.i (33%) in Sarguja to 4 37 (.‘55%) in 
Raigarh. The performance of students of SC/ST and Others was compared in addition and 
subtraction. It was observed that students of Other castes achieved higher in addition and 
subtraction than the students of SC/ST from the districts of Raigarh, Sarguja, and Shahdol. 

The students from SC/ST and Others achieved higher in number recognition than 
addition and subtraction. 

LEVELS OF ACHIEVEMENT IN MATHEMATICS 

The data was analysed according to levels of achievement of all the five districts. The students 
were classified into five levels -Zero level. Not Achieving MLL, Achieving MLL, 
Approaching Mastery and Achieving Mastery 

Levels of Achievement - Genderwise 

* 

The percentage of Class II students achieving different levels in mathematics according to 
gender is shown in Table 7.15. 

The percentage of students at zero level in number recognition ranged from 5.4 in 
Bilaspur to 25.4 in Sarguja. The percentage of girls at zero level was higher than the 
percentage of boys at this level in all the districts. 

The percentage of students achieving below 40 per cent ranged from 20 in Bilaspur 
to 54 in Shahdol. 

The percentage of students achieving marks above 61 per cent varied from 21 in 
Shahdol to 35 in Raigarh. This shows that a large number of students were at achieving MLL 
level. This group of students from Class II achieved marks between 40 to 60 per cent. 

In all the five districts the percentage of girls at achieving MLL was higher than the 
percentage of boys at this level. 

The percentage of students at zero level in addition and subtraction varied from 19.3 
in Raigarh to 46 in Shahdol. The percentage of girls at zero level varied from 13.7 in Raigarh 
to 57.3 in Sarguja. The percentage of students achieving marks below 40 per cent in addition 
and subtraction varied from 43 in Rajnandgaon to 69 in Shahdol. The percentage of students 
not achieving MLL was higher for girls than boys in all the districts. 

The percentage of students achieving marks above 60 per cent in addition and 
subtraction vaned from 17, in Sarguja to 39 in Raigarh. This shows that the achievement 
of students in addition and subtraction was poor as a large percentage of students achieved 
marks below 40 per cent. The percentage of boys achieving marks above 61 per cent in 
addition and subtraction ranged from 21 in Shahdol to 42 in Rajnandgaon The percentage 
of girls achieving marks above 61 per cent in addition and subtraction varied from 8 in 
Sarguia to 40 m Raigarh 


1 



Table 7.15: Percentage of Class 11 Students on Different Levels of Achie^ement in Mathematics (Genderwise) 
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Levels of Achievement - Localionwise 

The percentage of Class II students achieving different levels in mathematics according to 
location IS given in Table 7 16. 

Table 7,16: Percentage of Class II Students on Different Levels of Achievement in 

Mathematics (Locationwise) 


Area 

Levels 

BIR 

RGH 

RNG 

SGI 

SDL 

Rural 

Uiban 

Rural 

Uiban 

Rural 



Uiban 

Rural 

Urban 

Nianbo- 

Recog¬ 

nition 

Zero 

05.00 

07.00 

06.40 

07.70 

04.80 

04.30 

27 80 

19.10 

25.60 

20.90 

NoMLL 

15 00 

15..50 

17.40 

19.20 

24 20 

21.60 



27.40 

.36.30 

Achieving 

MLL 

48.40 

38.00 



37.10 

49.10 

26.70 


25.20 

23 30 

Approaching 

Mastery 

18.30 

20.20 



16.70 

07.80 

16.60 



06..30 

Achieving 

Mastery 

13.30 

19.40 

18.90 

11.50 

17.10 

17.20 

12.80 

26.40 

- 1 

14.80 

13.20 

Additon 

and 

Sub¬ 

traction 

Zero 

18.90 

24.00 




18.10 

49 20 

40.90 

46.30 

45 10 

NoMLL 

^.90 

21.70 




25.00 




20 90 

Adueving 

MLL 

20.50 

2a90 

12.90 



20.70 

13.40 

15.50 

— 

12.20 

13 20 

^ipioaclung 

Mastery 

07.90 

04.70 

14.40 

07.70 

10.30 

07.80 


07.30 


04.40 

Achieving 

Masteiy 

24.80 

28.70 

27.30 

19.20 

24.80 

28.40 

08.00 



16.50 


The percentage of students at zero level in number recognition from the rural area 
varied from 4.8 in Rajnandgaon to 28 in Sarguja The percentage of students at zero level 
in number recognition from the urban area varied from 4.3 in Rajnandgaon to 20.9 in 
Shahdol. The percentage of students from rural area securedmarks below 40 percent ranged 
from 24 in Raigarh to 53 in Shahdol. The percentage of students achieving from urban area 
marks below 40 per cent in number recognition varied from 23 in Bilaspur to 57 in Shahdol. 
The percentage of students achieving marks above 61 per cent from the rural area ranged 
from 22 in Shahdol to 34 in Raigarh. The percentage of students achieving marks above 61 
per cent in number recognition from the urban area varied from 19 in Shahdol to 39 in 
Bilaspur This indicates that a small number of students achievetl marks above 61 per cent 





















































































in number recognition from rural and urban areas. The percentage of students in the rural 
area at zero level in addition and subtraction ranged from 18.8 in Rajnandgaon to 49.2 in 
Sarguja while in the urban area it varied from 17.3 in Raigarh to 45.1 in Shahdol. The 
percentage of students from the rural area achieving marks below 40 per cent in addition and 
subtraction varied from 43 in Rajnandgaon to 74 in Sarguja. The percentage of students 
achieving marks below 40 per cent from the urban area varied from 40 in Raigarh to 66 in 
Shahdol. This shows that a large number of students from rural and urban areas achieved 
marks below 40 per cent in addition and subtraction The percentage of students achieving 
marks more than 61 per cent from the rural area ranged from 12 in Sarguja to 42 in Raigarh. 
The percentage of students achieving marks 61 per cent in addition and subtraction from the 
urban area varied from 21 in Shahdol to 36 in Rajnandgaon. 

Levels of Achievement - Castewise 

The percentage of students of Class II achieving different levels in mathematics according 
to caste IS presented in Table 7.17. The percentage of students from SC/ST at zero level n number 
recognition varied from 5.2 in Rajnandgaon to 33.3 in Sarguja while from Other castes it ranged 
from 4.6 in Rajnandgaon to 20.6 in Shahdol. The percentage of students achieving marks in 
number recognition below 40 per cent from SC/ST castes varied from 22 in Bilaspur to 55 in 
Shahdol. But in the case of Other castes it ranged from 19 in Raigarh to 53 in Shahdol. 

The percentageof students achieving marks above61 per cent in number recognition from 
SC/ST varied from 16 in Shahdol to 29 in Rajnandgaon, whereas the percentage of Other castes 
varied from 28 in Shahdol to 45 in Raigarh. This indicates that the performance of students of 
SC/ST in number recognition is comparatively lower than Others in the levels of approaching 
mastery and achieving mastery level. The percentage of SC/ST students at zero level in addition 
and subtraction varied from 20.3 in Rajnandgaon to52.4 in Sarguja while for Other castesit varied 
from 15.8 per cent in Raigarh to 44.2 per cent in Shahdol. The percentage of SC/ST students 
achieving marks below 40 per cent in addition and subtraction varied from 50 in Bilaspur to 75 
in Shahdol. TTie percentage of Other castes students achieving marks in addition and subtraction 
below 40 per cent ranged form 39 in Raigarh to 65 in Sarguja. This shows that a large percentage 
of students from SC/ST achieved below 40 per cent in addition and subtraction. 

The percentage of SC/ST students achieving marks above 61 per cent varied from 9 in 
Sarguja to 35 in Raigarh whereas for Other castes it ranged from 24 in Shahdol to 36 m 
Rajnandgaon. 

From the above discussion, it may be concluded that; 

1. The achievement of students in recognition of small and large numbers is low (20 

to 40%). The percentage achievement of students in addition and subtraction is 
also low (44 to 59%). 

2 The achievement of girls in number recognition and addition and subtraction is 
lower Uian that of boys 



Tabic 7.17: PorcenlaRC of Class I( Students on Different Levels of Achievement in 

Mathematics (Castewise) 


Area 

Ijcvels 

im 

RCjH 

RNCJ 

.SO 

SDL 

sasT 



Others 

scy^ 

Otliers 





Number 

Recog¬ 

nition 

2£T0 

06.10 



06.30 

05 20 

W60 


18 10 

— 

27 60 


NoMLL 

1610 

14 40 

22 80 

12.70 

28.80 

22.00 

19.00 

1870 


.32.70 


51.80 

42 60 

44.90 

36.10 

36.60 

40 30 



29 60 

18 80 

Approaching 

Mastery 

15.00 

2130 

13.90 


1500 

15.00 

11.90 



0910 

Achieving 

Mastery 

11.10 

16.90 



14.40 

18.10 




18.80 

Additon 

and 

Sub¬ 

traction 

Zero 

23.90 

1690 

22 80 


20..T0 

18.10 

52.40 






27.40 



3010 

22.70 

20.60 




Achieving 

MLL 

18.20 

22.30 

14.60 

17.70 

16.30 

23.30 

17.50 

11.70 



Ap[HOQching 

Mastei> 

06.10 

08.20 

15.80 

10.80 

11.10 

09.40 

03.20 



03.(» 

Achieving 

Mastery 

26.10 

25.10 

19.60 

32.30 

22.20 

26.60 

06.30 

16.40 




3. The achievement of students from rural and urban areas differ significantly in addition 
and subtraction in Rajnandgaon only. In other districts the difference in achievement of 
students in number recognition and addition and subtraction is not statistically significant 

4 The performance of Other castes students was higher than SC/ST students in number 
recognition and addition and subtraction 

5 Hie percentage of students achieving marks alwve 61 per cent in number recognition and 
aikliiion and subtraction was comparatively low 




































































IDENTinCATION OF WEAKNESSES 


The achievement of students in five most difficult items in language was analysed (Table 7.18). 
In reading a letter students found the composite letter difficult. In reading words the students of 
Class II were not able to read maira of vJ(58.4%). 

Table 7.18: Five Most Dirficiilt Items in literacy 


S.No 

Item No 

Description 
of Item 

Percentage of 
Students (who 
did not read) 

1 

13 

Reading 

Words 

(Sarala) 

37.80 

2 

16 

Reading 

words 

(Pitaji) 

47.50 

3 

18 

Reading 

Words 

(Pair) 

51.00 

4 

19 

B 

53.10 

5 

14 

Reading 

words 

(Door) 

58.40 


The achievement of students in mathematics was analysed for the difficult questions 
(Table 7.19). It was observed that 33 per cent students were not able to complete subtraction. 
The percentage of students who were not able to do addition with zero varied from 39 to 42. The 
students (38 %)werealso not able to select the largestnumber from two given numbers. Similarly, 
students (41 %) were not able to identify the smallest number from two given numbers. 

The weakness at the initial stage of reading and calculation may effect further study in 
upper classes. 

From the above discussion, it may be concluded that 

1. The students of Class II need more practice in the use of matras. They had not 
mastered the reading skills expected from them in class I. 

2. In mathematics, the concept of smaller and larger number is not clear to the 
students of Class II 

3 They faced difficulty in doing operation with zero 


W>l 





















4. 


I'eachers should be prov idcci inuning in improving the teaching of language and 
iiialhcmalics ai C'lass I 


Ta!)le 7.19: Five Mosi Diniciilt Kleins in Niiinonicy 


S.No 

Item No 

Dcicription 
of Item 

Percentage of 
Students (who 
did not read) 

1 

12 

Substraction 
(8 - 8) 

38 

A- 


Choose 
Largest 
number ( 42, 
38) 

38 

3 

8 

Addition 
(7 +0) 

39 

4 

6 

Choose 
smallest 
number ( 34, 
4) 

41 

5 

5 

Addition 
(0 + 6) 

42 
























CHAPTLR8 


STUDENTS CHARACTERISTICS 

The present chapter deals with the characteristics of students of Class V fioin 214 schools offive 
districts It was expected to collect data from 30 students ofClass V from one school A total 
of6420 students would have to be covered but only 2432 students could be covered As many 
schools were not having requisite enrolment of students in Class V, the target of sample was not 
achieved Thus only 37 88 per cent students were included in the sample 

The analysis and interpretation of data about students' characteristics such as age, 
educational and occupational status of parents, paid work done, health and nuiruional status, 
academic support, availability of textbooks, classroom activities, class repetition, etc is 
presented in this chapter 

DISTRIBUTION OF STUDENTS 

The study covered 1264 boys and 1168 girls Percentage-wise, the sample consisted of 51 97 
per cent boys and 48 02 per cent girls Locationwise, 1728 students were from the rural area and 
704 students were from the urban area 

Distribution of Students - Gendenpise 

Table 8 1 reveals that percentage of boys and girls is almost equal in the district Rajnandgaon 
In the district Raigarh more girls go to school than boys as indicated by the percentage in the 
Table About 5 per cent more girls than boys are enrolled in Class V in the district 

Table 8.1: Genderwise Distribution of Class V Students( in per cent) 


Distnets 

Boys 

Girls 

Total 

BPR 

52.00 

48.00 

100.00 

RGH 

47.80 

52.20 

100.00 

RNG 

50.20 

49.80 

100.00 

SGJ 

53.40 

46.60 

100.00 

SDL 

56.40 

43.60 

100.00 


In districts Shahdol and BiJaspur more boys attended the school than girls About 13 per 
cent more boys go to school than girls in the district Shahdol while in Raigarh more girls attend 
the school than bovs 




















Disirihuiioft of Students - Locationwise 

Locationwise data of all the five districts is presented in Table 8,2. In Class V more 
students are from rural areas than urban areas. The percentage varies from 75 m Bilaspur to 60 
m Sarguja 


Table $.2: Locationwise Dastribiilion of Class V Students 


Distnct 

Rural 

Urban 

BPR 

74.80 

25.20 

RGH 

73.90 

26 10 

RNG 

73 70 

26 30 

SGJ 

60.10 

39.90 

SDL 

65.80 

34.20 


The percentage of Class V students is almost same in rural areas in the districts of 
Bilaspur, Raigarh and Rajnandgaon In Sarguja the rural and urban percentages were 60 and 40, 
respectively, while in Shahdol the percentages were 65 8 and 34 2 


Distribution of Students - Caste%i*isc 

Castewise distribution of Class V students is presented in Table 8.3 The percentage of 
scheduled caste students varied from 6.9 to 20 8 Bilaspur had the maximum number of 
scheduled caste students (20 8%) while Shahdol had the lowest (6 9%) 


Table 8.3; Castewise Distribution of Class V Students 


District 

SC 

ST 

OBC 

Others 

BPR 

20.80 

13.40 

50.40 

15.40 

RGH 

11.40 

33.10 

49.50 

06.00 

RNG 

08.70 

11.70 

73.40 

06.20 

SGJ 

08.00 

34.40 

40.50 

17.00 

SDL 

06.90 

35.50 

33.70 

23.90 


In the districts of Raigarh, Sarguja and Shahdol the percentage of scheduled tribe 
population is 33 1, 34 4 and 35 5, respectively Districts of Rajnandgaon and Bilaspur were 
represented by 13 4 and 11 7 per cent of scheduled tribe students in Class V 
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Rajnandgaon was represented by 73 4 percent students ofOFiC of Class V which is the 
highest In the four districts - Ililaspur, Raignrh, Rajnandgaon and Sarguja - OBCs are a dominant 
group in the sample of Class V students 

The Census survey 1991 reveals that scheduled tribe population is more (53 8%) in the 
district of Sarguja In the districts of Shahdol, Raigarh, Bilaspur and Rajnandgaon, the 
percentage of scheduled tribe population is 46 3, 47 4, 22 9 and 25, respectively 

Similarly, according to 1991 Census scheduled caste population in the distnets of 
Bilaspur, Raigarh and Rajnandgaon is 17 9,11 6 and 10 4 per cent, respectively The scheduled 
caste population in Sarguja and Shahdol is 5 2 and 7 4 per cent, respectively 

Comparing population figures of the Census 1991 and representation of students of Class 
V in the sample clearly reveals that SCs and STs are not talcing advantage of school education 
ST IS a dominant group in Shahdol In all other districts OBCs are a dominant group 

Castewise and genderwise distnbution of sample in percentage is presented in T able 8 4 
It IS revealed from the Table that maximum percentage in the sample of Class V students was 
of OBC students More OBC boys were in the school in Class V than OBC girls in all the districts 
except Bilaspur 

Table 8.4: Percentage Distribution of Class V Students According to 

Caste and Gender 


Disuict 

SC 

ST 

OBC 

Others 

B 

G 

B 

G 

B 

G 

B 

G 

BPR 

21.00 

20.70 

13.10 

13.70 

49.30 

51.70 

16.70 

14.00 

RGH 

08.40 

14.10 

34.30 

32.10 

53.10 

46.20 

04.20 

07.70 

RNG 

10.50 

06.90 

10.^0 

12.90 

74.80 

71.90 

04.20 

08.30 

SGJ 

06.60 

09.70 

34.90 

33.80 

45.20 

35.20 

13.30 

21.40 

SDL 

08.30 

05.10 

38.00 

32.20 

33.20 

34.50 

20.50 

28.20 















































According to the 1991 Census, percentage distribution of SCs in the population and 
percentage distribution of SC students in Class V are compared The percentage of SC 
population and SC students is almost the same in all the districts except Rajnandgaon In 
Raj nandgaon the SC population is 10.3 per cent while the coverageofSCstudentsisS 7 percent 
This indicates that m comparison to population proportion less SC children were present in 
district Rajnandgaon 

According to 1991 Census, the ST population in Madhya Pradesh was 23 27 per cent 
In all the districts covered under the study, the percentage of ST population ranged from a low 
of23 5inBilaspurtoahighof53 6inSarguja The proportion ofpopulation to students covered 
in the study was higher in all the districts This shows that less ST children were enrolled in the 
schools in comparison to the ST population. 

Maximum population covered in the sample was of OBCs in all the districts 
From the above discussion, it may be concluded that 

1 More boys were covered in the study than girls because more boys were present 
in the school 

2 More students were covered from rural areas because more schools were 
included in the sample according to the population proportion 

3 In comparison to population proportion less percentage of students of SC were 
covered from Rajnandgaon and Shahdol 

4 In comparison to population proportion less percentage of students of ST were 
covered from all the districts This indicates that less children of ST were 
enrolled in school 

AGE 

Agewise distribution of students of Class V is presented in Table 8 5 The maximum percentage 
of students was in the age of 11 years in all the districts This indicates that model age was 11 
years for Class V 
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Xable 8.5: Agewise I>is(ribuCion of CTlass V Students 


Diitncts 

Age 

(Years) 

Boys 

Girls 

Total 


9 

00.50 

00.50 

00.50 


lO 

11.20 

17.60 

14.30 

BPR 

1 1 

43.30 

47.80 

45 50 


12 and 
above 

45-00 

34.10 

39.20 


9 

01.40 

00.00 

00.70 


lO 

08.40 

17.90 

13.40 

RGH 

11 

49.70 

60.90 

55-50 


12 and 
above 

40.60 

21.20 

30.40 


9 

00.00 

01.30 

00.70 


10 

16.00 

16.50 

16.30 

RNG 

1 1 

45.10 

53.10 

49.10 


12 and 
above 

39.00 

28.70 

33.90, 


9 

01.20 

01-40 

01.30 


lO 

30.10 

37.20 

33-40 

SGJ 

11 

37.30 

39.90 

39-90 


12 and 
above 

12.20 

20-70 

26.30 


9 

00.90 

01.70 

01.20 


lO 

18.30 

21.50 

19.70 

SDL 

11 

46.30 

48-00 

47.00 


12 and 
above 

34.40 

28.80 

32.00 
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About one-third students were in the age range of 12 years and above The presence of 
older students in Class V had made the group heterogeneous 

The percentage distribution of Class V students according to gender is also shown in 
Table 8 5 

In the age-group 11, more girls than boys were in Class V In the age-group of 10 the 
percentage of boys varies to 30 1 in Sarguja to 8 4 in Raigarh More girls than boys were in the 
age range In the age-group of 9 the percentage of boys and girls were very less - between 0 5 
to L3 

From the above discussion, it may be concluded that* 

1 Model age for Class V students is 11 years 

2 More girls than boys were covered in the study of 11 years 

3 About one third students were in the age group of 12 years and above from all 
the districts except Sarguja 

HEAD OF THE FAMILY 

More than 90 per cent families in all the districts were headed by the father In many families the 
mother was the head. The percentage of families headed by the mother varied from a low of 1 6 
in Sarguja to a high of 4.6 in Bilaspur 


Table 8«6: Head of the Family 


Relationship 

BPR 

RGH 

RNG 

SGJ 

SDL 

Father 

90.40 

94.30 

92.60 

92.90 

95.00 

Mother 

04.60 

03.70 

02.50 

01.60 

02.90 

Brother/Sister 

01.50 

00.00 

00.50 

01.60 

00.50 

Other member 

03.50 

02.00 

_1 

04.30 

03.90 

01.40 


Less than 2 per cent brothers and sisters were also head of the family The percentage 
of other members of the family being head varied from a low of 1 4 in Shahdol to a high of 4 3 
in Rajnandgaon 

From the above discussion, it may be concluded that the father was head of the family 
in most of the cases 

EDUCATIONAL LEVEL 

The percentage of illiterate fathers of Class V students varied from 18 3 in Bilaspur to 26 7 per 
cent m Sarguja The percentage of illiterate mothers of Class V students ranged from 72 9 per 
cent m Shahdol to 61 8 m Bilaspur as indicated in Table 8 7 




Table 8«7: Distribulion of Class V Students According to Educational Status of 

Parents 


Distna 

Educational Status 

Father 

Mother 

District 

Educatjoaii 

Status 

— 

Father 

MiHhcr 

BPR 

Illiterate 

18 30 

61.80 

sa 

Illiterate 

26 70 

71 40 

Literate hut no formal 
schooling 

01.70 

- 

00.50 

Literate but no 
fiirmal sdxxXing 

0640 

02 90 

Up to Class V 

3070 

19.30 

Up U) Class V 

2510 

12 90 

High Sch(x>l 

41 30 

15.30 

School 

33 40 

21 GO 



01 40 

Do not know 

04.2) 

0160 

RCH 

Ill Iterate 

22.70 

63.90 

SDL 

Dliterate 

28.10 

72 90 

Literate but no forma! 
schooling 

D 


Literate but no 
formal sdiooling 

05.70 

01 50 

up to Class V 

26.80 

16.10 

Up to Gass V 

2490 

16.70 

HighSdxx)! 

3730 

12.40 

HighScha)! 

35.70 

0620 

Do ax know 

07.40 

0470 

Do not know 

02 50 

0100 

RNG 

Illiterate 

2230 

70.10 


Literate but no formal 
schooling 

0130 

00.30 

Up to Class V 

36.90 

14.80 

High School 

3480 

12.50 

Do not know 

0080 

00.50 


The fathers of Class V students who studied high school and above were the highest in 
Bilaspur (41 3%) and the lowest in Sarguja (33 4%) 

The percentage of illiterate mothers of Class V students varied from 72 9 in Shahdol to 
61 SinBilaspur About 19 per cent mothers of Class V students of Bilaspur passed Class V The 
percentage of mothers of Class V students who had passed high school examination and above 
varied from 6 2 in Shahdol to 15 3 in Bilaspur Mothers possessing qualifications of this range 
may help children at home in iheir studies 





































































The data relating to illiteracy was analysed further to know the position whether parents 
could read or write The analysis is presented in Table 8 8 

Table 8.8: Illiteracy Levels Among Parents 


Districts 

Who cannot read 

Who cannot write 

Father 

Mother 

Father 

Mother 

BPR 

19.90 

61.80 

23.20 

64.60 

RGH 

26.80 

70.90 

27.80 

72 90 

RNG 

24.60 

70.40 

26.90 

71.10 

SGJ i 

31.20 

77.10 ! 

36.70 

78.70 

SDL 

35.40 

77.70 

37.80 

78.60 


More than two-third mothers could neither read nor write in all the districts About one 
third fathers could neither read nor wnte in Sarguja and Shahdol 

From the above discussion, it may be concluded that 

1 More than two-third mothers wfere illiterate 

2 The percentage of illiterate fathers varied from a low of 18 in Bilaspur to a high 
of 27 in Sarguja 

3 More than one-third fathers were high school passed 

4. The government primary schools were patronised by the parents who are 

qualified up to high school 

FATHER’S OCCUPATION 

The percentage of Class V students according to the occupation of father is given in Table 8 9 
Table 8.9: Percentage of Class V Students According to Father’s Occupation 


Occupation 

Districts 

BPR 

RGH 

RNG 

SGJ 

SDL 

Agriculture 

48 80 

50 50 

49 90 

44 70 

64 50 

Non-AgncuUure 

51 20 

49.50 

50.10 ! 

55 30 

35 50 
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The occupation of the fathers of Class V students varied from 64 5 per cent in Shahdol 
to 44 7 in Sarguja Non-agricultural occupations were dominant in Sarguja. Almost 50 per cent 
fathers of Class V students were in agriculture in Bilaspur, Raigarh and Rajnandgaon 

A further break-up of non-agncultural occupations is given in to Table 8 10 

Table 8.10: Percentage Distribution of Class V Students AccordiiigKCatcgories of 

Father's Occupation 


Occupation 

BPR 

RGH 

RNG 

SGJ 

SDL 

Household 

00.40 

00.30 

00.20 

00.30 

00.50 

Domestic 

Servant 

00.50 

00.70 

01.00 

00.20 

00.50 

Street Vendor 

01.50 

01.30 

02.00 

01.00 

01.50 

Manual Unskilled 
Worker 

07.90 

08.40 

05.40 

03.90 

02.00 

Skilled Worker 

10.90 

13.40 

10.30 

18.30 

19.50 

Clerical Worker 

04.80 

02.30 

02.30 

02.90 

03.70 

Self-employed 

07.60 

00.30 

04.30 

02.90 

01.50 

Employer / 
Businessman 

03.50 

01.00 

03.10 

02.30 

02.50 

Manager / Sr. 
Officer 

00.50 

00.30 

00.70 

00.00 

00.00 

Others 

13.60 

25.10 

17.20 

20.90 

16.00 


In all the five districts under study, the percentage of skilled workers was more in 
companson to other occupations (10 3 to 19 S%) 

From the above discussion, it may be concluded that agriculture was a dominant 
occupation 

ASSETS 

The students were asked to report on important assets owned by the family It covered land, 
animals, electricity, well and tube-well The analysis of the data is shown in Table 8 11 
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Table 8.11: Ownership of Some Iniportsiiit Assets 



Districts 

___ 

BPR 

RGH. 

RNG 

SGJ 

SDL 

Land 

76.50 

62.50 

83.30 

54.00 

60 10 

Animals 

71.40 

71.90 

76.30 

80.10 

83.70 

Own Well 

16.10 

24.40 

27.40 

45.00 

54.70 

Electric 

Connections 

72.90 

42 50 

66.70 

57.20 

50.50 

Tube Well 

04.00 i 

01.30 

03 60 

06.80 

09.10 


A large number of families owned land and animals The percentage of land-owner 
families varied from a low of 54 in Sarguja to a high of83 3 in Rajnandgaon The percentage of 
families who owned animals varied from a low of 71 4 in Bilaspur to a high of 83 7 in Shahdol 

The percentage of families who owned a well ranged from 16 1 in Bilaspur to 54 7 in 
Shahdol. There were families which owned even tube-well The percentage was less than 9 In 
Raigarh about one per cent family owned a tube-well 

The percentage of houses having electric connections varied from a low of 42 5 in 
Raigarh to a high of 72 9 in Bilaspur Many houses were without electricity 

The data relating to land was further analysed according to the area/quantum of land- 
holding. The mean land-holding is given in Table 8 12 The average size ofland holding was 4 66 
in Bilaspur with the standard deviation 6 61. The SD is very high This indicates that wide 
disparity existed with the land-holding sizes The average land size was 6 11 in Rajnandgaon with 
the standard deviation 10 56 Again the figure of standard deviation is greater than the average 
land size This revealed that a large variation prevailed The average land-holding size existed 
between 4 and 7 with greater standard deviation in all the districts 


Table 8.12: Mean and Standard Deviation of Land Holding 


Descnption 

DisCncts 

BPR 

RGH 

RNG 

SGJ 

SDL 

Mean Land 
Holding 

04.66 

05 61 

06.11 

05 89 

04 67 

SD 

06 61 

06 87 

10 56 

04 66 

04 43 

Valid 

C a'-L '•IN) 
_..._ 1 

641 

186 

501 

B 

m 
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The ownership of animals did not include hens or ducks The animals included for the 
survey were goat, sheep, buflalo, ox, cow, etc The average number of animals is presented in 
Fable 8 13 The average number of animals varied from 4 to 7 with high standard deviation in 
all the districts The standard deviation is always greaterthan the average number of animals in 
all the distiicts 


Table 8.13: Mean and Standard Deviation of Land Holding 


Description 

Districts 

BPR 

RGH 

RNG 

SGJ 

SDL 

Mean of 
Animals 

03.67 

05.31 

04.51 

06.43 

06.62 

SD 

04.65 

06.75 

05.94 

07.08 

09.63 

Valid 

Cases(N) 

807 

299 

609 

406 

311 


PAID WORK BY STU&ENTS 

No student ofClass V from Raigarh and Shahdot reported doing paid work Less than 4 percent 
students of Bilaspur and Rajnandgaon were employed in the paid work In Sarguja 12 per cent 
students of Class V were employed in paid jobs as revealed from Table 8.14 

Table 8.14: Percentage of Class V Students Doing Paid Work 


Desenpilon 

Distneu 1 

BPR 

RGH 

RNG 

SGJ 

SDL 

Perfonned 
paid Labour 

03 10 

00.00 

03 ao 

12 00 

00 00 


The data about doing paid work was analysed further to know the nature of work. The 
same is presented in Table 8 14a 

Table 8.14a: Nature of Work 


Description 

Districts 

BPR 

RGH 

RNG 

SGJ 

SDL 

Agricultural 

00.00 

00.00 

00.00 

00 00 

00 00 

Other 

Skilled/ 

unskilled 

100 00 

00 00 

100 00 

100 00 

00 00 
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It is revealed from Table 8.14a that all the students were employed in non-agnculture 
sector They worked for semi-skilled and unskilled labour 

NUTRITIONAL STATUS 

The data related to meals taken regularly is reported m Table 8 15 It is revealed from the Table 
that most of the students of Class V had meals On careful analysis it is evident from the T able 
that a gap existed between morning meal and evening meal The gap varied from a low of 3 per 
cent in Bilaspur to a high of 10 per cent in Shahdol 


Table 8.15: Nutritional Status of Students of Class V 


Distnet 

Always 

Sometimes 

Never 

M 

D 

E 

M 

A 

E 

M 

A 

E 

BPR 

96.20 

97.30 

99.60 

03.00 

02.10 

00.40 

00.90 

00.60 

00.00 

RGH 

92.60 

95.30 

99.70 

05.40 

04.00 

00.300 

02.00 

00.70 

00.00 

RNG 

99.30 

99.00 

100.0 

00.30 

00.70 

00 00 

00.30 

00.30 

00.00 

SGJ 

93.90 

91.00 

99.70 

04,80 

07.10 

00.00 

01.30 

01.90 

00.30 

SDL 

88 90 

92.80 

98.80 

08.90 

05.20 

00.50 

02.20 

02.00 

00.70 


M - Monung, A' Aflciiioon, E>n\ciiitig 

Less than 2 per cent students reported that they missed morning, afternoon or evening 

meals 


From the above discussion it may be concluded that a small percentage of students of 
Class V missed their meals 

HEALTH 

The health status of students of Class V is given in Tables 8 16 and 8 17 The data related with 
impairment - vision, hearing, speech and limbs has been analysed. Less than two percent students 
reported impairment The impairment of vision varied from a low of 0 7 per cent in Raigarh and 
Rajnandgaon to a high of 2 3 per cent in Sarguja 


Table 8,16: Health Status of Students - Impairment 


Impairment 

BPR 

RGH 

RNG 

SGJ 

SDL 

Vision 

01.00 

00.70 

00.70 

02.30 

01.50 

Hearing 

00.20 

00.00 

00.80 

01.30 

02.20 

Speech 

00.60 

01.70 

01.00 

01 00 

01 00 

1 imhs 

01 40 

00 70 

01 30 

01 90 

01 00 


174 





























































The students facing these impairment problems need support from the society and state 
They also need special attention of teachers in ihcir studies 


Table 8.17: Ileallli Status of Students -Illness 


Illness 

BPR 

RGH 

RNG 

SGJ 

SDL 

Fever 

00 90 

00.70 

01.00 

05.50 

03.20 

Asthama 

01.10 

01.70 

00.70 

01..30 

02.70 

Diairohoea 

00.20 

00.00 

00.50 

01.30 

00.20 

Skin Disease 

01.40 

00.30 

02.00 

02.90 

04.20 


The data related to common illness is presented in Table 8 17 The fever was the most 
prevailing disease The percentage of students suffering from fever varied from a low of 0 7 in 
Raigarh to a high of 3 5 in Sarguja Skin disease was also prevalent in these districts 

PRE-SCHOOL EXPERIENCE 

About 3 per cent students of Class V of districts Bilaspur, Rajnandgaon and Sarguja attended 
nursery school or ICOS or Bal wadis In Raigarh, a large number of students of Class V attended 
Balwadi, Nursery and ICDS (1S 4%) In Shahdol only 1 1 per cent students of Class V utilised 
pre-school facilities 

Table 8.18: Percentage of Class V Students Having Undergone Pre-school Education 


Distnet 

Category of 
School 

Percentage 
of Students 

BPR 

ICDS/ 

Nursery/ 

Balwadi 

03.10 

RGH 

ICDS/ 

Nursery/ 

Balwadi 

15.40 

RNG 

ICDS/ 

Nursery/ 

Balwadi 

03.40 

SGJ 

ICDS/ 

Nursery/ 

Balwadi 

03.50 

SDL 

ICDS/ 

Nursery/ 

Balwadi 

01.10 


It may be concluded that facilities of pre-school education are almost non-existent in 
these districts or these are not availed by the students 
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MOTHER TONGUE 


The education in primary school must be imparted in mother tongue Even the apex court has 
delivered a jiidgcmeiu m this favour The data related to the mother tongue of students and 
medium of instruction in school is given in Table 8 19 A small percentage of students fiom 
Bilaspur (2 5), Raigarh (1 0), Sarguja (1 3) and Shahdol (0 5) reported that the medium of 
instruction is different from the mother tongue 

Table 8,19: Position of Mother Tongue and Medium of Instruction 


Mother 

Tongue 

Same 

Districts 

BPR 

RGH 

RNG 

SGJ 

SDL 

Yes 

97 50 

99.00 

100.00 

98.70 

99 50 

No 

02.50 

Ol.OQ 

00.00 

01.30 

00.50 


ACADEMIC SUPPORT 

The percentage of Class V students getting academic support from the family varied from 44 
in Sarguja to 51 in Bilaspur In case of girls the percentage ranged from 46 in Shahdol to 58 in 
Raigarh Except Shahdol in all the four districts more than 51 per cent students received academic 
support at home Table 8 20 reveals that girls received more support than boys from the family 

Table 8.20: Percentage of Class V Students Getting Academic Support from Family 


District 

Boys 

Girls 

Total 

BPR 

51.40 

57.10 

54.20 

RGH 

44.10 

58.30 

51.50 

RNG 

45.20 

58.10 

51.60 

SGJ 

44.00 

59.30 

51.10 

SDL 

47.60 

46.30 ^ 

47.00 


About so per cent students of Class V got support from the family Table 8 21 provides 
break-up of the support More than 50 per cent students of Class V received support from the 
elder brother and sister Assistance provided by the father to boys of Class V varied from 43 1 
per cent in Bilaspur to 55 per cent in Shahdol Similarly, assistance provided bv the father to girls 
ot C!a>^ V varied irom 32 1 per cent in Bilaspur to 50 per cent in Sarguja 




























Table 8.21: Percentage of Class V Students According to the Assistance Provided by 

Family Members 


Distnct 

Gender 

Father/ 

Guardian 

Mother 

Elder Brother/ 
Sister 

Others 

BPR 

Boys 

43.10 

15.30 

58.30 

11.10 

Girls 

32.10 

07.70 

62.90 

11.80 

RGH 

Boys 

44.40 

09.50 

46.00 

14.30 

mam 

48.40 

08.80 

63.70 

16.50 

RNG 

Boys 

45.20 

11..30 

47.80 

12.70 

Girls 

34.10 

08.60 

58 00 

16.30 

SGJ 

Boys 

52.10 

13.70 

50.70 

13.70 

Girls 

50.00 

15.10 

59.30 

17.40 

SDL 

Boys 

55.00 

16.50 

50.50 

10.10 

Girls 

37.80 

04.90 

53.70 

17.10 


Mothers extending support to girls ofClassV varied from 4 9percentinShahdolto IS 1 
per cent in Sarguja Similarly, percentage ofboys of Class V who received support from mother 
vaned from 9 S in Raigarh to 16 S in Shahdol 

From the above discussion, it may be concluded that 

1 Academic support is available to about SO per cent students of Class V in the 
family 

2 Elder brother/sister extended more academic support than father. 

3 As reported earlier, most of the mothers were illiterate, hence only a small 
percentage of mothers extended academic support to wards 

EDUCATIONAL ASPIRATION 

A very small percentage of students remained undecided (1 to 4%) or responded to study up to 
pnmary level The percentage of students willing to study up to higher secondary vaned from 
61 7 in Raigarh to 71 6 in Rajnandgaon The percentage of students willing to study up to 
graduation and above ranged from 2S 2 in Rajnandgaon to 30 4 in Bilaspur 
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Tabic 8.22: Percentage of Students According to Educational Aspiration 


District 

Level 

Boys 

Girls 

Total 


Do Not Know/Do not want to 
study 

01 40 

00.50 

01 00 

BPR 

Pnmary 

00.00 

00.30 

00.10 


Secondary and Hr. Secondary 

59.60 

78.30 

68.40 


Graduation and above 

38.90 

21 00 

30.40 


Do Not Know/Do not want to 
study 

03 so 

02.70 

03.10 

RGH 

Primary 

00 00 

00.00 

00 00 


Secondary and Hr. Secondary 

54.80 

68.00 

61.70 


Graduation and above 

41 30 

29 30 

35.20 


Do Not Know/Do not want to 
study 

02.30 

02.00 

02.10 

RNG 

Primary 

00.70 

01.30 

01.00 


Secondary and Hr. Secondary 

72.30 

70.80 

71.60 


Graduation and above 

24 50 

25 80 

25.20 


Do Not Know/Do not want to 
study 

03.00 

07.20 

04.90 

SGJ 

Primary 

00.60 

00.70 

00.70 


Secondary and Hr. Secondary 

66.50 

67.60 

67.00 


Graduation and above 

29.80 

24.40 

27.40 


Do Not Know/Do not want to 
study 

00.90 

01.70 

01.20 

SDL 

Primary 

00 90 

01 10 

01.00 


Secondary and Hr. Secondary 

68.70 

66 60 

67.80 


Graduation and above 

29 50 

30 40 

29 90 


17.S 








































































A fairly large percentage ofgirls aspired to study up to higher secondary level (67 78%) 
Surprisingly, more boys than girls aspired for higher level of education - graduation and above 

The data was further analysed for the students who did not want to study further-either 
do not know or up to primary only They were asked to assign a reason for the discontinuance 
of the study Many students were motivated by the investigators to provide a reason Veiy small 
percentage of students reported after much persuasion The result is reported in Table 8 23 The 
standard reply was ‘parents do not want’m majority of cases 


Table 8.23: Reasons for Not Intending to Study (in per cent) 


Reasons 

BPR 

RGH 

RNG 

SGJ 

SDL 

1. Parents do not want to study 

02.00 

01.30 

00.50 

01.30 

00 70 

2 Have to assist in household work 

00.50 

00.30 

00 70 

00.60 

00.70 

3. Will have to earn a living 

00.10 

00.00 

00.00 

00.30 

00 00 

4 Training in household enterprise 

00.00 

00.00 

00.00 

00.00 

00 00 

5. Studies too difficult 

00.10 

00.30 

00.00 

00.00 

00.00 

6. Cannot afford textbooks 

00.00 

00.00 

00.00 

00.00 

00 00 

7 Iliness/Not keeping well 

00.00 

00.00 

00.00 

00.00 

00 00 

8 Will get married 

00.00 

00.00 

00.00 

00.00 

00.00 

9. Failure/Did not learn anything 

00.00 

00.00 

00.00 

00.00 

00 20 

10.Teachers are not helpful 

00.00 

00.00 

00.00 

00.00 

00.00 

11. Schools too far 

00.00 

00.00 

00.30 

00.30 

00.00 

12. Others 

00.00 

00.00 

00.00 

00.30 

00.00 


From the above discussion, it may be concluded that 

1 The students of Class V wanted to study up to secondary/higher secondary as it appeared 
model educational aspiration Two-third students fell in this category 

2 About one-fourth students intented to study up to graduation. 

3 Parental desire is the most important reason for the discontinuance of study 
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POSSESSION OSLTEXTBOCj'k-8 

* I *o * > 

The^percei1jlagecjf students-of Class V possessing essential textbooks (language, matheniatich 
and environmental studies) vajried from 95 in Shahdol to 98 7 in Bilaspur, 

’fh tferural area ofSarguja essential textbooks were possessed by 87 5 per cent students 
ofCiass V, This irfdicatcs that essential textbooks were not available in rural areas to about 12 
per cent students 

Tj , 

The percentage of boys anil^irls possessing essential textbooks is almost the same m all 
the five districts 

Table 8.24; Percentage of CMss V Students Having Textbooks 


District 

No of Books 



Boys 

Girls 

Total 

BPR 

■n' 

98,60^ 

98.69 

99.00 

98.30 

98.70 

4 and aboVe^, 


/15.80 

27.60 

30.50 

29.00 

RGH 

"tT, 

1 -3 , 

mi 

97.00 

98.40 

97.80 

98.10 


wmi 

42.30 

25.20 

23.10 

24/10 

RNG 

I -3 

wsm 

98.80 

96.80 

98.70 

97.70 

4 and above 

19.60 

35.60^ 

18.30 

29.40 

23.80 

SGJ 

1 -3 

87.50 

99.70 ' 

92.60 

92.16 

92.40 

4 and above 

30.50 

58.90 

42.20 

4L40 

41.80 

SDL 

1 -3 

94.40 

96.20 

94.60 

95.50 

95.00 

4 and above 

52.40, 

34.50 

43.70 

49.70 

46.30 


The percentage of students of Class V from the districts of Bilaspur, Raigarh and 
Rajnandgaon who possessed more than four textbooks was 29 0, 24 1 and 23 8, respectively 
Surpnsingly, in the districts of Sarguja and Shahdol the percentage was 41 8 and 46.3, 
respectively, for the same The percentage of girl students was more than boys possessing four 
or more textbooks 

Table 8.25 shows the percentage of availability of three essential books with Class V 
students in all the five distnets On an average two per cent students do not have mathematics 
book in Class V in the district Bilaspur 




















































Table 8.25: Percentage of Class V StudcntsIIaving Essential Textbooks 


Districts 

No. of Books 

Rural 

Urban 

Boys 

Girls 

Total 

BPR 

Language 

99.00 

99.00 

99.30 

98.70 

99 00 

Maths 

98.20 

97.50 

98.60 

97.40 

98.00 

EVS 

98.80 

99.50 

99.30 

98.70 

99.00 

RGH 

Language 

99 50 

96.20 

. 

97.90 

99.40 

98.70 

Maths 

96.80 

98.70 

97.90 

96.80 

97.30 

EVS 

99.10 

96.20 

99.30 

97.40 

98.30 

RNG 

Language 

97.10 

98.80 

96.40 

98.70 

97.50 

Maths 

97.30 

98.80 

96.70 

98.70 

97.70 

EVS 

97.80 

98.80 

97.40 

98.70 

98.00 

SGH 

Language 

86 60 

100.00 

92.80 

91.00 

92.00 

Maths 

86.60 

99.20 

91.00 

92.40 

91.60 

EVS 

89.30 

100.00 

94.00 

93.10 

93.60 

SDL 

Language 

98.90 

97.10 

98.70 

97.70 

98.30 

Maths 

87.60 

96.40 

89.50 

92.10 

90.60 

EVS 

96.60 

95.00 

95.60 

96.60 

96.10 


About 14 per cent students of rural areas did not possess three essential books viz 
language, mathematics and environmental studies in district Sarguja. The field staff checked the 
school bags of students for the availability of textbooks In rural areas books were not available 
in the school bags of Class V students while in urban areas the books were available with the 
students in many cases 

T able 8 26 shows the source of getting textbooks The percentage of students reporting 
free supply of textbooks from the school vaned from a low of39 8 in Bilaspur to a high of 80 3 
in Raigarh The reason for this di^anty is not known 
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Table 8.26: Percentage of Source of Getting Textbooks 


De.scnption 

Distncts 

BPR 

RGH 

RNG 

SGJ 

SDL 

Supplied free by school 

39.80 

80.30 

60.80 

59 20 

45 30 

Used copies (brother/ 
MMer/fnend/relalive 

07.70 

01.00 

05.40 

04 20 

04 20 

Others 

00.70 

02.00 

01 00 

01 30 

02.00 


About 5 percent students got used textbooks from elder brother or elder sister or fi lends 
or relatives in all the districts except Raigarh In Raigarh only one per cent students reported 
getting used textbooks from friends or relatives 

Less than two per cent students reported other sources of getting textbooks 

Many students purchased textbooks The data related to the purchasing of textbooks 
with their numbers is shown in Table 8 27 

Table 8.27: Percentage of Class V Students Who Purchased Textbooks 


Districts 

No. of Textbooks purchased 

1 

2 

3 

4 

5 

BPR 

09.00 

10.20 

17.10 

45.00 

01.50 

RGH 

09.40 

06.40 

05.40 

15.10 

02.00 

RNG 

11.30 

14.40 

18.40 

30.70 

00.70 

SGJ 

07.40 

09.30 1 

07.10 

27.70 

04.50 

SDL 

09.60 

11.10 

14.50 

45.60 

00.70 


Maximum percentage of students reported purchasing of four textbooks. In Bilaspur and 
Shahdol, 45 percent students purchased fourtextbooks The lowest percentage( 15) of students 
purchased four textbooks in Raigarh among all the districts 

A comparison may be made between Table 8 26 and 8 27 About 40 per cent students 
got free supply of textbooks from the school while the remaining 60 per cent students arranged 
their own books Seven percent students got used textbooks The remaining 53 per cent students 
purchased the textbooks The students (53%) were distributed in dilTercnt categories 1 he 
number of books purchased bv students ranged from one to five 
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It IS possible that some of the students would have lost the books Then they had no option 
but to purchase the books Based on this phenomenon one may think of the seriousness of the 
non-availability of textbooks The constitutional directive of free and compulsory education 
cannot be fulfilled as parents might feci that books were costly They had to spend on the 
textbooks of their wards 

Based on the above discussion, it may be concluded that 

I. Textbooks were available with a majority of the students A small percentage of 

students did not possess the textbooks 

2 The percentage of non-availability of textbooks with the students of rural areas 
was higher than the students of urban areas 

3 The textbooks were supplied free of cost to the students but the percentage 
varied The State Government should look into the matter 

4 About 20 to SO per cent students purchased the textbooks 


READING MATERIAL 

Boys and girls of Bilaspur and Sarguja had access to reading material other than textbooks in 
almost equal percentage (about 18) as depicted in Table 8.28 In Raigarh, Rajnandgaon and 
Shahdol more girls than boys had access to reading material 


Table 8.28: Access of Class V Students to Reading Material other than Textbooks 


District 

Boys 

Girls 

Total 

BPR 

19.50 

18.60 

19.10 

RGH 

13.30 

26.90 

20.40 

RNG 

19.30 

22.40 

20.90 

SGJ 

18.70 

18.60 

18.60 

SDL 

16.60 

24.30 

20.00 


Table 8 28 also indicates that about one-fifth of Class V students had access to reading 
materia] other than textbooks 

The percentage of Class V students reporting access to the newspaper varied from 7 7 
in Rajnandgaon to 12 5 in Sarguja (Table 8 29) 
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Tabic 8.29: Access of Class V Students to tlic Newspaper 


D iblnct 

Boy « 

GirU 

Rural 

U rh n n 

Tolal 

BPR 

09 00 

09 60 

07 90 

13 30 

09.30 

RGH 

04 20 

14 10 

05 40 

20 50 

09 40 

RNO 

03 60 

09 90 

04.70 

16 30 

07 70 

SGJ 

1 t 40 

13 80 

10 70 

15 30 

12.50 

SDL 

10 50 

08 50 

09 00 

10 80 

09 60 


More girls thanboyshadaccesstothenewspaper More students ofurban areas than i oral 
areas got the newspaper 

From the above discussion, it may be concluded that 

1 About twenty per cent students had access to reading material other than 
textbooks 

2 About 10 per cent students got the newspaper More students from urban areas 
had access to newspaper than students from rural areas 

INSTRUCTIONAL ACTIVITIES 

Table 8.30 presents different instructional activities in the classroom being followed in the five 
districts of Chhatisgarh region 

About 12 per cent students of Class V from the districts of Bilaspur and Rajnandgaon 
reported that they were asked to read aloud in the classroom by the teacher Similarly, about 24 
per cent students of Class V from the districts of Raigarh, Sarguja and Shahdol reported the same 
practice in the classroom 

The practice of loud reading is more followed in the rural than urban areas in Bilaspur, 
Raigarh, Rajnandgaon and Sarguja In Shahdol there existed no difference between rural and 
urban areas regarding following of the practice 

It appears that m the rural areas teachers believe in loud reading while in urban areas 
teachers do not practise it for sophistication Probably.the traditional teachers believe in 
repeating while modem teachers do not believe in repeating the words loudly 

The percentage of giving dictation by teachers varied from 8 in Rajnandgaon to 19 7 m 
Shahdol This practice is more followed in rural than urban areas in districts of Bilaspur, Raigarh, 
Rajnandgaon and Sarguja The trend is reversed in Shahdol The practice of giving dictation by 
teachers was perceived more in the urban than rural areas in Shahdol 
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Table S.30: Percentage of Class V Students Reporting DifTerent Instructional 
Activities in the Classroom (Genderwise) 



Difficulty in 

understanding the 05.00 04 40 07.70 09 60 05 60 05.30 24 80 28 90 07 40 07 30 

teacher's language 


















































































The percentage of giving arithmetic problems to the class by teachers ranged from 23 2 
in Raigarh to 31 2 in Sarguja. This practice was more followed in rural than urban areas of 
Bilaspur and Sarguja In the districts ofRaigarh, Rajnandgaon and Shahdol the practice was more 
followed m urban than rural areas 

The percentage ofgiving tests to students ofClassV varied from 88 1 in Sarguja to 99 2 
in Bilaspur It appears that teachers were regular in giving tests as it was a part of the system 

The percentage of‘Feedback given to students of Class V on the performance in tests' 
ranged from 25 1 in Sarguja to 40.6 in Bilaspur Except in Shahdol. in all other districts teachers 
of urban than rural areas followed this practice more 

The percentage of‘Teachers giving homework to students of Class V’ varied from 18 2 
in Shahdol to 36 8 in Rajnandgaon The practise was more followed in rural than urban areas of 
Bilaspur, Raigarh, Rajnandgaon and Sarguja In Shahdol, the practice is almost the same in rural 
and urban areas 

The practice of giving homework by the teachers is one dimension and its correction is 
another dimension The percentage of‘Correcting homework of students of Class V by teachers’ 
vanedfrom23 2 in Sarguja to 40 9 m Rajnandgaon The practice was more followed in the urban 
than rural areas of Bilaspur, Raigarh and Rajnandgaon In districts of Sarguja and Shahdol the 
practice is more followed in rural than urban areas 

Students of Class V perceiving ‘Teacher as helpful at the face of difficulty in doing class 
work’ varied from 34 5 in Shahdol to 47 9 in Rajnandgaon The extension of help by teachers 
in doing class work was more in urban than rural areas ofRaigarh, Rajnandgaon and Shahdol 
In Sarguja, students of Class V of rural than urban areas perceived the teacher as more helpful 
The perception of students of rural and urban areas of Bilaspur was almost the same 

A small percentage of students of Class V (less than 10) perceived difficulty in 
understanding teachers’ language in four districts This shows that teachers ofChhatisgarh region 
could communicate well with the students of Class V except m Sarguja The percentage of 
students having difficulty in understanding teachers’ language in Sarguja was 27 which is on 
higher side 



Table 8.31: Percentage of Class V Students Reporting Regular Instructional 
Activities in the Classroom (Locationwise) 
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Tabic 8.31: Percentage of Class V Students Reporting Regular Instructional 
Activities in the Classroom (L.ocntioiiwise) 


Instructionul 

Activities 

SGJ 

SDL 

Rural 

Urban 

Total 

Rural 

Urban 

Total 

Reading aloud 

29.40 

13.60 

23.20 

27.00 

28.10 

27.30 

Giving Dictation 

20 90 

17 90 

- 

17 90 

15 40 

28.10 

19.70 

Giving Arithmetic 
Problems 

34.20 

26.60 

31.20 

26.60 

28.80 

- 

27 30 

Giving Test<^ 

80 80 

99 20 

88 10 

92 90 

99 20 

95.10 

Feedback on Test 

22.50 

29 00 

25 10 

29 60 

23.00 

27 30 

Giving Homework 

21 90 

14.50 

19.00 

17 60 

19.40 

18.20 

Correction of 
Homework 

26 70 

17 70 

23.20 

1 

30 70 ! 

1 

21 60 

27.60 

Special Instruction 
given to children 

40 60 

i 

25 80 

34 70 

33 00 

37.40 

34 50 

- 1 

Understanding the 
teacher's language 

37 40 

11.30 

27 00 

07 90 

06.50 

07 40 



























































Gendcrwisc percentage of perception of Class V students on various instructional 
activities IS presented m Table 8 30 In Bilaspur and Rajnandgaon instructional activities were 
in favour of girls In the remaining distncts, these were in favour of boys 

Considenng Tables 8 30 and 8 31, the percentage of instructional activities in school 
were very less as perceived by students of Class V Locationwise and genderwise differences are 
visible in different instructional activities About one tenth of students of Class V perceived 
difficulty tn understanding the language of teacher in the classroom 

From the above discussion, it may be concluded that 

1 Involvement of students in the classroom activities is limited 

2 Feedback after the test was not provided to the students 

3 Homework was given in limited quantity but not corrected regularly 

4 A small percentage of students had difficulty in understanding the language of 
teachers 

5 Teachers provided special help to a limited number of students 

6 The perception of students from rural and urban areas about classroom activities 
was different Similarly, boys and girls also had different perception about 
classroom activities. 

7 Special efforts and training to the teachers were required to promote the 
participation of students into classroom activities 



ACTIVITIES ON TEACHER ABSENCE 


The students were asked what do they do when the teacher is absent The results are tabulated 
and presented in Table 8 32 Most of the students reported that another teacher was asked tn 
lake the class The percentage ofstudents varied from a low of29 6inSargujato61 9inRaigarh 
it IS possible that these schools had other teachers present in the school Some of the students 
reported that two classes were combined in the absence of one teacher 


Table 8.32: Activities When Teacher is Absent 


What is done when 
(he teacher is 
absent 

BPR 

RGH 

RNG 

SGJ 

SDL 

Pupils Work 
Independently 

37.70 

21 10 

35 10 

13 20 

26.60 1 

Another pupil 
supervises the 
work 

1 

19.30 

06.00 

1 

15.30 

05 80 

03 40 

Another teacher is 
assigned 

37.90 

61.90 

44 30 

29.60 

48.30 

Classes are 
combined 

00.10 

00.00 

00.70 

12.90 

04 20 

Pupils play or go 
home 

05.00 

11.00 

04.60 

35.00 

17 50 


What happened in the school when the teacher was absent and the school had one or two 
teachers. In Bilaspur in the case of teacher’s absence, 62 per cent students reported three types 
of activities 

1 The students worked on their own 

2 A student supervised the work of the whole class. 

I 

3 Students played or allowed to go home 

The percentage of students who reported the above three activities was 38 in Raigarh, 
54 in Rajnandgaon, S8 in Sarguja and 48 in Shahdol 

From the above discussion, it may be concluded that* 

1 A teacher was provided either to take a class or combine a class when the teacher 
was absent 

2 Students were free to carry out ihcir activities when the teacher was absent 


190 


























CLASS REPETITION 

The data related to the failure of students is presented in Table 8 33 


Table 8.33: Perccntape of Class V Sliideiils Failing more than Once 


District 

Once 

Twice 

Thrice 

BPR 

75.00 

25.00 

00.00 

RGH 

100.00 

00.00 

00.00 

RNG 

66 70 

33.00 

00.000 

SGJ 

87.50 

12.50 

00.00 

SDL 

75.00 

00.00 

25.00 


The percentage of students repeating the class once varied from a low of 66 7 in 
Rajnandgaon to a high of 100 in Raigarh 

In Shahdol 25 per cent students repeated the class thrice 

This data revealed the non-implementation of the non-detention policy It existed on 
paper only 

The classwise break-up of repetition is given in Table 8 34 The Table shows that 
maximum number of students repeated Class III or IV 


Table 8.34: Percentage of Class V Students Repeating Classes 


Class 

District 

BPR 

RGH 

RNG 

SGJ 

SDL 

1 

06.20 

05.40 

02.60 

03 20 

01.70 

II 

03.30 

04.30 

04 10 

03.50 

02.50 

III 

24.20 

10.00 

16.30 

13.50 

14 80 

IV 

16.20 

10.70 

15.30 

10.00 

14.50 

V 

00.50 

01.70' 

00.50 

02 60 

01 00 

Repeated 
one or the 
other class 

50.70 

32 20 

38 80 

32 80 

34 50 


Table 8 3"^ shows the castewisc cla'^s repciiiion No clear-cut trend is visible in the 

table 






















Table 8.35: Castewise Failure/Detention of Sludcnts 
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From the above discussion, it may be concluded that 

1 The students of Class V repealed classes in spite of the non-deiention policy 
in existence 

2 All the students of Raigarh repeated a class three-fourth students in Bilaspur 
and Shahdol failed once In Sarguja, 88 per cent students repeated a class 

3 Students repeated one or the other class in all the districts About one-third 
students have undergone through this traumatic experience in all the districts 
except Bilaspur In Bilaspur, half of the students repeated one or the other 
class 

4 Class HI IS crucial stage in all the schools The percentage of students 
repeating Class Ill varied from a low of 10 in Raigarh to a high of 24 in 
Bilaspur 

5 A pattern is not visible castewise 

6 Te implementation of non-detention policy should be reviewed 

7 All efforts ought to be made to check failure or detention at the school stage 




CHAPTER 9 


ACHIEVEMENT OF CLASS V STUDENTS 

The mam objective of the study was to collect the bench-mark data of students of Class V m 
achievement in language and mathematics. The data of achievement in language and 
mathematics is analysed, interpreted and repiorted. Efforts were made to study relationship 
between achievement in language and mathematics. Similarly, data relating to the schools 
having achievement of students below 40 per cent is also given m this chapter 

Class V students of all the five districts were administered achievement test in language 
and mathematics. In all 2432 students of Class V participated in the baseline assessment study 
In this section efforts have been made to present the achievement of students in language 
according to gender, location and caste. A further analysis of achievement score is presented 
according to levels of attainment 

ACHIEVEMENT IN LANGUAGE 

Class V language achievement test comprised of two sections. The first section was of Word 
Meaning (WM) which comprised of 40 items, 22 items were of antonyms (WMA) and 18 items 
were of synonyms (WMS). 

The second section was of Reading Comprehension. A student of Class V was expected 
to read a short passage and then he was asked to answer the question based on the text. This 
section composed of 44 items. The reading comprehension section was distributed in four 
categones. Questions in Reading Comprehension, word meaning or sentences (RCF) were 
asked in 5 items. Twenty items were comprised of Reading Comprehension Factual (RCF) 
details, Reading Comprehension Drawing Inferences (RCI) was asked in 13 items. Reading 
Comprehension getting the central idea (RCC) or title contains 2 items. 

The achievement of students of Class V in language (Hindi) is presented in Table 9.1 
The test comprised of 84 items. Each item was marked as one. A look at the Table reveals 
that the achievement of students is below SO per cent in all the districts. The achievement is 
the lowest (33.54%) in Shahdol as indicated by mean score 28.18. The achievement is the 
highest (43.20%) in Raigarh as represented by the mean score 36.29. The variance is also the 
lowest as indicated by standard deviation 10.73 in Raigarh. The variance is the highest in 
Bilaspur This shows that achievement scores of students scattered in large range. 



Table 9.1: Mean Achievement of Class V Students in Language 


District 

N 

Mean 

SD 

BPR 

807 

33.88 
(40 23) 

15 31 

RGH 

Z99 

36 29 
(43 20) 

10 73 

RNG 

609 

32 41 
(38,58) 

13 05 

SGJ 

311 1 

31 82 ^ 

(37 88) 

13 13 

BB 

406 

28 18 
(33 54) 

1 

Total 

2432 

31 36 
(37 33) 

12 91 


Figures In parrnihesiM trulicatr percentage 


The further analysis of achievement in language according to two sections - Word 
Meaning (WM) and Reading Comprehension (RC)- is presented in Table 9.2. 

Table 9.2: Miean Achievement of Class V Students in Language (Genderwise) 


Area 


Boys 

Girls 

Total 

Signif]-* 


Mean 

SD 

Mean 

SD 

Mean 

SD 

cance 


BPR 

19,32 

08.49 

16.42 

10 13 

17,92 

09.42 

Yes 


RGH 

21.00 

07.30 

19.63 

06.64 

20,28 

06,99 

No 

Word 

Meaning 

RNG 

1S.02 

07.93 

1 

16.95 

09.21 

17.48 

08.60 

No 


SGJ 

18.82 

07.73 

17.88 

08.15 

18.41 

07.91 

No 


SDL 

15.81 

07,85 

15.79 

09.14 

15.80 

08.42 

No 


BPR 

17.09 

07.24 

14.72 

08.45 

15.95 

07.93 

Yes 

Reading 

Compre¬ 

hension 

RGH 

16.15 

05 89 

15.87 

05 78 

16.01 

05 83 

No 

RNG 

14.91 

06.75 

14 92 

06.35 

14.91 

06.55 

No 


SGJ 

13 45 

06 66 

13 34 

07 91 

13 41 

07 25 

No 


SDL 

12 83 

05.44 

11.79 

07 10 

12 38 

06 23 

No 














































































The maximum score in the word meaning section was 40 There were 40 items, each 
Item carrying one mark. The mean score in word meiinmg section is 20.28 m Raigarh The 
average score is just 50 percent. In all other districts achievement in word meaning is below 
50 per cent. The achievement is the lowest in Shahdol and the mean score is 15.8 which is 
40 per cent. The mean score in Bilaspur and Sarguja is 45 per cent while it is 43 per cent in 
Rajnandgaon. The average achievement of students in word meaning varied from 40 to 50 
per cent in Chhatisgarh region. 

Achievement in Language - Gendenvise 

The genderwise analysis of word meaning score is also indicated in Table 9.2. The 
mean of word meaning score vaned from 18.02 in Rajnandgaon to 21 in Raigarh for boys. 
For Shahdol the mean of word meaning score for boys was 15 8 For girls the mean of word 
meaning score ranged from 15.79 in Shahdol to 19.63 in Raigarh. The achievement of boys 
in word meaning test is below 50 percent in all the districts except Raigarh. The achievement 
of girls IS below 50 per cent in all the districts. Boys scored better than girls in all the live 
districts. The difference is not statistically significant except in the district Bilaspur. The 
difference in word meaning score is significant in favour of boys in Bilaspur district at 0.05 
level. 


The mean of reading comprehension score vaned from 12.38 in Shahdol to 16.01 in 
Raigarh The achievement of boys in reading comprehension is below 40 per cent in all the 
distnets. The achievement of boys in reading comprehension is just 30 per cent in Shahdol 
district. The achievement of girls in reading comprehension varied from 28 per cent in Shahdol 
to 38 per cent in Raigarh. The difference between boys and girls in the reading comprehension 
score IS statistically significant in Bilaspur. Boys are better than girls in the achievement in 
reading comprehension. 

From the above discussion, it may be concluded that achievement of boys in word 
meaning lies between 39 to 52 per cent. The achievement of girls vanes from 39.5 to 49 per 
cent in the Chhatisgarh region. 

The achievement of boys in reading comprehension varied from 30 to 40 per cent. The 
achievement of girls ranged from 28 to 37 per cent in reading comprehension in Chhatisgarh 
region. Boys and girls differ significantly in Bilaspur in word meaning and reading 
comprehension. The boys are better than girls in the achievement. 

Achievement in Language - Locationwise 

Locationwise data on achievement in language is presented in Table 9.3. In word 
meaning the achievement of students from the urban area was significantly higher than the 
achievement of students from the rural area from the districts of Bilaspur, Raigarh, Sarguja. 
The same result was repeated for reading comprehension The students from Shahdol showed 
the reverse trend 



Table 9.3: Mean Achievement of Class V Students in Language (Locationwisc) 


Area 

Districts 

Rural 

Urban 

Signifi- 

Mean 

SD 

Mean 

SD 

cance 


BPR 

17.40 

09,66 

19.48 

08 51 

Yes 


RGH 

19.69 

07.25 

21.96 

05 89 

Yes 

Word 

Meaning 

RNG 

17.20 

08.68 

18.28 

08.34 

No 


SGJ 

17.39 

08 37 

19.93 

06.92 

Yes 


SDL 

16.86 

08 04 

13.76 

08.79 

Yes 


BPR 

15 60 

07.69 

18 46 

08 13 

Yes 

Reading 

Compre¬ 

hension 

RGH 

1 

15.57 

05.79 

17.25 

05.78 

Yes 

RNG 

14.62 

- i 

06.46 ! 

15.74 

06.73 

No 

SGJ 

10.61 

05.65 

17.64 

07.36 

Yes 


SDL 

12.86 

06.10 

11.64 

06.41 

Yes 


Achievement in Language - Castewise 

Means of achievement in word meaning and reading comprehension have been 
presented according to caste in Table 9.4. The achievement of SC varied from 34 per cent 
in Shahdol to 51 per cent in Raigarh. The achievement of ST ranged from 35 per cent in 
Shahdol to 49 pier cent in Raigarh. The achievement of OBC varied from 40 per cent to 51 
[icr cent in Raigarh For Others the range varied from 46 jjer cent in Shahdol to 57 per cent 
m Raigarh 











Table 9.4: Mean Achievement of Class V Students in Language (Castcwlse) 


Area 

Distncls 

sc 

_ 

ST 

OBC 

Others 

Mean 

- 

SD 

Mean 

SD 

Mean 

SD 

Mean 

SD 

Word 

Meaning 

BPR 

16.91 

09.75 

16.61 

08.73 

17.92 

09 48 


08.98 

RGH 

20.55 

06.45 

19.43 

07.33 

20.47 

06.66 

22.88 

08.23 

RNG 

18 37 

07.73 

15 88 

08.44 


08.69 

18 55 

B 

SGJ 

16.60 

07.60 

16.62 

09.33 

— 

19.59 

06.97 

19.98 

1 

06.27 

SDL 

13.60 

07.99 

14.16 

08.51 

16.11 

08.77 

18.32 

07.30 

Reading 

Compre¬ 

hension 

BPR 

15 22 

07.96 

14.44 

06.34 

15.74 

07 98 

18.96 

08 29 

RGH 

15 70 

05 74 

15.25 

05 85 

16.22 

05.48 

18 94 

07.84 

RNG 

16.15 

05.16 

14.53 

05.58 

14.78 

06.63 

16.63 

08.43 

SGJ 

14.20 

07.03 

10.61 

07.09 

13.97 

06.13 

17.24 

08.07 

SDL 

12.39 

06.18 

12.06 

06.28 

12.14 

06.31 

13.16 

06.12 


On companng the result for significance of difference in the achievement of word 
meaning in all the four groups, it is revealed that difference is statistically significant between 
SC and Others in Bilaspur, Sarguja and Shahdol. Others are higher than SCs; OBCs are higher 
than STs in the district of Sarguja in the achievement in word meaning. Others are better than 
STs in the districts of Bilaspur, Sarguja and Shahdol. Others achieved higher than OBCs in 
the districts of Bilaspur and Shahdol. 

The achievement in reading comprehension varied from 28 per cent in Shahdol to 36 
per cent in Rajnandgaon for SC students The achievement of ST students of Class V ranged 
from 24 percent in Sarguja to 35 percent in Raigarh The students of Class V ofOBCachieved 
from 28 percent in Shahdol to 37 per cent m Raigarh. The achievement of Others in reading 
comprehension varied from 30 per cent in Shahdol to 43 per cent in Bilaspur 






























































Statistically there exists a difference in achievement of SC and Others in reading 
comprehension in Bilaspur. In thedistrictSargujaOBCsand STs differ in achievement. Others 
achieved highenn comprehension to STs in reading comprehension in the districts of Bilaspur, 
Rajnandgaon and Sarguja. Similarly, achievement of Others was higher than OBCs in the 
districts of Bilaspur and Sarguja. 

Table 9,5: Levels of Signincance of Class V Students in Language (Castewise) 


Area 

Districts 

SC 

& 

ST 

SC 

& 

OBC 

SC 

& 

Oth¬ 

ers 

ST 

& 

OBC 

ST 

& 

Others 

OBC 

& 

Others 


BPR 

No 

No 

Yes 

No 

Yes 

Yes 


RGH 

No 

No 

No 

No 

No 

No 

Word 

Meaning 

RNG 

No 

No 

No 

No 

No 

No 


SGJ 

No 

No 

Yes 

Yes 

Yes 

No 


SDL 

No 

No 

Yes 

No 

Yes 

Yes 


BPR 

No 

No 

1 

Yes 

No 

1 

Yes 

Yes 

Reading 

Compre¬ 

hension 

RGH 

No 

No 

No 

No 

Yes 

No 

RNG 

No 

No 

No 

No 

No 

No 

SGJ 

No 

No 

No 

Yes 

Yes 

Yes 


SDL 

No 

No 

No 

No 

No 

No 






From the above discussion, it may be concluded that: 

i. The achievement of students in language varied from 33 to 43 per cent. The 
mean achievement was the lowest in Shahdol. 

2 Boys achieved higher than girls in w'ord meaning and reading comprehension 
in all the districts. 

<3. Except Shahdol mall the other distnets theachievementof students from urban 
areas was higher than the achievement of students from rural areas. In Shahdol 
the trend was reversed. 

4 The achievement of Others was higher than SC, ST and OBC. 

LEVELS OF ACHIEVEMENT IN LANGUAGE 

The achievement scores in language were further analysed according to the level of 
achievement. The Language Achievement Test comprised of items based on competencies 
identified for Class IV. A competency may be tested by specifying the content input and 
designing a specific item. The assessment of learners’ attainment is carried out on achieving 
the goal of mastery level. Naturally the achievement of children is to be divided into different 
levels. For the purpose of finding the achievement of Class V students the following levels 
were assumed for the baseline assessment study; 

1. Zero level' The students securing zero mark in the language achievement test 
were called at zero level. 

2. Not Achieving MLL: The students securing marks between zero but less that 
40 per cent were called Not Achieving Minimum Level of Learning. 

3. Achieving MLL: Students securing marks between 40 and 60 per cent were 
called as achieving Minimum Level of Learning. 

4. Approaching Mastery Level; Students securing marks between 61 to 79 per 
cent were called Approaching Mastery Level. 

5. Achieving Mastery Level: Students securing 80 pier cent and above marks were 
called at Achieving Mastery Level 

Table 9.6 shows the percentage of Class V students according to levels of achievement. 
About 4 per cent students were at zero level in Sarguja. The percentage of students Not 
Achieving MLL varied from 45.5 in Raigarh to 69 in Shahdol. In language the achievement 
of students of Class V is far from satisfaction between 46 to 69 per cent achieving marks below 
40 jjer cent. 
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Table 9.6: Penccntage of Class V Students on Different Levels of Achievement in 

Language 


Levels 

Bilaspur 

Raigarh 

Rajnandgaon 

Sarguja 

Shahdol 

Zero 

01 90 

01 00 

00 70 

03.90 

00.20 

No MLL 

47.90 

45 50 

54 40 

52.70 

69.00 

Achieving 

MLL 

36 20 

45 20 

37.40 

37.30 

27 30 

Approaching 

Mastery 

13.10 

1 

08 40 

06 70 

05.80 

i 

03 20 

Achieving 

Mastery 

1 

01.00 

01 00 

00.80 

1 

00.30 

00.20 


The percentage of students Achieving MLL varied from 27.3 in Shahdol to 45.2 in 
Raigarh. This shows that between 27 to 45 percent students of Class V achieved between 40 
to 60 per cent. The percentage of students Approaching Mastery varied from 3 2 in Shahdol 
to 13.1 in Bilaspur. This shows that less than eight per cent students of Class V achieved score 
between 61 to 79 per cent in four districts 

Only one per cent of students were at Achieving Mastery Level in Bilaspur and 
Raigarh. In Rajnandgaon, Sarguja and Shahdol less than one per cent students were in this 
category. 

From the above presentaUon, it may be concluded that more than 50 per cent of 
students of Class V from districts Rajnandgaon, Sarguja and Shahdol achieved less than 40 
per cent in language. 

Levels of Achievement - Gendenvise 

A glance at Table 9.7 reveals that the percentage of students of Class V at zero level 
varied from 3.3 in Raigarh to 9.5 in Bilaspur in word meaning. The percentage of boys at 
zero level varied from 3.5 in Raigarh to 7 in Shahdol. The percentage of girls at zero level 
ranged from 3.2 in Raigarh to 12.9 in Bilaspur. This shows that more girls were at zero level 
in word meaning than boys 
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The percentage of students of Class V at Not Achieving MLL varied from 15.7 in 
Raigarh to 34.2 in Shahdol. About 11 to 35 per cent boys belonged to this category. The 
percentage of girls Not Achieving MLL ranged from 19.2 in Raigarh to 33.3 in Shahdol in 
word meaning 

The percentage of students achieving MLL varied from 40.7 in Bilaspur to 53.5 in 
Raigarh In this group boys were found to be from 45.6 per cent in Bilaspur to 56.1 per cent 
in Sarguja. The girls in this group were from 35 4 per cent in Bilaspur to 50.6 per cent in 
Raigarh. More boys were found m this category than girls in the Chhatisgarh region. 


Table 9.7: Percentage of Cla.ss V Students on Dirfcreiit Levels of Achievement in 

Language (Genderwise) 


1- 

1 

Area 

Levels 

Bilaspur 

Raigarh 

R^nandgaon 

_ 

Boys 

Girls 

Total 

Boys 

Giris 

Total 

Beys 

Giris 

Total 

Wad 

Meaning 

7exo 

06.20 

12.90 

0950 

03.50 

03.20 

03.30 

05.90 

11.20 

08.50 

No MLL 

21 80 

28.90 

25 20 

11 90 

19.20 

15 90 

26J0 

24.40 

25.50 

Achieving 

MLL 

45.60 

35.40 

4070 

56.60 

50 60 

53 50 

46.40 

43.60 

45.00 

Approaching 

Mastery 

22.30 

19.60 

21.70 

25.20 

26.90 

26.10 

20JO 

19.10 

19.70 

Achieving 

Mastery 

W.IO 

03.10 

03.60 

02,80 

00.00 

01.30 



01.30 

Reading 

Conpre- 

henson 

Zoo 

01.40 

07.00 

m.io 

00.00 

01.30 

00.70 


01.40 

(EJO 

No MLL 

50.10 

56.10 

53.00 

60.80 

- - 

60.90 

60.90 

26.20 

65.30 

60.80 

Achieving 

MLL 

32.90 

21.20 

27.20 

30.10 

29 JO 

29.80 

3140 

23.80 

28.10 

Approaching 

Masteiy 

13.40 

1 

15.00 

14.20 

07.70 

07.70 

07.70 

06.20 

08.90 

07.60 

1 

Achieving 

Mastery 

02 20 

00 80 

01.50 

0140 

00 60 

01.00 

01.30 

01.00 

P ' 

01.10 


t( \mtti ON tin* Nt‘\f /JfIJL'* • 
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Table 9.7; Percentage of Class V Students on DifTcrent Levels of Achievement in 

Language (Gendcrwisc) 


Area 

Levels 

Sarguja 

Shahdol 

Boys 

Girls 

Total 

Boys 

Girls 

Total 

Word 

Meaning 

Zero 

06.70 

06.70 

06 40 

07.00 

10.20 

08 40 

No MLL 

17.10 

27.60 

21.90 

34.90 

33.30 

34 20 

Achieving 

MLL 

56.10 

46.20 

51.40 

45 90 

40.70 

43 70 

Approaching 

Mastery 

18.90 

19.30 

19 30 

11.40 

14.10 

12 60 

Achieving 

Mastery 

01.20 

00.70 

01.00 

00.90 

01.70 

01.20 

1 

Reading 

Compre¬ 

hension 

Zero 

j 

06.10 

09.00 

1 

07.40 

02.20 

i 

06.20 

03.90 

No MLL 

64.60 

1 

60.00 


76.00 

74.00 

75.10 

Achieving 

MLL 

23.20 

21.40 

22.50 

19.20 

13.00 

16.50 

Approaching 

Mastery 

06.10 

07.60 

07.80 

02.60 

06.80 

04.40 

Achieving 

Mastery 

00.00 

02.10 

01.00 

00.00 

00.00 

00.00 


The percentage of students Approaching Mastery Level varied from 12.6 in Shahdol 
to 26.1 in Raigarh. Boys were placed in this category from 11.4 per cent in Shahdol to 25.2 
per cent in Raigarh. Girls got this group from 14.1 per cent in Shahdol to 26.9 per cent in 
Raigarh. More boys were found in this group than girls. 

The percentage of students of Class V Achieving Mastery Level vaned from 1 0 in 
Sarguja to 3.6 in Bilaspur. More boys were found m this group than girls. This shows that 
in four districts about one per cent students achieved mastery level in word meaning 

More girls were on zero level and Not Achieving MLL in word meaning section ot 
the Language Achievement Test. More boys were on Achieving MLL, Approaching M.istcrv 
1-evel and Achieving Mastery Level in the word inclining section of the language 

























In the reading comprehension section of LAT the percentage of Class V students at 
zero level varied from 0.7 in Raigarh to 7.4 in Sargiija More girls were in this category than 
boys in all the districts except in Sargiija In Sarguja I 2 per cent boys were at this level in 
companson to 0 7 per cent of girls 

The percentage of Class V students Not Achieving MLL in reading comprehension 
of LAT varied from 53 in Bilaspur to 75.1 tn Shahdol More girls were at higher level than 
boys in all the districts. 

The percentage of students of Class V Achieving MLL varied from 16 5 in Shahdol 
to 27 8 in Raigarh. More boys were at this level in all the districts than girls. 

The percentage of students Approaching Mastery Level varied from 4.4 in Shahdol 
to 14.2 in Bilaspur. More girls were at this level than boys in all the districts. 

The percentage of students Achieving Mastery Level ranged from zero in Shahdol to 
1.5 in Bilaspur 

It may be safely concluded that more than 60 per cent students had not achieved even 
40 per cent in reading comprehension of LAT. About 10 per cent students of Class V were 
at Approaching Mastery Level and had achieved below 80 per cent. 

Levels of Achievement - Locationwise 

The percentage of Class V students achieving different levels according to rural and 
urban areas is presented tn Table 9.8. 

In the word meaning section of LAT, the percentage of students of rural areas at zero 
level varied from 4.5 in Raigarh to 10.8 in Bilaspur. More students of rural areas were at this 
level than students of urban areas in all the districts except Shahdol. In Shahdol more students 
(10.1 %) of urban areas were at this level than students (7.5%) of rural areas. 

More students of rural areas were at Not Achieving MLL than students of urban areas 
in all the districts except Shahdol. In Shahdol more students (46 %) of urban areas were at this 
level than students(28.1%) of rural areas. 

More students from urban areas were at the level of Achieving MLL than students from 
rural areas in all the districts except Shahdol. In Shahdol more students (49.4%) from rural 
areas were at this level than students (32.4%) from urban areas. 

More students of Class V from urban areas of Bilaspur, Raigarh and Sarguja were at 
the level of Approaching Mastery than students from rural areas. While in Rajnandgaon and 
Shahdol, more students from rural areas were at this level than students from urban areas 



Table 9,8: Percentage of Class V Students on Different Levels of Achievement in 

Language (Locationwisc) 



Levels 

Biiaspur 

Rajgarli 

Rajnaixlgaon 

Saigiija 

SIkJkIoI 

Rural 

Urban 

Rural 





Urban 

Rural 

Urlxui 

Word 

Meaning 

Zero 

10.80 

05 50 

04 50 




09.60 

01.60 

07.50 

10.10 



20.20 

17 60 





21.80 


jm 



44.80 

52 90 



49.40 

50 30 

53.20 

49.40 

32 40 

Approaching 

Mastery 

18 80 

27.60 

23.50 



18.10 

17.60 

21.80 

13.10 

11 50 

Achieving 

Mastery 

04.20 

02.00 

01.40 





01.60 

01.90 

00 00 

Reading 

Compre¬ 

hension 

Zero 

05 20 

01.00 

00 90 



00.60 

11 80 

00 80 

04 10 

03 60 

NoMLL 

55.60 

1 

45.30 i 

63.80 



61.90 

74.30 

44 40 

73.40 

78.40 

Achieving 

MLL 

26 60 

29.10 

27.60 



25.60 



18.00 

13.70 

Apprceching 

Mastery 

U 60 

21.70 

06.80 

10.30 

06.90 

09.40 




04 30 

Achieving 

Mastery 

01.00 

03.00 

00.90 

01.30 

00 70 



02.40 




The analysis of data in terms of Reading Comprehension depicts that a small 
percentage ofstudentsofClassVwereatzero level. On the other hand, a very small percentage 
of students were at the Achieving Mastery Level. 

Overall, the achievement of students of Class V washigherin Word Meaning than the 
achievement of students in Reading Comprehension in rural and urban areas of all the diMncls, 




































































In Reading Comprehension the highest number of students were at Not Achieving 
MLL. Their achievement in Reading Comprehension was between zero and 40 percent. The 
percentage of students from rural areas Not Achieving MLL varied from a low of 55.6 in 
Bilaspur to a high of 78 in Shahdol The percentage of students of urban areas Not Achieving 
MLL was lower in all the districts in comparison to the students from rural areas. The 
percentage of students from urban areas Not Achieving MLL varied from a low of 44.4 in 
Sarguja to a high of 78.4 in Shahdol 

About one-fourth students from rural and urban areas of Bilaspur, Raigarh and 
Rainandgaon were at the level of Achieving MLL in Reading Comprehension. In Sarguja 
more students of urban areas (36%) were at this level than students from rural areas (13%). 

A clear-cut distribution is visible in the students from rural and urban areas in the 
Approaching Mastery Level. More students of urban areas were at this level than the students 
from rural areas in all the districts except Shahdol. In Shahdol the percentage of students from 
rural and urban area was almost same at this level. 

In Shahdol no student was found on Achieving Mastery Level. In all other districts 
less than three per cent students were at this level. 

Level of Achievement - Castewise 

The percentage of students on different levels of achievement is shown in Table 9.9. 

A clear trend is not visible among the students of different castes in different districts 
who were at zero level in Word Meaning. In Bilaspur about 10 per cent students of SC, ST 
and OBC were at zero level in comparison to five per cent OBC students. In Raigarh, about 
five per cent students of ST and Others were at zero level in comparison to SC (3 %) and OBC 
(1 %) students. In Sarguja no student of Others was found at zero level in Word Meaning. The 
highest percentage of students who were at zero level in Word Meaning was of ST from 
Sarguja (15%) ad SC of Shahdol (14%). 

The percentage of students at the level of Not Achieving MLL in Word Meaning 
ranged from a low of 20 for Others to a high of 30 for SCs in Bilaspur. In Raigarh no student 
of Others was found in this category. All other caste students - SC, ST and OBC - were at 
Not Achieving MLL and this percentage varied between 14 to 18. 
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Table 9.9: Percentage of Class V Students on Different Levels of Achievement in L>anguagc (Castewise) 
















































Table 9.9: Perccntaj'c of Class V Students on Dirrcrciit levels of Acliicvcnicnt in 

l^sin^iiage (Castcwisc) 


I Area 

Levels 

Sarguja 

Shahdol 

sc 

ST 

OBC 

Others 

sc 

ST 

OBC 

Others 

Word 

Meaning 

Zero 

08 00 

BB 

01.60 

00.00 

14,30 

09 70 

09 60 

03.10 

No MLL 

36.00 

22.60 

19 00 

20 40 

35 70 

43.80 

29.60 

26.50 

Achieving 

MLL 

44 00 

42 50 

57.10 

59 30 

46.40 

36 80 

45.20 

50.00 

Approaching 

Mastery 

12 00 

18 90 

20.60 

20.40 

03.60 

08.30 

14.10 

19.40 

Achieving 

Mastery 

00 00 

00.90 

01.60 

00.0 

00.00 

01.40 

01 50 

01.00 

Reading 

Compre¬ 

hension 

1 

Zero 

08 00 

16 00 

02.40 

01 90 

00.00 

03.50 

05.20 

04,10 

No MLL 

64.00 

67.90 

65 10 

44 40 

78.60 

75.00 

77 80 

70.40 

Achieving 

MLL 

20.00 

j 

12.30 

25.40 

37.00 

1 

\ 

17.90 

m 

11.90 

21.40 

Approaching 

Mastery 

04.00 

03.80 

07.10 

13.00 

03.60 

04.20 

05.20 

04.10 

Achieving 

Mastery 

04.00 

00.00 

00.00 

03.70 

00.00 

00.00 

0000 

00 00 


2tlK 








































































About 40 per cent students of all castes were at the level of Achieving MLL in Bi laspur. 
In Raigarh about 50 per cent students of all castes were at this level in Word Meaning. In 
Rajnandgaon, the percentage of students vaned from 34 for Others to 53 for SCs in Word 
Meaning. In Sarguja the percentage of students at Achieving Mastery Level varied from a low 
of 42 of STs to a high of 59 for Others m Word Meaning 

A sharp distinction is visible among the students of different castes in Approaching 
Mastery Level in Word Meaning. In Bilaspur in comparison to 17 percent of STs, 32 percent 
Others were at Approaching Mastery Level, In Raigarh 39 per cent students of Others were 
at this level jn comparison to 22 per cent of ST students. In Sarguja students of OBC and Others 
were at this level in the same proportion (20%). In Shahdol a wide gap existed among the 
students of various castes. Four per cent of SC students were at Approaching Mastery Level 
in comparison to 19 per cent students of Others. 

The percentage of studentsat Achieving Mastery Level in Word Meaning varied from 
zero to five in all the districts of all castes. 

From the above discussion, it may be concluded that: 

1. There are students in Class V whose achievement is zero in language Hindi in 
the Hindi speaking area. 

2. The percentage of Students Not Achieving MLL lies between 46 to 49. They 
have achieved a score between one and 39 per cent. 

3. About 27 to 45 per cent students scored between 40 to 59 per cent. They were 
at Achieving MLL, 

4. Less than 10 per cent students were at Approaching Mastery Level. Their 
achievement was between 60 t6 79 per cent. 

5. Less than one per cent students were at Achieving Mastery Level. They 
achieved score above 80 per cent. 

6. The achievement of students was higher in Word Meaning than Reading 
Comprehension. 

7. More girls than boys were at Approaching Mastery Level and Achieving 
Mastery Level. 

8. More students of urban areas than rural areas were at Approaching Mastery 
Level and Achieving Mastery Level. 

9 Clear achievement levels were visible in different castes in a district but a 
pattern did not emerge. 

10. The teaching of language should be improved in all the schools 



ACHIEVEMENT IN MATHEMATICS 


The students of Class V were tested in competencies to be achieved by them when they studied 
in Class IV. The Mathematics Achievement Test (MAT) comprised 40 items. Each item was 
scored for one mark. Thus the total score of MAT was 40. 


Table 9.10 presents the achievement of Class V students in mathematics. The overall 
achievement of students in Chhatisgarh region was below 30 per cent. 

Table 9.10: Mean Achievement of Class V Students in Mathematics 


Districts 

N 

Mean 

SD 

BPR 

807 

12 59 
(31.47) 

05.65 

RGH 

299 

12.88 

(32.20) 

04.22 

RNG 

609 

11.73 

(29.32) 

04.44 

SGJ 

311 

10.03 

(25.07) 

04.59 

SDL 

406 

10.59 

(26.47) 

04.55 

Total 

2432 

11.65 

(29.13) 

04.70 


* Figures in puremhcsls iiuiicfUe percentage 


The highest mean achievement in MAT was 12.88 in Raigarh. The mean achievement 
was 32 per cent. The SD was 4.22. This indicated less variation in the district. The lowest 
mean achievement in MAT was 10.03 in Sarguja. The mean achievement was 25 per cent of 
total scores. The SD is 4.59. 

The mean achievement in other three districts was 12.59 in Bilaspur, 11.73 in 
Rajnandgaon and 10.59 in Shahdol. 

Achievement in Mathematics - Gendenvise 

The mean achievement of students in five districts is presented in Table 9.11, 
according to gender. 
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Table 9.11: Mean Achievement of Class V Students in Mathematics (Genderwise) 


Districts 

Boys 

Girls 

Signifi¬ 

cance 

Mean 

SD 

Mean 

SD 

BPR 

12.99 

05.17 

12.14 

06.09 

Yes 

RGH 

12.72 

04.07 

13.02 

04.35 

No 

RNG 

12.10 

. 

04.65 

11.35 

04.17 

Yes 

SGJ 

10.37 

04.37 

09.67 

04.85 

No 

SDL 

11.10 

04.15 

09.93 

04.95 

Yes 


It is evident from Table 9.11 that the mean achievement of boys was higher than that 
of girls in all the districts except in Raigarh. In Raigarh the mean achievement of girls was 
higher than that of boys in MAT. 

The mean achievement of boys varied from a low of 10.37 in Sargujatoahigh of 12.99 
in Bilaspur. The mean achievement of girls ranged from a low of 9.67 in Sarguja to a high 
of 13.07 in Raigarh. The highest mean achievement of boys was coupled with the highest SD 
in Bilaspur. This shows that more vanation existed in the achievement of boys in Bilaspur 
The mean achievement of girls was 12.14 with 6.09 SD in Bilaspur. This again indicated that 
more vanation was in the achievement of girls. 

The achievement of boys and girls in mathematics was compared. The boys achieved 
significantly higher than girls in Bilaspur, Shahdol and Rajnandgaon. 

Though the achievement of girls was higher than boys in district Raigarh, the 
difference was not statistically significant. 

Achievement in Mathematics - Locationwise 

The locationwise achievement of students of Class V is presented in Table 9.12. The 
mean achievement of students from urban areas was higher than that of students from rural 
areas in all the districts excepjt Shahdol In Shahdol the achievement of students of rural areas 
was higher than that of students from urban areas 





































Table 9.12: Mean Acliicvcinciil of Class V Slncionts in Malhoiiialics (Lxjcal ion wise) 


Districts 

Rural 

Urban 

Signifi¬ 

cance 

Mean 

SD 

Mean 

SD 

BPR 

11.96 

05.79 

14.43 

04.75 

Yes 

RGH 

12 71 

03.98 

13 .35 

04.82 

No 

RNG 

11 47 

04.32 

12.45 

04 68 

Yes 

SGJ 

09.11 

04.51 

11.43 

04.39 

Yes 

SDL 

10.94 

04.56 

09.92 

04.48 

Yes 


The mean achievement of students of rural areas varied from a low of 9.11 in Sarguja 
to a high of 12.71 in Raigarh. In urban areas, the mean achievement of students ranged from 
9.92 in Shahdol to 14.43 in Bilaspur. 

The mean achievement of students from rural areas of Bilaspur was 11.96 with SD 
5.79. This indicated that a wide variation existed in the achievement score. 

The mean achievement of students from rural and urban areas was compared for 
significance. It was noted that the mean achievement of students from urban areas was 
significantly higher than that of students from rural areas in Bilaspur, Rajnandgaon and 
Sarguja. In Shahdol the mean achievement of students from rural areas was significantly 
higher than that of students from urban areas. 

Achievement in Mathematics - Castewise 

Castewise mean achievement of students in mathematics is given in Table 9.13. The 
mean achievement of Others was higher than SC, ST and OBC in all the districts except 
Shahdol In Shahdol the mean achievement of SC students was the highest in comparison to 
other castes students 




Table 9.13: Mean Achievement of Class V Students in Mathematics (Castewise) 


Districts 

SC 

ST 

OBC 

Others 

Mean 

— 

SD 

Mean 

SD 

Mean 

SD 

Mean 

SD 

BPR 

11.50 

05.45 

11.60 

04.34 

12.55 

05.74 

15.03 

05.88 

RGH 



12.49 

04.01 

12.81 

04.26 

13.61 

04.48 

RNG 

— 

12.35 

04 77 

10.16 


11.82 

04.33 

12 71 

05.34 

SGJ 

09 64 

04.42 

08.91 

05.03 

10.36 ' 

04.18 

11.65 

04.23 

SDL 

11 60 

04.70 

10.59 

04.93 

10.16 

04.21 

10.86 

04 37 


The mean achievement of SC students varied from a low of 9.64 in Sarguja to a high 
of 12.35 in Rajnandgaon. For ST students the mean achievement ranged from 8.91 in Sarguja 
to 11.60 in Bilaspur. The mean achievement of OBC students varied from a low of 10.16 in 
Shahdol to a high of 12.81 in Raigarh. For Others the mean achievement ranged from 10.86 
in Shahdol to 15 03 in Bilaspur. 

The mean achievement of students was compared castewise. The results are presented 
in Table 9.14. 

Table 9.14: Levels of Significance of Class V Students in Mathematics (Castewise) 


Districts 

SC 

& 

ST 

SC 

& 

OBC 

SC 

& 

Oth¬ 

ers 

ST 

& 

OBC 

ST 

& 

Others 

OBC 

& 

Others 

BPR 

No 

Yes 

Yes 

No 

Yes 

Yes 

RGH 

No 

No 

Yes 

No 

Yes 

Yes 

RNG 

Yes 

No 

No 

Yes 

Yes 

No 

SGJ 

No 

No 

No 

Yes 

Yes 

No 

SDL 

No 

No 

No 

No 

No 

No 
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The mean achievement of Others was significantly higher than that of SC, ST and OBC 
students in the distnets of Bilaspur and Raigarh. In Rajnandgaon the mean achievement of 
SC students was significantly higher than that of ST students. In Rajnandgaon and Sarguja 
the mean achievement of ST students was significantly lower than that of students of Others 
and OBCs 

From the above discussion, it may be concluded that: 

1. The mean achievement of students in mathematics is low (less than 33%). 

2. The achievement of boys was significantly higher than that of girls in the 
districts of Bila.spur, Rajnandgaon and Shahdol. 

3 The students of urban areas achieved significantly higher than the students of 
rural areas in the districts of Bilaspur, Rajnandgaon and Sarguja 

4 The achievement of Others was higher than the achievement of SC, ST and 
OBC students. 

S. The teaching of mathematics need drastic improvement in all the districts. 
LEVELS OF ACHIEVEMENT IN MATHEMATICS 

The five levels of achievement were also determined to find out the percentage of students. 
The data is presented in Table 9.15. 

It IS evident from Table 9 15 that less than five per cent students were at zero level 
m the four districts of Bilaspur, Rajnandgaon, Sarguja and Shahdol In Raigarh no student 
was found at zero level. 

The percentage of students achieving marks between one and 39 per cenfvaried from 
74 in Bilaspur to 90 in Shahdol. The percentage of students achieving marks above 40 but less 
than 59 ranged from 8 in Shahdol to 21 in Raigarh. Less than two per cent students achieved 
marks above 60 percent. In Raigarh, Rajnandgaon, Sarguja and Shahdol no student achieved 
more than 80 per cent marks in mathematics. 

Levels of Achievement - Gendenvise 

The genderwise levels of achievement are also given in Table 9.15. 

More girls were at zero level than boys in the districts of Bilaspur, Sarguja and 
Shahdol. In Approaching Mastery Level, more girls were at this level than boys in the districts 
of Raigarh and Shahdol. More girls than boys were at Approaching Mastery Level in Bilaspur. 



Tilble 9.15: Percentage of Class V Students on Different Levels of Achievement in 

Mathematics (Gcndcrwise) 


Levels 

Bilaspur 

Raigarh 

— 

Boys 

Girls 

Total 

Boys 

Girls 

Total 

Zero 

00.20 

07.50 

03.70 

00.00 


00.00 

No MLL 

77.50 

70.80 

74 30 

83 20 

73.70 

78 30 

Achieving 

MLL 

19.90 

18.90 

19.40 

15.40 

26.30 

21.10 

Approaching 

Mastery 

01.70 

02.30 

02.00 

01.40 

w.oo 

00.70 

Achieving 

Mastery 

00.70 

00.50 

00.60 

00.00 

00.00 

00.00 

Levels 

1 

1 

Sarguja 

Shahdol 

Boys 

Girls 

Total 

Boys 

'Girls 

Total 

Zero 

03.70 

06.20 

04.80 

00.90 

04.50 

02.50 

No MLL 

87 80 

84.10 

86.20 

90.00 

89.30 

89.70 

Achieving 

MLL 

08.50 

09.70 

09.00 

09.20 

05.60 

07.60 

Approaching 

Mastery 

00.00 

00.00 

00.00 

00.00 

00.60 

00.20 

Achieving 

Mastery 

00.00 

00.00 

00.00 

00.00 

00.00 

00.00 


Rajnandgaon 






























































































Levels of Achievement - Locaiionwise 

The levels of achievement according to location is presented in Table 9.16. More 
students from rural areas were at zero level than students from urban areas in Bilaspur and 
Rajnandgaon. 

Table 9.16: Percentage of Class V Students on Different Levels of Achievement in 

Mathematics (Localionnise) 


Levels 

' " ' " 

Bilaspur 

Raigarh 

Rajnandgaon 

Rural 

Urban 

Rural 

Urban 

Rural 

Urban 

Zero 

04 80 

00.50 

00.00 

00.00 

01.60 

00.60 

NoMLL 

76.70 

67.00 

82.80 

65.40 

86.00 

82.50 

Achieving 

MLL 

15.30 

31.50 

16.30 

34.60 

11.60 

14.40 

Approaching 

Mastery 

02.30 

01.0 

00.90 

00.00 

00.90 

02.50 

Achieving 

Mastery 

00.80 

00.00 

00.00 

00.00 

00.00 

00.00 

Levels 

Sarguja 

Shahdol 



Rural 

Urban 

Rural 

Urban 



Zero 

08.00 

00.00 

01.50 

04.30 



No MLL 

88.00 

82.30 

88.80 

91.40 



Achieving 

MLL 

03.20 

17 70 

09.70 

03.60 



Approaching 

Mastery 

00.00 

00.00 

00.00 

00.70 



Achieving 

Mastery 

OO.(K) 

(K) (X) 

(X)(X) 

00 00 

i 

1 

! 

1 

i 

I 




In Bila^ur, Raigarh, Rajnandgaon and Sarguja more students from rural areas were 
at the level of Not Approaching Mastery Level while in Shahdol more students from urban 
areas were at this level. 

More students from urban areas were at Approaching Mastery Level in all the districts 
The percentage of rural students at this level varied from a low of 3.2 in Sarguja to a high 
of 16,3 in Raigarh. The percentage of urban students at this level ranged from 3.6 in Shahdol 
to 31 S in Bilaspur 

In all the districts, except Bilaspur, students were not at Achieving Mastery Level. In 
Bilaspur, no student was found in the urban area on this level. 

Levels of Achievement - Castewise 

Castewise levels of achievement are presented in Table 9.17. 

The zeros at many places in Table 9.17 indicate that no student from that caste belong 
to the level ' 

The percentage of students of Others was the highest in all the districts except Sarguja 
and Shahdol at Approaching Mastery Level. Similarly, the highest number of students were 
at this level in Bilaspur. In all the other districts no student was found at this level in any caste. 

The percentage of students at the level of Achieving Mastery was the highest for Others 
in all the districts except Shahdol. In Shahdol about 9 per cent students were at this level In 
the four districts the percentage of students varied from 18.5 in Sarguja to 55.6 in Raigarh. 

The highest percentage of students were at Not Approaching MLL for all castes in all 
the districts. The percentage of SC students at this level varied from a low of 76 in Bilaspur 
to a high of 89.3 in Shahdol. The students of ST in terms of percentage at this level ranged 
from 86 in Shahdol to 90 in Rajnandgaon. The OBC students achieving marks between one 
and 39 varied from a low of 74.8 in Bilaspur to 93.3 in Shahdol. Finally, the percentage of 
Other students Not Achieving MLL ranged from a low of 58.9 in Bilaspur to a high of 89.8 
in Shahdol. In comparison to SC, ST and OBC students, the percentage of Others was the 
lowest in Not Achieving MLL. 

From the above discussion, it may be concluded that: 

1. Less than four per cent students achieved zero in mathematics 

2 More than three-fourth students achieved between one and 39 per cent marks 
in mathematics. 

3. The percentage of students achieving marks between 40 and 59 pier cent varied 
from a low of 7 in Shahdol to a high of 21 in Raigarh. 

4. Less than 2 pier cent students scored between 60 and 79 pier cent in mathematics 

.5 Only in Bilaspur less than one per cent students achieved marks between 80 
pier cent and above 
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Table 9.17: Percentage of Class V Students on Dirferent Levels of Achievement in 

Mathematics (Caslewive) 


Bilaspiir 






SC ST OBC Others SC ST OBC Others SC ST OBC Others 


Zero 05.40 00.90 04,20 02 40 00.00 00 00 00 00 00 00 01.90 04.20 00 90 00 00 


NoMLL 


Ma.stery 


Achieving 

Mastery 


ST 

1 

OBC 

others 

04.20 

00 90 

00 00 

90 10* 

85-70 

73 70 

05 60 

12 30 

23 70 

00.00 

01 10 

02 60 

00.00 

00 00 

00 00 


Sargiija 


Shdhdol 


SC ST OBC Others SC ST OBC Others 


Zero 00.00 12.30 01 60 00.00 00.00 03.50 03.00 01.00 


No MUL 92.00 82.10 90 50 81.50 89 30 86 10 93 30 89 80 


Acbwing gg QQ ^ ^ QQ og 20 

MLL 


Aj^roaching ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ oO.OO 

Mastevy 


A<^Wing QQ QQ QQQQ QQQQ QQQp QQQQ ^ ^ QQQQ 

Mastery 


1 








































































































6. The percentage of boys Achieving MLL was higher than the percentage of girls 
at this level in the districts of Bilaspur, Rajnandgaon and Shahdol. In Raigarh 
and Sarguja the percentage of girls was higher than the percentage of boys. 

7. More percentage of students from urban areas were at Achieving MLL than 
the students from rural areas in all the districts except Shahdol. In Shahdol the 
percentage of rural students at this level was higher than that of students of 
urban areas. 

8. Castewise, the percentage of Others at Achieving MLL was higher than the 
percentage of students from SC, ST and OBC at this level in all the distncts 
except Shahdol. In Shahdol, more percentage of SC students were at this level 
than the students of ST, OBC and Others categories. 

RELATIONSHIP BETWEEN ACHIEVEMENT IN 
MATHEMATICS AND LANGUAGE 

The relationship between achievement in mathematics and language was studied. The 
coefficient of correlation was studied, The language test was divided into following different 
components: 

1 Word Meaning (a) Antonyms (WMA) 

(b) Synonyms (WMS) 

2. Reading Comprehension 

(a) Factual Details (RCF) 

(b) Inference (RCI) 

(c) Title/Central Idea (RCC) 

In language, six vaiiabls were identified for est^lishing correlation with the scores 
of mathematics. Word Meaning and Reading Comprehension were two main divisions of the 
language. 

The coefficient of correlation between achievement in word meaning and achievement 
in mathematics is 0.52 in Bilaspur. The value of ‘r’ (coefficient of correlation) is significant 
beyond 0.01 level. This shows that achievement in word meaning is highly positively 
correlated with the achievement in mathematics. The same result is true for Raigarh and 
Sarguja. In these two districts the value of ‘r’ is significant at 0.01 level. For the students of 
Rajnandgaon and Shahdol the value of 'r’ is significant at 0.05 level. This shows that there 
existed a postive relationship between these two variables. 

The achievement in word meaning was comprised of achievement scores of antonyms 
and synonyms Accordingly two variables were identified as word meaning antonyms and 
word meaning synonyms The correlations were calculated by taking one at a lime with the 
achievement score in mathematics. 
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Tabic 9.18: Correlation Between Acliicveinent in Mathematics and Language 


Language Variable 

BPR 

RGH 

RNG 

SGJ 

SDL 

Word Meaning 

Total (TOTl) 

.52** 

.25** 

.20* 

..37** 

.21* 

Word Meaning 

Antonyms (WMA) 

.50** 

.20* 

.19* 

.42** 

.24** 

Word Meaning 

Synonyms (WMS) 

.50** 

27** 

.23** 

.40** 

.19* 

Reading Comprehension 

Total (TOT2) 

.62** 

44** 

.23** 

43** 

.42** 

Reading Comprehension of Factual 
Detail (RCF) 

.63** 

.45** 

.25** 

49 *. 

.41** 

Reading Comprehension of 
Inferences (RCI) 

.59** 

.27** 

.19* 

.38** 

.31** 

Reading Comprehsnion of 
Title/Central Idea (RCC) 

.20** 

.06 

NS 

.03 

NS 

.17 

NS 

11 

NS 

1 


Stgntjicanrai 01 Uvel 
* Stgmjicani ai 05 Uvei 
NS Not SigmJiLani 


The correlation coefficient ‘r’ between achievement in word meaning antonyms 
(WMA) and achievement in mathematics was 0.50 for students of Bilaspur. The value of *r’ 
IS significant at 0.01 level. The value of ‘r’ is also significant at 0.01 level for the students 
of Sarguja and Shahdol. . 

For the students of Raigarh and Rajnandgaon the value of‘r’ is significant atO.05 level. 
The correlation between achievement in mathematics and achievement in word meaning 
synonyms (WMS) was significant at 0.01 l^el for the districts of Bilaspur, Raigarh, 
Rajnandgaon, and Sarguja. The coefficient of correlation between achievement in 
mathematics and WMS was significant at 0.05 level for the districts of Shahdol. 

The coefficient of correlation between the achievement scores of reading comprehen¬ 
sion and mathematics was between 0.23 in Rajnandgaon and 0.62 in Bilaspur. The value of 
‘r’ is significant at 0.01 level for all the districts. Similarly, the value ‘r’ between RCF and 
mathematics is significant at 0 01 level for all the districts. 

The coefficient of correlation between achievement in RCI and mathematics is 
significant at 0.01 level for all districts except Rajnandgaon For Rajnandgaon the value ot 
T' IS significant at 0 05 level. 




The coefficient of correlation between the achievement in RCC and mathematics is 
not significant for all the districts except Bilaspur. For Bilaspur, the value of ‘r’ is significant 
at 0 05 level. This indicated that there existed a positive relationship between achievement 
in RCC and mathematics There existed a positive marginal correlation for the districts of 
Raigarh, Rajnandgaon, Sarguja and Shalidol. 

The correlation results presented above could lead to the following conclusions' 

1. The achievement in mathematics and word meaning is positively highly 
correlated for the districts of Bilaspur, Raigarh, Sarguja and Shahdol. 

2. The achievement in mathematics and reading comprehension is positively 
highly correlated for all the districts. 

3. Tlie achievement in mathematics could help to predict the achievement in 
language 

AREAS OF DIFFICULTY IN LANGUAGE 

The students of Class V found some of the items of Language Achievement Test (LAT) 
difficult. The analysis of difficul items was carried out. The ten most difficult items were 
identified for LAT. 

Areas of Difficulty in Word Meaning 

The data related to most difficult ten items is presented in Table 9 19. The students 
found item numbers 30 and 12 of word meaning synonyms as the most difficult. About 67 
p>er cent students were not able to identify these items correctly. Similarly, item number 36 
was found difficult by 64 per cent students from all the districts Even teachers found some 
of the Items of word meaning difficult (Gupta, 1994). 

Table 9.19: Areas of Difficulty in Word Meaning 


S No 

Item 

No. 

Description 

Percentage of 

Students who did not 
complete the item 

1 

30 

3nTT25 — (tiMiH) 

67 

2 

12 

- 'Trft (H'TR) 

67 

3 

36 


64 

4 

16 


63 

5 

37 


63 

6 

33 


63 

7 

26 


62 

8 

14 


62 

9 

13 


62 

10 

31 


62 




































Areav of DifJicuUy in Reading Comprehension 

The data related to the areas of difficulty in retiding comprehension is given in Table 

9 20 


Table 9.20: Areas of Difficulty in Reading Com prehension 


S.No 

Item 

No 

Description 

Percentage of 
Students who did not 
complete the item 

1 

36 


88 

2 

21 

^ 3tni»R 

80 

3 

33 


80 

4 

4 

•IcTT^ end! 

77 

5 

44 


74 

6 

28 


74 

7 

35 


73 

8 

34 

4 ^31^4 

72 

9 

24 


71 

10 

37 

Titini 4 w? ^ atsl 

70 


The item number 36 was not correctly responded by 88 per cent students from all the 
districts. 

Teachers who have taught Class V also found reading comprehension difflcult. sixty 
four per cent teachers could not successfully provide title to a paragraph asked in LAT 
(Gupta, 1994). 

AREAS OF DIFFICULTY IN MATHEMATICS 

The areas of difficulty were identified for Mathematics Achievement Test (MAT). The data 
related to ten most difficult questions is reported in Table 9.21. Item number 23 related to 
multiplication by zero was not successfully answered by 91 percent studentsofaJl the districts. 
Eighty per cent students were not able to solve successfully items related to odd number, 
capacity and place value 






Table 9.21: Areas of Dimculty in Mathematics 


S.No 

Item 

No. 

Description 

Percentage of 
Students who did not 
complete the item 

1 

23 

Multiplication of 7x0x9 

91 

2 

18 

Conversion of units of weight 

87 

3 

27 

Addition 

85 

4 

9 

Representation of shaded 
portion into fraction 

85 

5 

36 

Representation of shaded 
portion into decimal 

82 

6 

35 

Division/Estimation 

81 

7 

29 

Odd numbers 

80 

8 

5 

Unit of capacity 

80 

9 

32 

Place Value comparison 

80 

10 

11 

L.C.M. of two numbers when 
one IS factor of another 

79 


Even teachers found some of the items of MAT difficult. An item of MAT related to 
the place value was not successfully completed by 62 per cent teachers (Gupta, 1994). 

ACHIEVEMENT OF SCHOOLS 

The achievement of schools was also analysed to find out the number of schools where average 
scores were below 40 per cent. The averages of maximum score and minimum scores were 
calculated to know the range of achievement in the distncts. 

Achievement of Schools in Language 

The data related to achievement of schools in language is shown in Table 9.22. 

It IS evident from Table 9.22 that 25 schools out of 45 from Bilaspur scored below 40 
per cent. This shows that achievement of 55.6 per cent schoolsof Bilaspur was not satisfactory 
In these schools the teaching of language is not up to the mark. In order to understand the 
seriousness of the problem the average maximum and minimum scores of achievement of 
students may be taken into account in the district Bilaspur. The average maximum score was 
53 in language which is about 63 per cent of the total score. If one is aspiring for the 
achievement of Minimum Levels of Learning by the students and finally by the school, the 
recommendation of the report of the National Committee on Minimum Levels of Learning 




Table 9.22: Average Scores of Schools in Language 


Scores 

BPR 

RGH 

RNG 

SGJ 

SDL 

Below 40 
piercent 

25 

(55.60) 

14 

(-17.80) 

26 

(61.90) 

27 

(60.00) 

33 

(73.30) 

Maximum 

53 10 
(63.20) 

■Mi 

46 20 
(55.00) 

56.00 

(66.70) 

42 20 
(50.20) 

Minimum 

04.00 
(04 70) 

26.80 

(31.90) 

20.30 
(24.10) 

00 00 
(00.00) 

09.20 
(10 20) 


* f'* pttri'nthffMs tiuhtarc pmrnfaf'r 


(1991) IS to be taken as an ideal goal for the achievement The report envisaged that about 
80 p>er cent students achieving mastery over 80 per cent of competencies. If competencies are 
converted into scores then 80 per cent students need to score 80 per cent or more. A strong 
intervention strategy is required to move to the direction of the Minimum Levels of Learning. 
The average minimum score for the schools of Bilaspur is 4.0 in language. The target for the 
schools of Bilaspur should be to promote learning among the students to move in the direction 
of maximum score. 

The number of schools in Raigarh district whose achievement is below 40 per cent is 
14>. The average maximum scores of schools was 49.2 and the average minimum score was 
26. In terms of percentage, the achievement of scores lies between 32 and 59. In comparison 
to Bilaspur, schools in Raigarh are more homogeneous. 

In Sarguja the average minimum score in language is zero. The average maximum 
score was 67 pier cent. Sixty pier cent schools scored below 40 pier cent. Herculean efforts are 
required to raise the achievement levels of schools. 

In Shahdol 73 pier cent schools scored below 40 pier cent. The average maximum and 
minimum scores were 42 and 9, respiectively. 

In Rajnandgaon 62 pier cent schools scored below 40 pier cent. The average maximum 
and minimum scores were 46 and 20, respiectively. 

From the above discussion, it may be concluded that: 

I Schools have heterogeneous grouping of students with a larger gap between 
maximum and minimum score. 

2. The achievement of students in a large number of schools (38 - 73 %) was below 

40 pier cent. 

.3 Due care should be taken lo improve the achievement of students in language. 
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Achievement of Schools in McUhematies 


The data of the average scores of schools in mathematics is given in Table 9.23. 


Table 9,23; Average Scores of Schools in Mathematics 


Scores 

BPR 

RGH 

RNG 

SGJ 

SDL 

Below 40 
percent 

37 

(82.20) 

33 

(89.10) 

41 

(97.60) 

43 

(95.50) 

42 

(93.30) 

Maximum 

21 

(52.50) 

18.60 

(46.50) 

16.80 

(42.00) 

18.00 

(45.00) 

18.50 
(46 30) 

Minimum 

00 00 
(00.00) 

06.80 

(17.00) 

00.00 

(00.00) 

00.00 

(00.00) 

00.00 

(00.00) 


More than 80 per cent schools scored below 40 per cent in all the districts. 

In Rajnandgaon 41 out of 42 schools included for the study showed achievement in 
mathematics below 40 p>er cent. The average minimum score was zero. Theaverage maximum 
sc^reis 17 which comes to42 percent. It is extremely difficult to raise the level of achievement 
of students up to 80 per cent as envisaged in the National Commute Report on Minimum Levels 
of Learning The position of schools in all other distnets is almost the same with minor 
deviations. 

The average minimum score is zero in all the districts except Raigarh. In Raigarh the 
average minimum score is seventeen per cent. The average maximum score is below 50 per 
cent in all the districts except Bilaspur. In Bilaspur the average maximum score is 53 per cent. 

From the above discussion, it may be concluded that: 

1 The achievement of students in mathematics in more than 80 per cent schools 
was below 40 per cent. 

2. The average minimum score is zero in all the districts except Raigarh. 

3. The average maximum score is below 50 per cent in all the districts except 
Bilaspur. In Bilaspur, the average maximum score is 53 per cent. 

4. Special efforts are required to improve the achievement of studenu in 
mathematics 

























ACHIEVEMENT AT A GLANCE 


At thii <iiage it is worthwhile to Uxik at the achievement of students in language and 
mathematics of other districts of the country. The Baseline Assessment Study was conducted 
by The New Concept Consultancy Services in Uttar Pradesh and Tamil Nadu, the National 
Institute of Educational Planning and Administration (NIEPA) in Kerala and Karnataka and 
the National Council of Educational Research and Training (NCERT) in Assam, Haryana, 
Madhya Pradesh, Maharashtra and Orissa. The objectives of the study was to assess the 
achievement of students in Class IV or V in language and mathematics. The achievement of 
Class II students was also assessed to explain the achievement of sampled students. In all the 
studies multistage sampling procedure was used. Primary schools numbering 35 to 45 were 
randomly selected from each district. 

Achievement in Assam 

The BAS was conducted in four districts - Darang, Dhubn, Karbi Anglong and 
Morigaon. The average achievement of Class IV students in mathematics varied from a low 
of 41 percent in Karbi Anglong to a high of 56 per cent in Dhubri. The achievement of students 
in word meaning ranged from 50 percent in Karbi Anglong to 63 percent in Dhubn. In reading 
comprehension the mean achievement of students was the lowest 35 per cent in 'Karbi Anglong 
(Table 9.24). The average achievement of students in number recognition of Class II was 
between 70 to 79 per cent. In addition and subtraction the average achievement vaned from 
a low of56 per cent in Karbi Anglong to a high of70 percent in Dhubri The mean achievement 
of Class 11 students in letter reading ranged from 51 to 72 per cent. In word reading the lowest 
percentage was 38 in Karbi Anglong. 

Table 9.24: Mean Achievement of Students in Assam 


Distria 

Class IV 

Class II 

— 

Achievement in 
Mathmatics 
MM60 

Achievement in 
Language 

Achievement in 
Mathmatics 

Achievement in 
Language 

Word 

Meaning 

MM20 

Reading 

Compr^ 

nsion 

MM24 

Number 

Recogni¬ 

tion 

MM6 

_ . 

Addition 

and 

Subtrac* 

don 

MM8 

Letter 

Reading 

MMIO 

Word 

Reading 

MMIO 

Darrang 

20 80 

11.70 

10.10 

04.30 

05 30 

06.30 

05.50 

Dhubri 

22.80 

12.60 

10.30 

04.70 

06 30 

07.00 

04.90 

Karbi Anglong 

16 50 

09 90 

08 30 

04 20 

04.50 

05.10 

03 80 

Morigaon 

17 80 

10.70 

10 00 

(W 20 

04 80 

07 20 

06.20 


. 4 / A1 Atiutmum Afurks 

Sottne .V K Jant;tra and l> />, Yadav, l>i‘i I* \\\am - A \umnutry, Nl I KT (Afimt'iiJ, /VW 
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Achievemeni in Haryana 

The BAS was conducted in four districts of Haryana, Hissar, Jind, Kaithal and Sirsa 

The mean achievement of Class V students in mathematics varied from a low of 35 
per cent in Sirsa to a high of 40 per cent in Jind district of Haryana. The mean achievement 
of Class V students in language (Hindi) ranged from 34.58 in Sirsa to 38.99 in Kaithal out 
of 84 marks The mean achievement in word reading was higher than the mean achievement 
in reading comprehension. The students of Haryana achieved around 50 per cent marks in 
word reading- In reading comprehension the achievement declined up to 40 per cent (Table 
9.25) Class II students scored lower in number recognition than in addition and subtraction 
in all the districts except Sirsa In Sirsa, Class II students achieved higher in number 
recognition than in addition and subtraction. The average achievement in letter reading was 
higher than average achievement in word reading. The average achievement of Class II 
students in word reading varied from a low of 38 per cent in Sirsa to a>high of 46 per cent 
in Jind. 


Table 9.25: Mean Achievement of Students in Haryana 


District 

Class V 

Class 11 

Achievement in 
Mathmatics 
MM40 

Achievement in 
Language 

Achievement in 
Mathmatics 

Achieveirient in 
Language 

Woid 

Meaning 

MMiit) 

Reading 

Compreh 

nsion 

MM44 

Number 

Recogni¬ 

tion 

MM6 

Addition 

and 

Subtrac¬ 

tion 

MM8 

Ijetter 

Reading 

MMIO 

Word 

Reading 

MMIO 

Hissar 

15.26 

19 64 

15.63 

03.81 

04 10 

06.23 

04.39 

Jind 

15.82 

20.92 

18 00 

01 91 

03.59 

06 43 

04 63 

Kaithal 

15.65 

21 61 

17.38 

03 94 

04 27 

06 14 

04 52 

Susa 

13.86 

19.81 

14 76 

03 53 

01 70 

06 35 

03 84 


Souret. N K Jangira and Anupam Ahi^^ iWEP Haryana ~ A Summary, NCERT (MUnto), I99d 

The achievement in mathematics of students of Class V of four districts of Haryana 
was higher thsm the five districts of Chhatisgarh region. 







































Achievement in Kerala 


The BAS was conducted in three districts - Malappurain, Kasaragode and Wayanad 
The mean achievement of students of Class IV expressed m terms of percentage is given in 
^ Table 9.26. The average percentage achievement varied from a low of 34 in Malappuram to 
a high of 39.6 in Wayanad. The mean score of achievement in language (Malayalam) was 
higher than the mean score of achievement in mathematics. The percentage range was 45 to 
51. The mean achievement scores in mathematics for Class II is 59 per cent. The average 
achievement in number recognition was higher than the achievement in addition and 
subtraction. The achievement scores in number recognition varied from a low of 70 per cent 
in Malappuram to 80 per cent in Kasaragode which is probably the highest in all the distnets 
where BAS was conducted. The combined mean achievement score in language (Malayalam) 
of Class II students varied from a low of 66 per cent in Wayanad to a high of 69 per cent in 
Kasaragode 


Table 9,26: Mean Achievement of Students in Kerala 


District 

Oass V 
(in percent) 

Class II 

Achievement in 
Mathematics 

Achievement in 
Language 

Achievement m 
Matbematjcs 

Achievement in 
Language 

Number 

Recogni¬ 

tion 

MM5 

Addition 

and 

Subtrac¬ 

tion 

MM8 

Letter 
Reading 
MM 10 

Word 
Reading 
MM 10 

Malappuram 

34.10 

44.80 

04.20 

03.40 

13.20 

Kasaragode 

38.40 

45.30 

04.80 

04.50 

13.80 

Wayanad 

39.60 

51.30 

04.50 

03.70 

13.10 


Source* V Verg/tese, DPEr(Haseim< Assessment Study* KenUa) - A Summary^ NtEFA (Mlmeo), 1994 


The achievement in language of students of Class V of Chhatisgarh region was higher 
than the achievement in three districts of Kerala. However, students of Kerala performed 
better in mathematics. 
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Achievement in Maharashtra 


At the first stage the BAS was conducted in three districts - Aurangabad, Nanded and 
Parbhani. The average score of students of Class IV in mathematics was between 27 to 31 
percent. Students performed higher in word meaning than reading comprehension. In reading 
comprehension, the performance of students of Class IV varied from a low of 33 per cent in 
Nanded to ahigh of34 percent in Parbhani (Table9.27). The achievementof Class II students 
in number recognition was higher than in addition and subtraction. In addition and subtraction 
mean achievement vaned from 36 per cent in Nanded to 44 jjercent in Parbhani. The average 
achievement of students of Nanded of Class II in letter reading and word reading was 48 per 
cent and 27 per cent respectively, which was exceptionally low. The achievement of Class 
II students in Letter Reading was 6.63 in Aurangabad and 6.79 in Parbhani The achievement 
in Letter Reading was higher than Word Reading. 

Table 9.27: Mean Achievement of Students in Maharashtra 


Distnct 

Class IV 

Class 11 

Achievement in 
Mathematics 
MM40 

Achievement in 
language 

Achievement in 
Mathematics 

Achievement in 
Language 

Word 

Meaning 

MM20 

Reading 

Compreh 

nsion 

MM24 

Number 

Recogni¬ 

tion 

MM6 

Addition 

and 

Subtrac¬ 

tion 

MM8 

Letter 

Reading 

MMIO 

Word 

Reading 

MMIO 

Aurangabad 

10.88 

08.09 

08 06 

03.57 

03.11 

06.63 

04 09 

Nanded 

11.80 

08 34 

07.99 

03.08 1 

02.84 

04.84 

02 68 

Parbhani 

12 29 

0908 

08.11 

03 47 

03 48 

06 79 

04.71 


Source, K Jaugira aod Sandhyc Parat^iapct £>/*£#* Mahorashira ~ A Summary, NCERT (Mlmeo), 1994 

































Achievement in Orissa 


The BAS was conducted in four districts - Gajapati, Kalahandi, Rayagada and 
l^hulhani. The mean achievement score in mathematics for Class V was 14.43 in Gajapati, 
13 31 in Kalaliandi, 15.02 in Rayagada and 16 61 in Phulbani. The achievement score varied 
from a low of 33 per cent in Kalahandi to a high of 42 per cent in Phulbani. The average 
achievement in word meaning was higher than the average achievement in reading 
comprehension in all the four districts. The average achievement in word meaning wasaround 
50 pier cent. The average achievement in reading comprehension ranged from 32 percent in 
Kalahandi to 40 per cent in Phulbani (Table 9.28). The mean achievement of Class II students 
was higher in number recognition than addition and subtraction The achievement scores of 
Class 11 in mathematics was about 56 per cent. The average achievement of Class II students 
in letter reading was higher than in word reading. The achievement scores ranged between 
56 to 70 pier cent 


Table 9.28: Mean Achicveincnt of Students in Orissa 


District 

Clivs V 

Cla.ssll 

Achievement in 
Mathemaocfi 
MM-^O 

Achievement in 
Langiuige 

Achievement in 
Mathemaucs 

Achievement in 
Language 

Word 

Meaning 

MM40 

Reading 

Qimprehe- 

nsion 

MM44 

Number 

Rea^gni- 

tion 

MM6 

Addition 

and 

Subtrac¬ 

tion 

MM8 

Letter 
Reading 
MM 10 

Word 

Reading 

MMIO 

Gajapati 

14 43 

19.17 

14.30 

03.% 

04.24 

06.83 

06.28 

Kalahandi 

13.31 

17.93 

13.90 

03.38 

03.32 

06.50 

05.71 

Rayagada 

^ 15.02 

20.47 

16.94 

03.67 

04.24 

06.25 

05.56 

Phulbani 

16.61 

20 43 

17.61 

03 85 

04.48 

07 04 

06.41 


Source. S.Afogflal, PPEP Onssa - A Summa/y, MCEPT (Muneo ), 1994 

The students of Class V of four distnets of Orissa pierformed better in mathematics 
in comparison to students of Chhatisgarh region. 





































Achievement in Tamil Nadu 


The BAS wa5 conducted in threedistnets ofTaniil Nadu - South Arcot, Thiruvannamalai 
and Dharmapun. The average achievement in mathematics of Class V students was around 
28 per cent. The average achievement scores in word meaning was about 45 per cent. The 
mean achievement scores in reading comprehension varied from a low of 28 per cent in 
Thiruvannamalai to a high of 32 per cent in Dharmapuri (Table 9.29). 

The mean achievement score in number recognition of Class 11 students was ranged 
from 47 per cent in Dharmapun to 53 per cent in South Arcot. The average achievement of 
Class II students in addition and subtraction was exceptionally low (18 to 27 pier cent) in all 
the districts. The mean achievement of Class II students in language (Tamil) was also low. 
The average range of achievement score in word reading of Class 11 students varied from a 
low of 18 per cent in Thiruvannamalai to 24 per cent in Dharmapun. 


Table 9.29: Mean Achievement of Students in Tamil Nadu 


Districts 

Class V 

Class 11 

Achievement in 
Mathematics 
MM40 

Achievement in 
Language 

Achievement in 
Mathematics 

Achievement in 
Language 

Word 

Meaning 

MM40 

Reading 

Compreh 

nsion 

MM40 

Number 

Recogni¬ 

tion 

MM6 

Addition 

and 

Subtrac¬ 

tion 

MM8 

Letter 

Reading 

MMIO 

Word 

Reading 

MMIO 

South Arcot 

10.08 

18.11 

12 53 

03 20 

01.67 

05.71 

02.34 

Thiruvannamalai 

11.61 

17 27 

11.36 

02.82 

01 47 

04.67 

01 82 

Dharamapuri 

11.25 

19.57 

12 77 

02.79 

02 15 

05 55 

02.36 


Source: The New Coueept CousuUenej Services, UPEP Tamil Nadu, Basduie Survey Repari. New Delhi, 1994 


The students of Class V of Chhatisgarh region achieved higher than the students 
of Tamil Nadu in mathematics. TTie achievement in language is almost at par. 



































Achievement in Uttar Pradesh 


The BAS was conducted in three districts of Uttar Pradesh - Varanasi, Sitapiir aii<l 
Nainital The mean achievement of students of Class V in mathematics varied from a low of 
26 percent in Sitapur toa high of 37 percent in Varanasi. The mciin achievement of students 
in word meaning was higher than the mean achievement in reading comprehension The mean 
achievement of students in word meaning varied from 45 to 59 per cent. The inetm 
achievement in reading comprehension varied from a low of 28 percent in Sitapur to a high 
of 40 percent in Nainital (Table9.30). Theaverage achievement of Class II studentsin number 
recognition is higher than the achievement of students in addition and subtraction. The mean 
achievement in number recognition ranged from 51 to 60 per cent. The mean achievement 
of students of Class II in language (Hindi) is slightly higher The average performance of 
students in letter reading varied from 77 per cent to 84 per cent The students scored on an 
average from a low of 41 per cent in Sitapur to a high of 58 per cent in Nainital 

Table 9.30: Mean Achicveiiiciit of Students in Utter Pradesh 


District 

Class V 

Class II 

Achievement in 
Mathematics 
MM40 

Achievement m 
Langirage 

Achievement in 
Mathematics 

Achievement in 
Language 

Word 

Meaning 

MM40 

r 

Reading 

Compreh 

nsion 

MM44 

Number 

Recogni¬ 

tion 

MM6 

Addition 

and 

Subtrac¬ 

tion 

MM8 

Letter 

Reading 

MMIO 

Word 

Reading 

MMID 

Varanasi 

14.94 

21.02 

15.20 

03.60 

04.58 

08.36 

05.33 

Sitapur* 

10 28 

18 10 

12 50 

03.10 

03.77 

07 67 

04.07 

Nainital 

13 43 

23 44 

17.60 

03 41 

04 36 

07.94 

05.78 


Source, The Sew Conce/H Consuitancy SeryKct,, Hoseltne Surrey of Three Ihstrkts of Uuar hudesh. New Delhi, 1992^93, 


The achievement in language of students of Class V of Uttar Pradesh is almost at par 
with the students of Chhatisgarh region. 


































Achievement in Madhya Pradesh 

The mean achievement in malhematics of students of Class V varied from a low of 
18 jier cent in Satna to a high of 38 per cent in Guna 

Table 9.31: Mean Achievement of Students in Buiidclkliand and Malwa Region of 

Madhya Pradesh 


Distiia 

Class V 

Class 11 

Achievement in 
Mathematics 
MM40 

Achievement in 
Language 

Achievement in 
Mathematics 

Adiievement in 
Language 

Word 

Meaning 

MM40 

Readuig 

Compi-ehe 

nsion 

MM44 

Number 

Recogni¬ 

tion 

MM6 

Addition 

and 

Subtrac¬ 

tion 

MM8 

Letter 
Reading 
MM 10 

— 

Word 
Reading 
MM 10 

Satna 

07.01 

10.06 

07 62 

02.25 

01 52 

06 04 

02.13 

Reewa 

10 84 

15.52 

12.65 

0356 

02.57 

06 33 

0633 

Sidhi 

11 63 

12 25 

14 81 

02.98 

01.68 

0621 

02.73 

Tikamgarh 

10 97 

11.78 

11 64 

02 67 

1 

05 50 

01.92 

Chhatterpur 

10.42 

12 60 

12.30 

01.27 

02.34 

05.93 

02 02 

♦Panna 

08 07 

12 87 

08.14 

02.24 

01 46 

03 91 

01 33 

Betul 

13 73 

17 07 

16 07 

03.53 

02.80 

06.96 

04.27 

Dhar 

11.69 

13 23 

13.99 

03 09 

03 01 

06.25 

03.57 

Mandsour 

1042 

11.91 

11.20 

03 31 

02.61 

06 64 

03.83 

Guna 

15 00 

15.00 

12 27 

02.76 

03.43 

04.94 ^ 

02.52 

Rajgarh 

12 06 

14.06 

14 75 

03 91 

03.86 

07 10 

04 06 

Raisen 

12 11 

15.71 

14.81 

03.24 i 

03 02 

06 56 

02 55 

Ratlam 

11.36 

14.75 

15 23 

03 66 1 

03 83 

07 08 

05 24 

*^Sehore 

11.48 

13.40 

13 26 

03.37 

02.93 

04 50 I 

02 53 


Source • 0 I) Yada*. tiVkP Afadhya Pradeth (Hundtlkhand Region) - A Summary, NCERT (Mlmto ). I99d 
••S K \adav, i>PPP Madh\a I'rudah (MaJwa RegUM) - A Summary, NCKRT (Muneo ), 1994 





















































































The performance of stuclentji in wtircl reading was higher than reading comprehension 
in almoslall the districts. The mean achievement in reading comprehension of students varied 
from a low of 7 62 m Satna to a high ot 16 07 in Bctul In Chhatisgarh region, the mean 
achievement of Class V students in reiiding comprehension varied from a low of 13.41 in 
Sarguja to a high of 16.01 in Raigarh (Table 9.2). this shows that the patter of achievement 
IS almost same in Bundelkhand, Malwa and Chhatisgarh region The mean achievement in 
number recognition of Class II students varied from a low of 1.27 in Tikamgarh to a high of 
3 91 in Raigarh. The mean achievement of students of Class II m addition and subtraction 
varied from a low of 1 46 in I^nna to a high of 3 86 in Raigarh and Bilaspur. 

The mean achievement of Class II students in letter reading was higher than word 
reading In word reading the mean acnievement of students varied from a low of 0.13 percent 
in Panna to a high of 63 per cent in Rewa 

Achievement of Teachers 

The performance of teachers was also assessed by the investigator on the same 
achievement test which was administered to the students. The mean achievement in 
mathematics of teachers was76 percent. The Reportof the Committee on the Minimum Levels 
of Learning at the primary stage (1991) decried the inadequate and incomplete learning by 
the children. The Committee prescribed the performance target for teachers as 80 per cent 
or more of the students mastering 80 per cent of the prescribed learning level. The mean 
achievement score achieved by the teachers in the study ccmducted by Gupta (1994) is below 
80 per cent. This indicates that the task is difficult to be achieved by the teacher in their own 
case. 


Table 9.32: Mean Achievement of Teachers 


Teacher Group 

Achievement in 
Mathematics 
MM40 

Achievement in 
Language 
MM84 

All Teachers 

30,54 

75.74 

Male Teachers 

30.53 

76.03 

Female Teachers 

30.56 

75.00 


Source . K Af (iu/no. Teachers ' Per/ormamce ut Ataihemaites and Meadlnn Test 




The mean score of achievement of teachers in language is 75.74 per cent out of the 
maximum score of 84 per cent. In terms of percentage, the mean achievement score is 90 per 
cent. 


The National Policy on Education (1986) reiterated that no people can rise above the 
level of Its teachers. In a sense this indicates the achievement of students in the classroom also. 
The results of BAS conducted in different states and the achievement of teachers, if compared, 
reveal that students’ achievement is almost 50 per cent or less in majority of the districts 

While many reasons may be attributed to the low achievement of students of Class V, 
one very strong reason is that the achievement of students of Class II is also very low. Class 
II students will go to Class V with low achievement thereby not mastering the content of class 
which they have cleared. The poor mastery over the content in long range gets accumulated. 
This has resulted in low achievement in Class IV or V. 

From the above discussion, it may be concluded that: 

1 The achievement of students in mathematics is very low. The range of 
achievement is 18 to 56 per cent for Class IV Or V. 

2. The mean achievement of students in Word Meaning is higher than Reading 
Comprehension in Class IV or V. 

3. The achievement of students in language is higher than achievement in 
mathematics 

4. The achievement of students of Chattisgarh region is almost at par with the 
achievement of students in other districts of Maharashtra, Tamil Nadu and 
Uttar Pradesh Similarly, the achievement is at par with Bundelkhand and 
Malwa region of M.P. 

5 In order to improve the achievement of students, special concerted efforts are 
required. The content knowledge of teachers should be updated 



CHAPTER 10 


IMPLICATIONS 


The analysis and interpretation of the data of the Baseline Assessment Study have resulted 
into some significant findings and conclusions. Many prepositions may be drawn from the 
data-base. Implications for designing intervention strategies may be thought from several 
points of view. One design of implication may be for the control and manipulation of presage, 
process and product variables. Another line of action may be designed to strengthen the 
network of pnmary schools and improvement of quality of teaching learning. Ideally, the 
implementation of the strategies is most crucial for implications. 

The generalisability of the findings for all the districts or the State may have some 
serious specific problems. The district-specific results and conclusions have emerged from 
the study which are applicable to the districts only. Hence, efforts have been made here to 
suggest implications for the distnets of Bilaspur, Raigarh, Rajnandgaon, Sarguja and 
Shahdol where the BAS was conducted. The intervention strategies are presented under 
several groups like the classroom, teacher, head teacher, school, supervision, community, 
etc.Often more than one group involved in the implementation of a recommendation. 
Therefore, repetition of the recommendation is inevitable. 

THE CLASSROOM 

The classroom of all the schools ought to be modified to make it more attractive for all the 
students, the RGPSM should plan and work in this direction in order to acKi(v«tangible results. 

Achievement of Class // Students 

The achievement of students in Class II is low. The students could read letters better 
than the word. The recognition of composite letter was a problem for the students. The 
students seem to mug up words without having sufficient mastery over the use of matras. 
They found it difficult to discriminate between letters and matras. The students require a lot 
of practice in word reading with the use of matras. Simultaneously, the textbook has also 
to be designed taking this finding into consideration. The walls of the schools should have 
lots of black space for practice in writing by the children. At this stage, efforts have to be 
made by the teachers to achieve the minimum levels of learning as envisaged in the national 
report. In the classroom, students should be provided oppiortunity for loud reading. Training 
of teachers has to be improved to involve students in teaching. 



The teaching of mathematics also needs improvement. The study” found that the 
students of Class II had not even mastered the basic concepts and a large number of students 
were notable to solve the problems of addition and subtraction involving zero in Class II. 

In Class V also students were not able to solve problems of multiplication by zero. This shows 
that the concept of mathematical operations involving zero is not mastered by students at the 
initial stage. About one-fourth of students of Class II from Sarguja and Shahdol achieved 
zero in mathematics. It is suggested that the textbook of mathematics should be designed to 
emphasise the basic concepts. The textbook should contain specific instructions for teachers 
and they should be provided training in the effective use of textbooks. The students should 
also be guided about the use of textbook in school and at home. 

Achievement of Class V Students 

The achievement of Class V students in language is very low (33 to 43%). Their 
achievement in word meaning is higher than reading comprehension. But the achievement 
in word meaning is also less than 50 percent. Efforts are required to enrich the vocabulary 
of students. Children’s magazines or books should be made available to the students. The 
books published by the Publication Division, National Book Trust and National Council of 
Educational Research and Training for pnmary school children should be made available to 
the school. Itshould be ensured that the students read these books. Boys achieved higher than 
girls in word reading and reading comprehension. Except Shahdol, in all other districts 
students from urban areas achieved higher than rural areas in word meaning and reading 
comprehension. This shows that the achievement in language is being influenced by expiosure 
to outside environment other than home The curricular activities like Bal Sabha, Debate, 
Antakshari, Competition in Literary activities should be made compulsory in all the schools. 
In Sarguja about four per cent students achieved zero in language. This requires special 
attention. More than 50 per cent students achieved less than 40 per cent marks in 
Rajnandgaon, Sarguja and Shahdol in language. 

The achievement of Class V students in mathematics was also very low (25 to 32%). 
It was lower than the achievement in language. More than three-fourth students scored below 
40 per cent. A large number of students were not having conceptual clarity about 
mathematical operations involving zero application. 

Besides designing an intervention strategy to improve teaching and reading in the 
classroom, designing of textbooks should also be improved. Training provided to teachers 
in different methods and techniques in TTls is rarely used in the classroom teaching. The 
active involvement of students in teaching may improve the learning. The activity method, 
learning by doing, child-centred approach, etc. have to be practised by the teachers. Teaching 
aids should be used by the teacher during the process of classroom interaction The language 
teaching should be improved by the practice of loud reading, rapid reading, silent r<*adipg 
and dictation 



A lot of stress has been put on the continuous comprehensive evaluation during the 
last so many years. The evaluation of the students after unit or term supported by the feedback 
may help in the improvement of achievement. If possible, answer books of the lest should 
be returned to the students after the correction and evaluation.. 

A provision should be made for diagnostic and remedial teaching. The remedial 
classes for slow learners have to be organised in the school. The working hours of the school 
need adjustment. Similarly, the number of working days in a year require our attention not 
in principle but in practice 

Classrooms should be made attractive and display board should be fixed on the walls 
of the classroom to enable students to display their drawi ngs, writings and other handworks. 

Facilities of pre-school education should be strengthened in all the distnets. The 
ECCE centres should be feeder institutions to pnmary schools. 

THE TEACHER 

The achievement of students is directly influenced by the pierformance of teachers in the 
classroom. The study has revealed that the teachers are not propierly equipped to face the 
challenge posed before them for the universalisation of elementary education. Teacher 
training, competence, service conditions, availability of teaching aids and academic help 
have emerged as significant factors for the performance of teachers. More than one third 
teachers were untrained in Raigarh, Sargujaand Shahdol. Special efforts are required to get 
alt the teachers trained. 

In pursuance of the National Policy on Education (1986), Distnet Institutes of 
Education and Training (DIET), Colleges of Teacher Education (CTE) and Institutes of 
Advance Study in Education (lASE) should be set up in the State of Madhya Pradesh to 
provide preservice and inservice teacher education under the centrally sponsored scheme of 
teacher education. It will be worthwhile to look into the study conducted by the Department 
of Teacher Education and Special Education of the National Council of Educational Research 
and Training for these institutions. The functioning of DIETs, CTEs and lASEs has not 
improved substantially for want of manpower and funds for the programmes. 

DIETS of all the five districts covered under the study were not having adequate staff 
as per the guidelines circulated by the Department of Education,'^MHRD. The Institute of 
Advance Study in Education in the district of Bilaspur is almost non-functional. To improve 
the performance of teachers through training, the DIETs, CTEs and lASEs have to be 
equipped with thedesired manpower and financial resources for the programme. The existing 
facilities of inservice education should be upgraded in these districts. The RGPSM should 
be empowered to look into the utilisation of resources provided by the MHRD for DIETs, 
CTEs. lASEs and SCERT of M.P 
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Preservice teacher training programme should be revitalised in the State to achieve 
the goal of universalisation of Elementary Education under Development of Local Specific 
Curriculum and Instructional Material. ’ 

Inservice training of teachers has to be made need-based and- recuqpent. The 
programme is to be geared for multigrade teaching, individualised instructions ^d rem^ial 
teaching. A perspective plan for preservice and inservice training of teachers sho>uld be 
designed for each distnct after taking into account the needs of teachers and the place. In 
comparison to male teachers female teachers have not undergone inservice education 
programmes. Therefore, inservice education programmes should be organised exclusively 
for women teachers where participation should be mandatory. 

The teachers should be promoted to develop and use teaching aids in the classroom .The 
efforts of the Shikshak Samakhya Project need consolidation to make the classroom 
attractive. Effective and relevant teaching-learning material and aids should also be 
developed. 

Teachers' level ofknowledgein mathematics and language must be enriched. In order 
to integrate content and methodology, teacher’s guides and textbooks should be made 
available in a single volume. Textbooks are to be designed in such a manner that points of 
stress are explained during the process of interaction with the students in the classroom. 

Pro fessional organisation of teachers are essential to make a cohesive group. Tliis will 
also ensure and promote cooperation among them, help in community mobilisation and 
efforts for accountability. 

The proportion of SC and ST teachers are not in proportion to the population in the 
districts. Efforts should be made to recruit more SC and ST teachers. As the female teachers 
are less in proportion to male teachers, more of them should be recruited. If need be, 
untrained but academically qualified teachers should be recruited first and then these female 
teachers should be provided training in the teacher training institutions. A special provision 
of housing should be made in the village of posting with the help of Housing Board. 

Teachers with B.Ed. and M.Ed. qualifications are available in the schools but have 
to be given training in conducting action research so that they can design improvement for 
the system Once these teachers are identified and are given the training and task of action 
research they need not be disturbed from the school of posting. This is bound to promote 
innovation and experimentation at school level. 
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The complete kit of training niatcrial for inservicc education of teachers is to be 
developed in advance and the same may be supplied to the teachers before launching a 
programme. All the teachers of a school ought to be given training at a stroke. Calling one 
teacher from a school and providing training to him/her may serve administrative 
convenience but classroom practices are not improved substantially. The training of teachers 
may be organised in a phased manner. The training programme should be demonstrated in 
the classroom. Therefore, venue of training of teachers should always have a Class II or IV 
The resource person/key person must demonstrate the practice first followed by theory in 
the classroom. 

THE HEAD TEACHER 

The head teacher is the key functionary for the improvement of quality of education at the 
pnmary level. The head teacher is expected to supervise the classroom teaching and provide 
on-the-spot guidance to the teacher. The study has revealed that homework is given to the 
students but correction of the homework is not carried out regularly. The head teacher can 
ensure the correction of the homework. 

The duration of the school and number of working days are two factors related to the 
availability of time. Schools do not have watches to monitor timings. The head teacher is 
to be empowered to maintain regularity and punctuality in the school. 

A rigorous training programme is essential before a person is promoted as head 
teacher. The induction level training will equip the incumbent to perform and identify with 
the new responsibility. The capability building inservice training programme may be 
organised for the existing head teachers. Keeping the multifaceted duties of the head teacher 
in centre, the training programme may include leadership behaviour, maintenance of the 
school records and supervision. 

Staff meetings should be organised regularly in the school. The head teachermay act 
as a link between the community, administration and the school. 

The head teachers are not aware of the level of school efficiency. Many of them cannot 
believe that all the students can achieve marks more than 80 per cent in a village school. The 
head teachers believed that teachers are competenL But what is the criterion of evaluating 
competence? They are to be provided training for improving school efficiency. The head 
teacher is the first fierson to know about deficiencies in the school. It will be better if he is 
provided training in the development of School Improvement Plan. Subsequently all teachers 
are to be involved in the development and implementation of the plan. 

The RGPSM needs to maintain direct contact with the head teacher. A data-base is 
required for this, the head teacher should be given financial powers to make contact with 
RGPSM 



TOE SCHOOL 

The schoolwise analysis of the achievement has indicated that more than 80 per cent schools 
achieved below 40 per cent in language and mathematics. This requiies drastic change in the ^ 
school. 


Many schools are single or double-room schools but rooms are in dilapidated 
conditions. The maintenance work has not been carried out since long. In fact these rooms 
are not fit to organise classes in all weathers. There is an urgent need to have sufficient 
classrooms in all the school to avoid learning interferences. The basic facilities of toilet and 
drinking water should be provided in ail the schools. 

The availability of material supplied under the Opieration Blackboard scheme should 
be ensured. Teaching aids are to be made available in the school 

In order to promote reading climate in the school, there is a need for a library where 
children’s books are made available. Sufficient funds have to be allocated to schools to 
subscribe to children’s magazines. 

Each school should have a School Improvement Plan. The plan may contain minor 
details like seating plan of the students, position of the teacher, time table for teachers, etc. 

THE SUPERVISION 

Supervision is the weakest link in the primary schools. The responses of head teachers and 
teachers are contradictory. The teachers reported that academic help was not received from 
the head teacher or Block Education Officer (BEO). The schools were not regularly visited 
by the BEO. The Education Officers did not know the location of the primary schools. The 
ADIS and BEOs were not unanimous regarding the timings of the schools. On furUier 
investigation about the visits of the Education Officers it was revealed that the officers seldom 
got time to see the actual classroom teaching in schools. The BEO was not able to visit the 
schools because the number of primary schools in- the block is very large. Heavy 
administrative work is another reason for not supervising the schools. 

-A programme of effective supervision should be designed. The supervisors of the 
primary schools should be provided training to master the techniques of helping the 
classroom teacher through supervision. TTie supervisor should be made accountable to the 
teachers to promote congenial environment in the school for learning. 

The first and the second level of supervisors are to be gtvoi the training about the 
functioning of a teacher in the classroom. They should be in a-position to demonstrate actual 
teaching. The informal discussion with the ADIs and BEOs revealed that they have no 
knowledge and expenence about the functioning of primary schools. Therefore, an 
attachment programme for all the ADIS and BEOs need to be designed for providing first¬ 
hand exfjenence. 
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THE POLICY 

The study highlighted some of the points which require reconsideration of the policy: 

- The implementation of the non-detention policy needs our attention. It is high time 
that policy ought to be implemented in toto. 

- Sanctioning of teacher's post need not be based on the strength of the students only 
Equal weightage may be given to number of classes in a school 

- The pxjlicy of recruitment has drawn our attention. It appears that recruitment of 
primary teachers is not carried out tn these districts. The trained teachers are to be recruited 
by giving preference to female teachers. Even the BEOs and ADIS are to be appointed 
females 

- The policy relating to transfer and posting should be transparent. The transfer and 
posting IS not an industry. The power to transfer and post is to be exercised judiciously 
because it can promote or mar the motivation of the teacher. 

- The policy relating to Centrally Sponsored Schemes of Teacher Education - DIETS, 
CTEs and lASEs - may be looked into. Immediate steps are required to get these institutions 
established through the support of the Ministry of Human Resource Development and may 
be operationalised as per the guidelines for manpower and programmes. 

THE MANAGEMENT 

The State and the society has to design a dynamic system of management for primary 
education in the district. The amendments to the Indian Constitution for Panchayat Raj paved 
the way for the decentralisation of educational administration. The management system 
should be accountable to the teacher and the community. 

The primary task of the management is to ensure the presence of the head teacher and 
teachers in the school. The nght type of persons have to be recruited and posted in the school 
after providing induction training to them. 

Becauseof pressing demands the community in general and many parents in particular 
do not understand the importance and value of education. The State machinery created for 
education is indifferent towards the basic problems of parents and community. The 
management system of education needs support from various schemes and department like 
Jawahar Rozgar Yojna, Health for All, Housing Board, Forest Department, etc. Better 
results in education may be achieved if a system is designed in such a way that all agencies 
support the management in its endeavour to achieve Education for All. The management 
system needs to identify persons, community leaders and agencies for social mobilisation. 
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The demand of the hour is to create additional support structure of management for 
the teachers in the classroom. The policing behaviour of the management may not help in 
achieving the goals but aggravate the situation. The teacher will submit out of fear but will 
not improve their classroom behaviour. The management has to look into these factors and 
build a climate of cooperation, support and trust for the cause of Education for All. 

A mechanism is to be designed to develop a whole school training model. Training 
of one teacher or two teachers do not make drastic changes in the classroom interaction. The 
entire school staff- teachers and head teacher - needs training atone strokeand then the school 
IS to be supervised by the training insutution and supervisors to sec the impact of the training 
m the classroom teaching. The management can only ensure this type of arrangement. The 
implementation of the School Improvement Plan is the major responsibility of the 
management. The management has to identify .an agency for the district for designing a 
system of ongoing evaluation. The task may be entrusted to a College of Education, 
Department of Education of University, CTE, lASE, DIET or a non-governmental 
organisation. 

The study has also highlighted that some of the requirements of the schools are not 
available at present. For example, textbooks to develop competencies among students are 
not available in the classrooms. The prototype of such equipment in many cases is to be 
designed and developed at the district level. The management need to design a mechanism 
of the development of prototyjie and its implementation or availability in the school. 

A district has many institutions like CRC, BRC, Elementary Teacher Training 
Institution. DIET, CTE, lASE, University Department of Education, Colleges with 
^ucation as a subject, etc. Networking of these institutions is essratial for qualitative 
improvement of school education. It will also provide an opportunity to pool the resources 
and expertise. The management can link these institutions for cooperation. 


In order to meet the aspirations of dropouts, provision of Non-formal Education 
Centres have to be made. The management can take^e help of non-govemmental agencies 
in this venture. 


Finally, the management should continuously monitor and evaluate the implementation 
of the programme in a district. Sustained and continuous efforts are required to improve and 
promote education in a village. 
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THE COMMUNITY 


The community mobilisation is essential for achieving universal enrolment in a village and 
finally in a district. The low rate of literacy m all the districts, particularly among females 
is the biggest hurdle in achieving the target of enrolment and retention. The Community 
Awareness Programme should be designed in all the districts. This is particularly important 
for the enrolment of girls 

Adult literacy should be promoted through Total Literacy Campaigns (TLCs) at the 
village level. The cooperation and assistance of non-go vem mental organisations, voluntary 
agencies, mahila mandals, etc. should be taken 

Field Notes revealed many instances where community cooperation was necessary 
and essential for the school For example, a security guard or watchman or chawkidar cannot 
be appointed for each school. The security of building and its material, tables, chairs, 
taipattis, etc. should be the responsibility of the community. The community can keep the 
teacher free from many problems. The prevailing system of administration in many cases 
forces teachers to move around the offices at the block or district level. The teachers are paid 
from the school but attached to the office at block or district headquarters. The community 
can highlight these issues and thereby reduce the problem of teacher absenteeism for the 
school. 


The headquarter of the posting should be decided by the Education Department. If 
a teacher is posted in a village school, the headquarter should be the village. Often teachers 
are forced to commute from a long distance. The community can extend its cooperation by 
providing a house in the village itself. 

The community should participate in the functioning of the school activity through 
Parent Teacher Association and Village Education Committee. The two organisations may 
link themselves for universal enrolment, universal retention and qualitative improvement in 
achievement. 

Women teachers need to interact with the community members. This will facilitate 
the enrolment and retenbon of girls. The posting of a woman teacher in the village has 
acquired a serious dimension for want of residential accommodation. The community can 
solve this problem easily 

The rural women may take the responsibility of conducting survey in the village for 
promoting enrolment of all the children particularly girls with the active cooperation of the 
school 

The universal access, enrolment and success may be achieved only through the 
cooperation and sustained efforts of all systems. The implementation of the National Policy 
on Education can lead us to Education for All 
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